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preface ' . ^_ 

' Thi transition' from school to work jj- of -importance to all young 
peopler; To. those with a handicap of some sort- it Is of crucial ^, 

importance.'' , „ 

.They are ill -equipped, either Intel 1^ 
. emotionally or socially - singly or in combination - to cope with this 
change which, sadly, ' is often forced upon them prematurely and thei% 
too easily become the hapless casualties of our increasingly fluid; 
fnd cpmpetitive society. • • ■ \ , 

• They ha ve^ to contend with considerable prejudice from the . 
community;* They '^e often handicapped further by parents who are 
unrealistic or unsympathetic concerning their child's aspirations, 
needs and potential. , ^ 

Surveys of school leavers which have been made each- two years 
since this school opened reveal distressing instances of failure, 
of Instability 1n employment, of urthappiness, of social Isolation. 

Past school life for many of our ex-pupils has too often been 
lived in a 1 imbo-worl d. ■ > .' 

Our programme evolved from an urgent need to solve these 

problems. ■ . . 

If has been a gradual, if accelerating^! evolution and we are 
conscious of the work'of those who proceeded us at this school and 
those who developed 1 ike programTies. 

Principal between the years 1970-74, Mr. Pat Lee, fortunately ' 
had the vision and the drive to' promote this cause vigorously and. 

wisely.-'' , ' - . . y - 

We woUld suggest 'that their most significant achievemenf was to 
establish the right of our pupils to education beyond the age of . 
sjx teen years. For,, suddinly, the school was faced wilp, new 'pro^ ems ^ 
the^slnior cTasses ceased to be -mere" hoi ding depositories; ppsltive^, 
ways. end means had to be found to meet the real nfeds of our senior 

* 4 - • r ■■^■^^v ■ ^ ^ ^ 

pupils* ■ V 

the assumption of this responsibility wa^ the school *s most 
significant step forward/ We believe it is also the one of moit..^- 
universal sigmficance, _ . ^ - ^ 

li) the school perspective the problems of our ex-pupils are 
poignant human ones. In the wider perspective they are comunity 



probl^s;; not' least with regard to the wastage of human lent and ^ 

.Our progranme was deve Toped to meat the needs of our school •/ "^ 
We believe, howeveri that we have established courses arfd p^ 
which are relevant.to the needs, of : puptls in mliny cjf our seebndary 
Schools., " ' . * 

". . For ours is a^i educational prograirtnl. We took precautions to ' 
ensure that it did not become narrowly vocational or divorced from the 
overall functioning of the sahool . " . 
- ' Neyerthelessi our aim has been to develop art int^ra ted ^ 
vocational preparation progranme/ We have h&d no qualms about the 
propriety of this aim. ^ \\- ; 

The long-term success of our programme can be a matter for 
conjecture only* - . / 

What 1s clear is the sense of buoyant purpose tm scheme has 
generated throughout th^ school,'^ Equally clear is the success w6 have 
had in placing pupils in suitable employment and in giving'them the 
skills ^and undersfeBdirig to cope with the initiaT period df transition 
from school to work, ^ 4. ' 

This has been sufficient, justiflcat+w for us to. persevere. The 
evaluation which follows. does hot seek to justify our programme.. 

It wilT^hro^ the prqblems we have encountered ^ the goals these 
hgVe engendered r and the manner in which we have set about achieving 
those goals. 




G.W. SEARL 
PRINCIPAL 



BACKGROUND TO REPORT, 



The N.S.W. State ;.Bvaluat1oh Sub-Conm1ttee of the Schools Commission 
jfnnoya t1 on s Pf ograni^ conwn 1^1 6n^^ to conduct' an aupented 

evaluation of the Mlnp^va Stfeet Jpec1a1,-Schdol Deyeloping Independence 
through IJork Preparation Prbjpct' 176/6040). ■ ,^ '.,;'*4 

The foil owing extracts frttni the gutdel ines prepared by the Stafe 
Evaluation Sub-Comrntttee ('"Augmented Evaluation: Purposes-, and Procedures"^ 
provide an explanation of the paftlcuTar €haracterAst1cs.of-an 
evaluation* ^ ' / ' " ^ ^: 

^-Flrsti tfie , document points, Qiit^^hat the^ essential <ask af educational 
evaluation is to: V - ' ' ^ 

^ ^^^^ . v ' ' ' 

, ^ , pvoviie infotmat^n ahoi^ dn iduaatiaml progrdm its ^ 
effeate. Its pvrpoQe %$ to ^ faailitate . the making. of informed /\ 
' dmaiBione dr ^udgmenta^ i^e, evatnationa^^ by vca^ious audimG&s, / 
These deaisione and ju^Mmta may be PMlated to the ffpeaifia * 
prooeat dhout wHah informatidn is being gathered or may be re^ 
iqt&d to']Mier similar projeate alrmd^ in emisienam or planned 
for. \ 

B, Seeondlys it outlines features of an augmented evaluation which dts- 
tingulsh It from Internal project isvaluatlon. ^ ^ 

:ii) There is an essterml evaluation^ aonaultant involved in the ■ 
planning/^ and. esseauti^ of the, evalimtion aativitiea, TypiQalty^ 
the evaluation aaneuttant is a person who is not involved in the 
day to day operation of the projeat and who has not been involved 
^in its initial Q'maeption md development . ThuBy the evaluation 
'■^.consultant can iak4 an independent view of the projedt wJnoh the 
project direGtor or a partiaipant would find; it diffioult to dD, 
The evaluation consultant^ 'neverthele&8 J aan md Bhould be 
sermiHve^'tm: the information needs of the project direator and . 
partiaipanti on the one Pwtnd ahd other audienaes on the other hand. 
For many mem^rs of the proQeat audienoeB this indepkndenae of art 
extemaX epa%ui'tion aan&ultmt adds' to the QredibilHy of t^e : , 
information gatMred in augmented evaluqtioh.\ ; " v 

(iih.-' A seoo^ dt^fiimguishing featiwe of augmented evaluat%on %b 
th^^ the e^ertimi ^^^he 0Vatuat4d^^ in areas suah as/ . 

evaluation study design^ aaltmiion and data onalyBis pro- 7 

'". ^ aedicres and methoS of doamen^ingfinfowntion^ is available to fee 
'/ applied to the evaluation ta8j<:^ This adds to the likelihood' that i 
the infomation whidh the projedt direator cmd other audienaes 
cansi^r' to be most important will , be gathered at^ made available in 



1 



Strattoq, B*G- .(Cbalrman) Augmented Evaluation: PurpQsas a^ Procedures 
.ScnQoTs Commission rnno vi1nwrTO y r 'aiii,^ N E^ dluH l iurr-Sw-- ^ ^ 

Conmittee, Mimeographi 1977. i 



. . ... J ■ ■ ■ a ■ . ' ' 

A third featum of. augmented ^Bvatu0i^ .is ^i)^ 
: veBOUTom o^b made avai l^le for the ep^VuatioA aatiMties , 

Theam msmvam include the B^ert%8e of \t^^^^^ aonsultant 
togetheT wi-^ the time and rft^s neaeasary f gathering'^ ^ 

, da£a analysis [and the doownentaMon of infgrj^tihn^. , ^ ^ 



Cv' Jbe guidiVlnes then distingufsh bet^ebW^^ 
ivaluatloni impressionistic eyaluiitiQn and systematic eValuatidn 



ImpTeBsm^is tio di^ented\ evaluation tenda to rely mainty^upon 
6id>jeative^ alihbugh often independent^ impressions of a proj&qt 



whiah wkaue hem j^athered^. in a relatively ad hoa: manner, . In thv& 
style of evaluation the ewternal aonsuttani would typiaally vism 
^ ' t/i projeat to' observe it& operation and outaojnes during the 
funding pfriod and sanetimes before and/or after [this period*. 
The dpTpreesiqm and reaations of various persons related to the 
projBQt ,^would also be sought, . , * ,,By its natwe the information 
yiel^d from iwpimssionisPLQ augmented evaluation' studies will be 
^ subjeotive,'' Consequently^ the desoription of a prbjeat^ its 
operations and its outaom'es mil be relatively impreaise and its 
aontribution to our understmdvng of basic educational processes 
■ or 'ijhy the projeat worked^' wilt be limited. Nevertheless^ this 
infomiation should' be valuable in suggesting direations for 
fwther eduaational developnent mnd resea^ch^ modifications to the - 
project and the likely success ofi otJmr smilar projects^ in other 
settings, ' ' • ^ 

a, . SyBtematio augmented evaluation studies have as their matn 
purpose to provide aGcurate^ empirioal infomation jobout a -' ■ 
project^ its operdtion and its outaomes * This information, would 
be gathered in a relatively objective and repliaable manner using 
var^ious ctota collection procedures such as questionnaireB^ inter-^ 
vieWB^ systmatic obaervations^ tests and the aontent analysis of 
doauments. In this styj.e of evaluation the external Gansultant 
wautd follow a systematic plan of data collection^ analysis and 
doownentation based upon a careful analysis of what infomiation 
vm^ious audience members thought 'Was the most important^ 

% . = - - ' ^ - 

the systematic evaluation style was chosen for this stiidy as.it par 

tlcularly 'suited the project being undertaken by Minerva Street Special 

School. A fuller justification for this is detailed 1n Chapter One. 



Organiza tion of the Report ■ 

Owing to the nature arid; style of the evaluation program the com-f ; 
pilatlon and presentatioa of':this report has been a joint effort by both 
the writer and the program director and his staff Sections which were 



the specific responsibility of the writer were:" 

' a) The evaluation, study design. . . 

. b) Economic factors affecting employment , " . 

.c) Personal /Vocational Checklist (2.4) ■ - 

d) ' Teacher attitudes toward the program (4.3.1) 

e) Employer attltd^es toward the program (4.3,2) - 

/fY Assessment of soc4a1 a^rtd preyocatlonal awarenesf (4.4,i) 

' g) Self concept of ability as a worker survey (4,4.2) ' . - 

h) v Comparison of Vocational Guidance^ Bureau Ratings with employment 

^ outcome^ (4*5) V . . ' 

i) Conclusions (Chapter 5).^ ' - . ■ ■ ■ y 

^ ^ Trevor R; Pamiehters " ■ 

. ^ • ^' ' ^ ■ ' (EviiiU^on Consultant) 



CHAPTER ONE 

IVALUATION STUDY DESIGN " ' i 

introduction ' - 

In this period of minimal economic growth when marginal members. of^ \ 
the workforce su^ as those with TearningTT^ficul ties are particularly • 
at risk . vocationally it '1s crucial, that we address ourselves to the 
question of i^ow&£$ctim are the varidus voc^ttonal and pre-vocatldnaT 
programs which are mushrponiing in our'community * 

During%more propitious times various agencies such as 'special schools 
had little difficulty in the initial placement of a large perGentage of 
^ their school leavers in' either sheltered or open emplo^i^ent^ but the long 
term adjustment of many of these initial successes has been thrown into 
question by follovy-u^/ surveys conducted it) Victoria arid N.S.W. (Limbrickj 

1977) , Andrews (1973) suggests that in 'those studies which have\shown 
that a relativQl^ high percentage of mildly handicapped have, been 
successfully placed in emplbymen;tj the criteria "of "successful placement" 
may be open Ito different' interpretations*^ It may be that many of the 
mildly handicapped too readily, acquiesce with the decisions others make 
for them in work situations and their tacit conformity is error^eously 
taken as successful adjustment. This proposition finds some support in 
the follow-up S^lJdy of trainees from a Work Preparation Centre (Ward^ et al 

1978) ,^ Unfortunately, thire is a dearth of infor^mation on the long term 
vocational adjustment of the handicapped'; a situation that must be re- 
dressed if we a^^e to make more effective organizational and instructional 
decisions during *the1r adolescent or earlier years* Despite years of 
research, indices of what constitutes adequate adjustment and employ- 
ability have not yet been derived* It is suggested, therefore^ that 
whenever vocational programs are planned evaluation should be an integral 
aspect, for as Wellman and Moore (1975:1) observe, ■ 

D eais ions ^I'Bgdr ding the establiBlwent^ maintenana&j modific- 
ation^ and aon-tinuation of our progrmn$ and aativitiea 
should hape a fim foundation of evidems of effeativeness. 
The eduaationat acmmnity aan no longer afford the Ivmwpy of 
judging effeativeneas from public popularity^ legislative 
authority^ and unsupported prof esaional jut^ment. 



.A;furtffer assumption is that evaluation is not an tnd product, but a 
means to better program development. Indeed, we are currently 
witnessing a quickening of society's questioning of educational outputs; 
reflected in Australia by public reactions to the House of 
Representatives Select Committee on Learning Difficulties in Children 
and Adults (1976). The need for a systematic approach to the evaluation 
probl em is, "therefore, being accentuated by this demand for account- 
aWl.ity -in education.' Brody; ( l:97|s251^ succtnctl^^statei, the case for 
accotjntabllity as follows: 

' Inatruatioml evaluation is essBntial^ in both olasspodm \ '. " 
mid insHUition. It telVs U& wJmt we ^ have aaoompliBhed " 

-. ami where we have failed. It provides ■infoirnation bo . 
that both Bupportive and skeptiaal advoaates have aofi-- 
arete infomation to aonsider' and use. Moat importantly^ 
it can he uaed to show parentSj alients^ and taxpayers 
wJiat h^e have aaoonipliBhsd with their ttjne and money. 

Thus we can no longer be satisfied with statements regarding inputs into 
a system as evidence of satisfactory provlstons being made. 

Alms of Evaiuatlon ' 

Possibly one of the reasons for the chasm between research findings 
and their subsequent use is that the alms of program evaluation have not 
been sufficiently clarified. There are various purposes for which 
evaluation may be undertaken including: 

a) ^n analysis of a program's ^fectiveness; 

b) ^ the provision of data useful for making decisions 
' ^'"^ about a program's value-; 

' c) the facil itation of program improvement ; 
d) or all of the above. 

Types of Evaluation 

. The particular a 1m^ pr combination of aims that the program evaluato 

has in mind will naturally determine the type or model of evaluation he 

will use. To this end there are a number of evaluation approaches and 

.. . ■ H 
models available with the.-following being the most comition. . ^ 



Foi^niative vs, Sunimative Evaluation . - 

Scriven's (1967) distinction between "formative" or '^surmiative" 
evaluation is wefh^nown and needs little elaboration here. Suffice to 
say that fontiative evaluation is the process whereby data are used to 
develop a curriculum or instructiona^^unlt to the stage where it is ready 
to be used; whereas, summative evaluation is the process of describing 
the end results or effectiveness of a fully developed program package, 
Brolin (1976:248) adequately summarized the major characteristics of 
each as follows: \ - ^ • - ' i: ' 

' Fomattve evaluation (a)^ identifiea de'fiaienoies md 
potential WTprovementa in existing om'ricula rather 
measuring the termiml, effects of suah mrpiaula^ 
loaates weaknesses in stMent perfomanae so 
can revise, and improve instruo'^onat materials and 
px'oaedures^ and (a) :Help8_MaKe tnstruational proaess 
into a self'-aorreoting meahani&m, Comwrselyj swmative 
evaluation determinres w^t has been aohieved at the end 
of a pra:^faty 8^ deai^iBns aan be made regarding the 
replaa^rmnt of orm'^^Gux^%^^ by another. 





Z: Goal Atgalrimerit vs. System Model 

/ \ Schulberg and Baker (1968) distinguish between two approaches which 
parallel those above. The goal attainment model which seeks to apprDxi- 
mate the experimental model ^valuates the degree of success br failure 
encountered by the program 1n reaching its predetermlnid objectives. 
Herein, however, may lie its greatest weakness for it is very difficult 
for an independent eyaluator to obtain from an organization a solid 
statement of program objectives^ . In the extreme, Etzloni (I960, in 
Schulberg and Baker, 196&i suggests that organizational goals, particu- 
larly public ones, have an illusory quaMty in that they may never have 
been intended to be ; real Izei^ffr - 

In terms of the present discus|1on the very complex nature of the 
possible outcome variables of a vocational program are such that it is 
very difficult to objectify them all completely, particularly at the 
beginning of an Intervention process. Furthermore^ the goal attainment 
model fails to recognize adequately the subtle Interplay among the 
multiplicity of variables which impinge upon the process of vocational 
training. They include the background and personal attributes of the 
student or client; his physical, psychological educational? occupational 
social' attributes and the characteristics ^^H^^^ or agencies 



1 




which are operating to prov14^|felp and training- 



'".An alternative approach is to adopt a system model which assumes 
■three basic stages; Input, intervention and output. It further 
recognizes that there are at 1 east four functions which s 
for an organization to^ survlva (Schulberg and Baker, 196877 



d :be evident 



a) thG achievement of goals and subgoals y- ^ 

b) the effective GO-ordination or organiz^ton^T 
sub-units, ■ - ^ ^ ■ . J - . ; 

c) the acquisition and maintenance ofr^ireca^sayy^respfi^^ 

d) the adaptation of the organfization -thi; env^l^ 
and 'its own internal demands. - ^ ' . ^^''^^ 



These functions are ac know! edgeB by^ system modfls such as those 
schematized by Wellman (1968) in his nattonal study, of guidance (Fig.l) 
and by Walls and Tseng (1976r ih their paradigm of a rehabilitation 
system (Fig. 2) . . 
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FIG. 1: Systems Model for Evaluation (Wei Tman,. 1968) 
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^ S , V : . ' i . . 

AH INPUT, INTERVENTION, .OUIWT- SYSTEM (Walls and Tseng, 1976) 



These/two. models essentially htve similar components, iTi^^that a , 

structure is prbvided for determining tHe relationship between major y ■ 
■ input and output variables, either via an experiniental design to estimate 

cause and effect,, or an.associati^design to identify %^^lat1ons for 
•the generation of exp^/rimental hyOTt|ieses, The critical feature of a 
. systemk nradel i% that it allows /or process evaluation in addition to 
Hproduqt ar outcoire evaluation/ Having provision for continuous; feed- ^ 

bgck^ of btiWome results it allows for the "modification of t+ie ijiter- ; 
^ veritipn' process and provides for^a^tter understanding^of'^the r'elatlon- 

s„hip detween One Qhan^ge and^ subsequent-^Hahges, Or as Wel>faan :6) . 

suggests. v ^: „ = . ■ 

^ , . . . ( ' 

the impmt of ohmigs is hypothesvz&d to bi^^re^ted 
to inteT^aotion effkots as oppos&d to a ahain of 

^ ■ ' /^■ ■'-^^■^^ #\ \ ^ " - . 



In additTson* the dynamic nature of the systems model provides a 
framewdrk wherein the differentiation among students and situations, as 
well as Interactions among these variables, permits a degree of ^ 

^Statistical controT and interpretation that may lead to the kind of 

ti ■ ■ ■ , ' 

differential conclusions required for definitive process evaluation. In 

other words, such an evaluative framework has more potential for 

programmatic utilization than does the summatlve or goaT attainment . 

approach and affords a greater opportunity for individual nee^s to be met. 

JHE DESIGN . / \/ ' ^ 

Consequently* then, the princfpal of Mtnerva Striet Publ Ic^School , 

and his staff, agreed to participate in a systems evaluation of their 

Innovations. program. Following 1§ descri ption of tHi various data which 

were gathered and which will Ippear' in ^subsequient sections of this report. 

2.0 INPUTS. . J . ^ . : \ 

These include the population served arid its neteds; together with the 
situational variables that may impinge upon it. 

Procedure j - , 

^'.'l ■ the school's characteristics and its value systanr were described, 

particularly the baseline conditions which operated prior to the 

ImDlementatlon of the current program.. 



Datji'describing tPie populatiqn chamcteri sties Were gathir^. 
* Wherever possible the \rariab1es were yesaribed in* operatipnai terms.- 
' . T^le included - I ,q. VQCatl onal test resuUs and recommendations, 
.academic and social attainments j^eacmF^ratings of social and 
T emotional adjustment, degree of^parentil supportUnd the Ifivel of ^ ■ 
\: vocational aspirations held by ^laijects'^d their parents. , « 

2/,3 The basic charai^ter1^stic% of the school Vs^imunity were lis^d, . ^ 
t^ether witK the corporate goals and attitudes that were held 

the varioui sections in this conpurif^y for the studentSs e.g,^ 
the fjarent body, the coimercial/employer groups^ central and 
regional offices of ' EducationV other government agencies, service^ 
clubs.-^ ' ■ S ^^4;, •■ ^ V ■ ^ ^ W 

2.4 A statement of the current •economic 'cl imate. 

■# " / ' - , ^ ' . • . ... 

3.Q PROCESS . ' • r . ' . ' 

W^fereas inputs in this model miy. bit %^in as the statement of a 
. problem to. be 'solved ^(i.e. givtn thii population, and its vocational 
and social, needs, how may.we best'raetft them?), the process should be 
attempts at a solution. Here were stated (and quantified wherever ' 
appropriate and possible) the progfam's objectives, the strategies 



adopted, the resources made available, and the dynamics of the 
system. These are primary independent variables that can be subject 
to experimental management and hence are crucial to feasibil ity and 
transportability decisions for similar programs 1n other settings,;. 



Proceclure 



X . >3^^1. Objectives were stated wherever practicable in operational terms of 

^ - ' %^-},-, , ^hat a student will learn in the various areas of a'ctlvity = Viz. 

' prevocational , vocatiorwl and technical. Techniques and strategies 

^ employed were identified, e,g, teaching procedures, special ^ prog ram*s, 

^ group. Qrganizjtlon.. . . . • 

' 3,2 Resources ;were identified. These included additional staff, facilities, 
■ ' (e,gl tectinlcal educat1on^)y\commun1 ty/parental Involvement and 

. equipfnent. 



EKLC 



3.3 The dynamics tiiie organization, of the process variables we're* * 
J mor>ltore(^ and described. Of particular relevance .was. the response 
of the orgarijzation to feedback from Its ongoing Evaluation of 
• outtomes. . ■ . ■ ■ ■ ' ■ 

.4.0 OimUTS ■ ' 

As far^ as postible object^'ve assessments were made of the stated . ■ 
objectives of the program. The instrunientatlon varfed from subj-fecfive 
, rating scales ,to 'standardized test batteries. , An attempt was made to 
objectify evidenoe for value statpents which were made. 

Procedure ^ - . . 

A A A framework wa^ set up to . enable a continuarus criterion -referenced ' ' y 
evaluation of the students' performance 1n:; ^ 

1. the academic areas of the program, ^ / 

i1. the motor^ sknis area of the prggram. 

111, the work skms training area of the program, 

1v. social /prevocational program: 

'A ■ . ■ . 

4,2 Rating scales were developed to monitor the students' progress in 
the personal and social development areas. Ratings were made by 
teachers^ employers and parents- / 



4:3 Instruments were developed which gathered data from teachers, 

employers^ students and parents concerning their attitudes to the 
program generally as well as to specific sections of it. 

4.4 In ordfr to assemble some local data for the comiiencefnent of what 
could be an Australian revlsidn, two U.S.: Instruments: The Social 

^ and Prevocational Inforniation Battery, Hal pern e^al (1975) and ^ 
the Self Concept of Ability as a Worker .Scale , Burke and Sell in 
(1972) were administered to the subjects participating in the 
program/ The latter , seal e was also administered to a control 
sampTe of slow learners at a neighbouring high school. ' 

1.5 At the conclusion of the program an analysis. was made of the pre- 
d^tctive valu,§ of certain prerprogram assessments (e,g. vocational 
guidance reports) for subsequent performance in the program as 
revealed by the various outcpme data. . 



. UHMPItH IWU ^ 

2.0 INPUTS " " 

Minerva St. S.S.P. 1s an 0. A. school servicing the Sutherland 
Shire. . ■ 

" The' school 's specific^purpose is to^ educate midTy intellectually^ 
handicapped pupil s between the ages of eight to seventeen yeafs. 

In fact, our purpose is far from being specific as^our pupils 
suffer from a range of dlsabil i ties; intellectuaT, sociaU physical 
and emotional . - % *^ . 

The school 1s classified as a Class 2 primary school an is ^ 
staffed as ^follows: f _ ' _ / 



Teaching Staff .x 
Principal - class-fr^e' 
Deputy Principal - * ; 
Deputy Mistress 
Class Teachers 
Industrial Arts Spec. 
Home Science Spec. 
Physical Education Spec. 
Teacher Libraptfan 
Craft Teacher 
Language Teicher 

Total 



1 
1 
6 
1 
1 

0.6 
0,6 
0.6 
■0.2. 
13 



Ancillary Staff s ^.s 

Teachers * "^Aides ; 6 

Clerical Assistant I 

Clerican Asst. - Library 0,2- 

Kitchen Maid Oi± 

- - % - 7 .6 



Para-EducatiQnal Staff 
Occupational Therapist 0.4 



The school's fnaximum enrolment is established at 144, thus^ 
anowing for an overall pupil -teacher ratio (excluding Principal ) of 
1 : 12., ^ ^ • 

The school is organized into 9 class groups allowing for maximuni 
class sizes of 16 pupils/ Progression through the schooU from Year 
3 to Year 11* 1s made on the basis of age. 

The schoors current enrolment is 138. ^ 

Boys 85 Primary 75 

Girls 53 Secondary 63 . / 

The school is favourably placed with regard to the accessibility 
to conimunity facilities. 

It Is equipped with teaching materials and resources better than 
is the nonn. , . 



o 
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Or, 



Classrooms are attractlye and adequate, but there is a dearth 
of office spaces counselling rooms and areas suitable^for small group 
activities** (see Appendix 1). - . 

2 ,1.1 THE STAFF ' ^ ' ' ; 

The school 1s staffed by teachers drawn from the normal stream 
of education. * S ■ , , \ 

Instabjlity of staffing has been & severe problem over the last, ■ 
eighteen months. s ' . • 

However, the .school has been well served by.' core of Idng- 
serylngs dedicated teachers. This has allowed for a continuity of 
effort and approach to prevail. : ■ ■ 

The staff is of a size'which allows .close co-operation and which 
facilitates cormiunlcation. 

Our function demands that we take a consistently positive approach 
and that we fully utilize all resources available to us. The community 
is one such resource and our school is more closely linked with it than 
are most- .. _ ^ 

Most importantly*^ teachers are at this school because they 
choose to be here, % , - 

The above ; factors make it both nicessar^ and relatively easy for 
us to establish corporate goals. 

All^staff members are committed to the school's a 1ms 'and orb- 
jectives for its senior pupils. 

Two staff mfembers must be singled out because of the creative 
and inspirational leadership they have^given idn the development of 
current programmes, ^ 

They are Mr/ Gary Roberts , teacher of IndQstrial Arts, and Mrs. 
June Wirth, teacher of Home Science. . * 

J , 1.2 EVOLUTION OF SENIOR SCHOOL PROgRAMMES ' 

This school cannot measure itSveffectiveness by results obtained 
in public examination. - 

It was forced/ then^ to make a much mqre valid and direct 
measuriment; that of assessing the success with which ex-pupils coped 
in their post-^schbol years. ^ ^ 

Towards this end Mrs, June Wirth has surveyed school -leavers - 
every two years^ coiTinencing in 1968, (see Appendices 2 and 3). 



Following the initial survey in ,1969 the sehoor pi aced a greater 
emphasis on teaching social competence, the lack of such competence ^ 
being the inost slgnifica^C cause of failure to cope in post-school 
life then. / - K ^ ^ 

In 1971 the Cohference of O.A. Principals caTO to the conclusion 
that vocational pre^44iat%ri^^^^^^ be an aim of their. schools, 

fhis-^hooy^ta^l^ work^situation in 1972 to ^ ' 

cater for thi^need %xpr^asse^^^^^ Senior pupils were also taken on 

frequent' excursions t^retfMor pUces* i - 

In 1975. Mr; G:ary Roberts was granted leave fop three-r^onth 
investigate ways and. meins of better catering for the n#ds of ^the 
school 's senior pupils* He found that employer's heW favpurable 
attitudes towards the concept of work^experience programmes^ He 
recommended that a programme modilled on those establ ished in New 
Zealand would, best suit our needs, .Further, he put forward the idea 
that pupil s^from the school Would benefit from. attendance at courses 
at a Technical ColTege* ' • . 

ParalleT with these initiatives., Mrs, Wirth's^surveys continued 
to highTigHt/short-comings in the school's programmes, particularly 
with regard to thB personal development of our pupils, the paucity of 
their recreational pursuits and opportunities, and the instability t)ie 
^Suffered in employnient. f'^ ^ / 

. In mi'd-1975 a work-experience programe was established and has 
operated coiitinuously' si nee then. A report of the prograrTme was made 
late in 1976. " ' ' ■ ,7 / 

In 1975, also, Mr, Gary Roberts , and Mr. Harvey Ord prepared a 
submission for an innovations grant to enable the school to develop 
further these earlier inftiatives. This submission was amended by Mr* 
Robarts and me in 1976 and a grant was made to enable "us to set up qur 
current prograrme, . . . ^ 

Evolving also -throughout ^^th.is period was a set of alms and 
^attitudes ^held in conmion by 'the staff.- A summary of these folloWsr ' 

2 :1.3 SCHOOL'S \/ALUE SYSTEM ^ 

* . Handicapped people have a right to work. Their, ability to do so 
f& not fuj Ty real Ized by the conmunity,. Nor is their right to do so 
fully accepted. 

^ The school can assist the handicapped^to find work by involving 
itself more directly in vocational educatidh. , , 



A. work-experience prograrmie is an admirabl^|vehicle for achieving 
this aim. Such a prografmie has the advantage of teacHing employers 
. about handicapped^ people. , • 

* Our pupils have a right to e.ducatlon beyond the statutory leaving 
.age^ and, for them to exercise this right is a decided advantage, 

* They needs too, access to opportunities for continuing education, » 
this need' could be catered for in existing institutions such as 
Technicail Colleges. " ^ . \ 

' This school has accepted considerabj* responsibility f or nts ex- 
pupils. The need of ex-pupils, their parents and their employers 
for guidance and. qoupseTling is a very"^Teal one. Ours is a segregated * 
school situation. Our pupils are also isolated from their; peers in 
th6ir communities. 'These facts are sadly reflected in Tives led 1n = 
loneliness i tsblation and boredom. There is a need for school pro^ 
grammes to foster their social competence, their personaT and moral 
development and their interest in recreational activities, 
- = Academic studies must continue to be awarded: a^high priority. 
We see a need to relate acadftmic studies more closely to the problems^w^ 
our young people face in post-school life, -We see a need to expand 
our academic studies to include, a course in Science. ^ ^ 

^The physical fitness of our pupils needs to be 1mprgved,\as do 
vtheir skills In the domestic and industrial arts. 

The society they are about to enter is ever changing. We must 
equip thOT to cope with th/^ state of change* They will probably 
have to cohtinue to cope witfi. an unemployment rate which will remain 
high* It is our opinion {^at the mildly intelTectually handicapped ^ 
suffer disproportionately from such a situation/ 

We saw a need to develop a course of vocational preparation to 
help pupils manage in such circumstances* ^ : 

We think there are dangers In isolating the work-experience and 
vocational. .preparation programmes from the overall functioning of the 
School. We have avpided doing so* = ^ 

We have* avoideds too, the danger||^f making the primary aim of 
these programmes job placement. That 1s a Yar too limiting^ indeed^ 
improper aim for a school to pursue,, 

= 'We began 19775thens experienced and holdiiig attitudes as 
detaned above/ - 

Cleiirly It was not^a propitious time for us to embark upon our 
prograrmie* the unemployment rate being so high^ particularly among 



'schbol leavers; Perhaps , though, this was" just the right time for our* 
prqgrarpe to''.poimie|iGe,= 

■ ' • ' • ; / . . • ^ \ - ' 

2, li4 ADDITIONAL RESOURCES . /■ ' 

' The innovations grant has allowed us to empToy additional staff as 
followsr / ' ' ^- \- ^- * . . , 

' Industrial -Arts Teacher - 2 days/week 
^.^^7. Resourc^ Teachifer = 2 days/week ; \ 

a ' Clerldll Assistant - ^ - 1 day/week 

i, Gymea Technical Coll ege agreed to our proposal to establish a class 
IMre ,^or one day per week for our senior boys. 



DESC RipTiON. OF STUPE E jfejUTIO^ ^ \ ^ . ' \ 

> ^ kt\ inspedtioji of Tat^lts an^ Z'will iridTOit^.soine psychologica 1 
..^.g^harae^^stlc stild&nts entering the progTarri. Th^se test s V)/ere: 

,a:idfnini.5tered by t he Jocat ^idance Bureau asja. service' to. spficfcil 
;s chml^*,: . FoW-QW^ eacfi student a dditi'cna T data- 

^piied ty the t^aeherl flf -the schDol'-^ ' . ; ■ ^i 



* T/BLE^l 1- Sanmary of CNaracteri sties of Minerva 
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Coloyred Progress m iti- Icy (C.P.(I.) - indicates the capacity to^ reason by inalogy and to orpise spatial ■ 
percepfioiis intol'HTSiTlifcle ■ . - .... . ■ i ;/ :: ■ ' \ : _ , ■ 

Porteus Haze. Test - indicatis the capacity to plifi and think ahead, shovi foresight and vigil ante,' 

liispection Test - involves ^uick and accurate irasp of usual details- kif\ scon at third fofi level (year 9) is 42 
(raw score)..,. 

Manipulative Ski Ijs _PyrdiJe Pegboard Test - invol ves eye-hand dexterity i Hngir dexterity and motor speed, Hean 
scores, for indysfriaTnalr applicants an: ^sseily ■ 8. ■ . ■ ■ ' ' 



:I hive assigned the ratiois A, B, G, D, in' diftin ding. order of expected eiplopnt, ability iccQrding. to the following ■ 
■ descriptions/ ' , ■ 

' A. Jo.bs Teamed by practice in th@ work itsalf and requiring moderate versatility, (e.g. industrial jobs such as senii 
' , autoiiiatit machine opirating and tending, laterial s handling and earth moHng.eqiJipnt operating) >' Sales jobs would', . 

come- in this category. ^ [■ ■ / ■ • ' , ' ' ' ' 

• B, Standardised repetitive jobs involving (in mnufacturing .industry) long prodyction runs for which the main requlreiiient 

IS manual skill and spmL (e,gv simple 'repetitive process work^ pacMng; also Uboyrings service jobs - e.g. cleaning 

andteinteliance).. ■ * ■ ^ ' ' ■ ' . ' 

' ' C. Sheltefed workshop placement initially, viith a view to open unskiUed emplpent at a later stage. 

I Sheltered workshop pi acwnt. ' \ ' . ; . ' ■ ■ 
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MicheHeJ./ - lo^^^^ pBfforimTt 4ppeai-aii'ce quite ribnnar and o&yiously 
did not fit.--in at sheTiefecl wbrksliop, Michel V s rtep-mother is most able 
In' prorrioting Michelle, 'e.g; di-ess deportment; hairstyle,. Veer-eat ion and 
^her' initiatives are begirining-to.hei ve* an effect^ Tess withdrawh and . ^ " " 
nlbusy than previously, very quiet and co-operatiye glH, lacKS ttlf- ' 
esteem. * . ; ^ - , 

^ V,G,B; Did not do wejl in the assessments* Ker performance on *^he ^ 
mzGt tesi* G.P^M- arid general si o\ftfn ess suggest that she jnay be be^tier 
suited to sheltered workshop flfceinent. ^ " . s^- 

Cavid. B,; - physically iOTpetept, severe Sehavioural probleniSp sly and ^ 
aggressive, parents quite disinterested, low-grade perfoitrer but may be 
capable; of , better than ^wofkshop' pTacement. . ^ 
V JJi;: Did not dtf very well in the aLssessfnents. ^ Di^ riot delnonstrate 
much in the way of thinking c?r planning capacity. Probably best suited 
to sheltered wprkshop placenient, ^ ^ ^ 

^^Ns - Can add, multiply^ and divide but shows a distinct weakness in ^ 
subtraction. Handles measurement activities but has no sound concepts. 

Gt^^/^ Big, strong bo^^ self-conscious about size and appearance, 
single-parent family. Mother is a parti cular% negative "^e, : Glen Is 
enontiously uneasy in social situations, can be very aggressive, h^s a 
great problem in oral comnuni cation , suffers froni. extrenie social 
■ isQlations poor quality speech^ odd appearance* 

V;G,B. - Results reflect the capacity to think effectively^. Should be 
capable of Jobs learned by practice in the work itself. He rrwy^ lack the 
ability however to succeed in jobs rtquirlng a degree of Initiative ^and 
versati 1 ity, ^ 

MATHS - Can add quite well , has great difficulty with subtraction, - 
has a^ basic idea^^of multlpl lcatica and a weak grasp of division. Unable 
/tq understand measurenient concept^, 

gosl^rt^- - very attractive girl and a very warm persona 11 ty, most 
sympathetic and understanding, hoffie-background good, has a severe reading 
prablem, practical skills are excellent, parents (.1 think) do not really 
appreciate Roslyn's qualit^esv, r^^- 

'V^^^J. - Appears to reason effectively. Motor speed was quite^good. 
Showed the abllitx to succeed in jobs requiring more than minimum skill..' 



; "Should be' ablf to cope with, 3^ some degrte ' / - 

; of flexibilfty. ^ \ - ' ^ ^ ' ■ 

MfHS: - HiS a sound idea df^ajddition und subtraction- Very poor in 

:.muUiplidit1on. \ Can do 'siinpfi mia^uf^(rferit exercises . . \ . = . , 

Step hen C, * low-gra# performer, hearing nmpainrterrt, does notn ike 
wfearing hearing aid,^ behaviour has Irnproved considerabTe aver the past 
twelve months rwuch Tesl aggressive no^^ no recent: instances of stealings 
socially very campeterit and physlcany capabTe* aspires to placement in ^ - 

V open-employment;, parents are. q ; 
V.G;B; ^ test results.rrfTect clear thinking^ and the capacity to plan 
"ahead. ^ Sht)uld;t)e able to Ifarn effartlvily through on the job 
training, Stephen, however, showed poor motor co-ordination and was 
Clumsy, and. would probably p^P&^1en 1n jobs requiring any : ; c 

. degree of motor speed or fine manual , dexterity. < ^' - ; . ' , 

, MATHS ^ has a sound understahding. of tha.four basic operations/ He can 
recognise all notes and coins and is capable of givihg. correct change* 

' He^ is capable in the use of measurement concepts arfd demonstrates an 
understanding of conservatton in reUtldn to' lengthy af^a^,^4ad^.u^ 
measure, i.e* cm. mni. ' ^ ^ ^ ' . 

Angel o DeR^v-^ Italian^; from putsida the Ihlre, entereid.thfi school front - ^ > ^^^^\ 
high schooiy Wd a bad time originally, ,good-ldaking, very able . 
physically and sociafly, likeable hut disrupti-ve 'jnd ei^ratic behaviour 
spoils him, a big Tnouth, from a large f ami y, w>^ents hard-j^ 
Angelo a trial/ suspect' hi s leather is rather brutal and Mrs h, AngelO's • 
: work-experiences patchy; lacks con,sistency and per^everence,^ often ^ 
nuisance^ ^ * . , - - . V^'-- ^ ^ ' ' <^ ^ 

V;G,B. ' - fair results* - Indicated qijite go0d;^anH -skilU, ; : 

Simple\proces.s work* where motor abifity^ is^^^e^:main requlr woul d 

suit him, . . ^ - -t^':': - / . ^ 

MATHS - Demdnstrates a' sound understanding' of 'ttje four basic-operations/ ' 
Recognizes all coins and notes* Combinations to 20^. Can do. simple 
measurement exercise's. ■ ,^ , ' , 
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Fioni H , * tafl, ^ood appearanj^', reasonable leveTi of literacy and - " 
ngmeracy achieMdjl limature Fiona ' 

too much/ nor rkN^tibnal jiiterests, -dots ^not attend schooT dances, has 
learned to A^p^s^ asplratlonsvfor an ^flce Job Ape uhrtattittc given 
, the present state of the market* good speech, presents well / self- - 
iesteein and self-conf1d^ce good^ \ " - 

V .€>B .- Overall performance quite good. ; Appears to thint effectively = : 
and is observant. Manual dexterity /motor speed were go'oi. Should be 
able to Mndle jobs requiring fl63?1biltty 

MATHS — Denwnstrates a sound understanding of the foUr basic conc^^^^ 
..Can. do simple m|asuremerit exercis|s. ; V ; 

Wichael H , - physlcalTy able, very poor speech, disturbed and agg^^ 
boy but has himsplf much more under control noWs ^ was placed with 
occupational therapists much happier now he is oh wqrk-experiefice, 
academic skills fair, parents are interested and co-operative, shows 
Initiative in creating teisure pursuits for himself, .. ^ . ; 
V % Did not dp so well in the C:P,Mt. Appeared somewhat unobservant; 
Would seem best suited to standardized repetitive Jobs not Ihyolving' 

"much initiative or judgement. ^ . - 

WATHS^ ;^ .denionstrates a^ sound uhderstandlng of the four basic operations* 
Recognizes all -coins a/id notes- and^ comblnat tons to $5, Can give change, 

, Understands basic measurement concepts. 

David H > » smalls inoffensivei good'home background^ welT-mannered and 
co-operative, beginnihg to show initiative 1n use of leisure time. 
V>G.B ; - Did wen in the^CrP.M, and mazes test, .Should be ab.le to learn 
effectively through on the Job trafning. Although may not succeed in 
jpbs requiring a degree of initiative, ^ 

MATHS - can add and subtract very well . Has a poorer understanding of 
multiplication and division. Can do simple, measurement > ixercises. ■ 

....... ^ ' ^ ^ .s^#- 

yyonne Fv - controlled epileptic, much overweight, parents unconcerned : 
about this, negative 1n their approach to Yvonne *s. problems, quite a 
pleasant girl, soGially inept, has no recreational pursuits, learned to 
type;, has performed quite well on work-ixpirlences, asp-1res to open 
emplo^ent and her parents are happy to leave to to the school. 



' V j^;. B^. - 0 vefal T perf omtance fa i r . . 'Un skilled open einp.1 o^nient of . a 
repetitive nature recommended. , ; 

MATHS - s-bund addition concepts. A little we%er' in subtraction,. Very - 
poor muTti pi ication. ' Can do simple measuremente. exercises. . 

A Corrfna^G. - dl'sadvaritaged homt backgrougd, self-effacing, polite and 

perseverants culturany and socially deprived, lacklng'in self-' 
■ :■ awarenes* and self-confidince, physically compatent, deportment and 
: grooming po^r. parents interested but of Ifttle ^r^^ , 

VvGJ- - did fiot^dernonstrate much 'In the^way of thlRking or planning 
capacity. &^€ri results suggests unsklllelopen emplioymfent of a 
simple roiitfne nature.^ * - ^ / ^ , 

IWHS - his a basic grasp of liddltion and subtraction but*1s very weak 
1n multiplication and division. Can recognize all coins and notes. Can 
- glvt simple change^ Can^ do simple measurement. . ^/ - ■ ^ - 

/ Normal H. - very b,1gi physicany strong, p sslf-consclous about his 
size and' has dieted successfully, from a very male-dbmlnated "home and 
Nonnan tries to emulate his fatherVs behaviour, very capable b 
practical things, co-operative at itioSt times, 1s nouch less the "tough- 
boy" now than previously, aspires to open employmeht, has been through 
a prograinne with occupational therapist and emerged with greatly improved 
attitudes and skills. » , 

V,G.B. - Quite good test results. Is observant and can reason. Should 
be able to learn effectiyely through on-the-job training and cope with 
jobs requiring a moderate degree of versatility. 

- Show a fair understanding of addition, subtraction, multi- 
plication and division. Can recognize notes and coins, but is a little 
slow and liable to becortie confused in giving change, although he can do 
so correctly eventually. Understands basic measurement'. 

John K.i strong, perseverant and physically capable, homellfe disad- 
. vantaged, quiet and willing boy, latckS) motivation, attendance record 
• poor* steady and competent In work situations, social skills are poor,, 
has no recreational pursuits. 

V,S.B. - Fair average quality. Showed a certain amount of flexibility 
In the maze test. 

MATHS - has a good understanding of addition and subtraction. Slightly 
■less able in multiplication and division. Recognizes all coins and 
notes and combinations to $2. Can do simple measurement exercises but- 
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does not seem to understand CQncepts involved, ' - . 

Bradley I. -^apparently arn undefach1ever> slow moving and sjpw^speaking, 
quite lethargic, parents are disinterested, does not perfonii wt^T on work/ ^ 
experiences^ not motlvatelf socially quite able, does hot pursue outside 
interests; very immature^ physically ca^^^ normally developed, 

MATHS thoroughly capabli 1n addition^ though much weaker in subtraction 
Shows a good uhderstanding of multiplication but has virtually no com- 
prehension of division* Is capable of giving change to $10 and 
recognizes all notes and coins. ^ Seems to have idlfflculty with measure- 
ment exercises, ^ 

Chris U " one of our most competent boys , sunny dlspositionp good self- 
im|ge, very competent physlcany, parents negative and disinterested, , 
. V.G^B.-^ Did not demonstrate much In the way of thinking or planning . 
capacity. Seemed to give up fairly easily on the tests, 1 would not 
rate him highly as an emplo^ient prospect althoucfihe could possibly 
handle simple repetitive jobs* 

MATHS - Demonstrates a good understanding of the four basic operations 
to an equal extent. Recognises all rtiins and-notes and can give change 
to $2, Has basic measurement concepts. 

Brent L. » good physique and appearance, one of our most capable 
pupils, has a severe reading problem, good self -^esteem and level of 
aspiration, aggressive anti -social behaviour has lessened following 
counselling and work done by Mrs, Lennox (occupational therapist), 
parents are of a fundamentalist religlou^ faith. Brent appears to be 
coping with this, Brent's natural father left some years agos his step- 
father has very rigid ideas and 1t is clear that tils understanding of 
Brent is lacking, - . ■ - 

V>fi*B; - Did well ln all tests except the inspection test where his 
peVforaance was slow. His manual dexterity was good and he can think 
effectively- Showed ability to succeed in jobs requiring more than 
minimum skills/ Should b& able to ^handle jobs with a degree of variety 
and requiritig flexibnity. The practical aspects of trade training 
could be, within his scope, 

fWTH$_ - has 'a good undefstanding of addition and subtraction. Poor 
multiplication, better In division. Can do simple measurement exercises* 

■ •»••*, 



Ronald M - oy^i^eight,: slow-moving and slow speaking,! disadvantaged home, 

unmotivated pensioner merital 1 ty r qufet and ■co-operative, very .1 imited . 

.recreational Interests, has- perfonned wel I on work-experlelfices ,^ ■ j 

inept, presets; poorly. ■ . ',.y-'- ■ . 

V.G.B. - Ron's results refTect fairly accurate qbstrvati on and clear ; ; . 

tMnking* His muUs In :the maze test indicates flixlbll ity -and " , - ^' : ^ 

initiative. His manuil dexterity/motor speed was average. , 

MATHS -^ood gdeC of addition. Poor in sabtraetlon and multiplication ■ 

and division. Has trouble with measurement ■:concepts. « 

Brian M . - odd looKing speech Impediment, phytically 'quite strong; _ 
good self-irnage {pfobably higher than, is realistic) social skills good, 
has a part-time Job on Saturday mornings, greatly motivated to avo 
placement in workshop ^1.1 ke h1s''elder> brother; parents (Mother; defacto) <,^| 
are interested but no't particularly knowledgeable. ' ' 

V.G.B. - fair results.-. Unskilled open employment o.f a standardized : 
repetitive nature' advised. . • ^ - 

MATHS - has a good of .addition, very weak in subtraction and ■ 
multiplication. No understanding of division. Can recognize all coins. 
Combinations and change to „20*. Combinations- of Has problems with 
measurement. concepts, , ; . 

Michelle M . * pale, thin, inmature girl, very.shy and timid, .socially 
Isolated, parents not realistic or much interestea. Michelle is not ' 
highly motlvatad, emotionally ^insecure, asthmatic. 
V.G.B. - did quite well in the mazes showing a certain; amount of . 
flexibnity. May have been careless in C.P.M'. Was slow in test of ■ 
'motor skills. Overall performance suggests unskilled open" employment 
, of a routine nature and not requiring a high-degree of fine manual 
dexterity. 

MATHS - has a basic understanding of the four basic operations. 
Particularly weak in subtraction and division. Has trouble un.derstanding 
measurement cqncepts, ' 

Clare N. - vevy low overall performer, enjoys a very good home back- 
ground. is obviously suited to employment in a ^sheltered workshop, 
parents are' supportive and realistic, parents are looking towards eventual 
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residential placement, Clare is ^capable of ,a degree- of independent . , ■, 
living and deserves better thsin hoV||ljjlacement, contented, easy to get 
ia.t6ng'wtth, sdiciible, - » . ' ■; - 

V*6 J > - did nott do walT ^in 'the^ssts^mtnts, . Her RerfOi^inca^ln thr,M^ 
test-arid general slowniess suggests that she' may be better suTted to i;: 
sheHered workshop placement/ '^^^ ' ' - 

is -rcan add to a 1 imlted-digree* ;Has no ability to subtract or 



multiply or diylde* Can recognize coins and notes but Is unable ^to give 
^^change. Hot able, to uViderstand rffeasuremertt concepts, 

, ' ' i ^ ' - . - " • 

Bruce P. - very low grade 'performer, slight stature, very timid, travels 
Indapendently now, Mother over-anxious 'but quality of home-Hfe Is goodV 
an obvious candidate for workshop placement, marled skill at basketry, 
sociable but finds few .Outlets, paf^nts am quite realisticr ; 
■ V-G*Bv - id1d not dernonstrate much in the way of thinking or planning, ^ 
Not . a strong employment prospect although could possible handle simple r 
routine jobs, . ' 

MATHS - has virtually no mathematical understanding whatsoever. 
Recognizes all coins. Recognizes $1 in 106 and 206 and combinations of 
$1 by '106, Cannot give change,' / - 

r . , , , i , ii a . ■ . - 

Munlb^ P , - on bond for breaking and entering^ parents Yugoslavian, 
severe 'bnguage and cultural ^^deprivation, entered this school from H1gH^ 
School r'perverse and aggressive, physically strong and attractive and 
competent, has part-time job (panel beating) on Saturday mornings, \ 
coritact with parents virtuany Impossible, 

V.6,B . - Appears to think effectively^ Should be able to handle jobs 
requiring a moderate degree of versatility. The practical aspects of 
trade training could possibly be within his scope-, ^ 

~ can add better than he can subtract. Has some understanding of 



multiplication and division: concepts. Can recognize all notes and coins. 
Can do simple measurement activities, 

Anne P, - very poor self-image, greatly Tacking 1n confidence, parents : 
are most unrealistic and aspire too low, Mother is particularly at 
fault, very poor social skills, very plain but normal physically, one 
gets the impression that parents find Anne something of an embarrassment, 
was hyper-active as a smaller child. =V 
V^S*B, • not done. 



MATHS ~ Can IM to a T1rm't|d degree. Has lio ability to. subtpact or 
' 0iul f1 ply or^df vide.' Can recftgriize corns ahd notes' but is unable to give 
chariQe. . Not abile to underistand measurement concepts,. ' ■ 

fhillip S . « strong « good Toeking boy, self motivated, enjoys g,ood home 
backgrouiid, follows out 51 de racr&ational pursuits, aspires 'to satisfying 
' open employment, Vanguage deyelbprnent poor but Phillip is ab+e^ to'cope in 
mpst, day to day situattdns, has good social Skills. : * 
V.G^B/ ^ "did quite well in the niazs test, indicating the capacity to plan 
and, think ahead. Should be able to handle jobs wi^th a degree of variety 
and requiring flexibility. • .f ."^ 
MATHS - :. ' '^^ , f' . ^ . 

Maria^ S. - late enrolinent, flallan, enormously over-pirotected, very 
deprived socially and hai great prob-lems mixing, performs poorly ofi work- 
experiences, stubborn, nasty and spiteful, beginning to rebel in a 
•hegative fashion against the structures, of home-life," has no recreational 
Interests. » 

Vi.G.B. - did poorly in the maze test although results In the C.P.M. were 
aVerage. Mahipulative skills were quite gopd. Overall performance 
suggests unskilled open emplDyftient, where manual' dexterity and co- 
ordl^Fation are the main repiiirements. 

MATHS 1- has a basic undersitaNIng Qf addition, subtraction and 
multipMcat'i,pn,.^Has paqr Iconcept u in measurement. 

■ ■ . " ^ . - " _ , 

Winiam S . - Good appeararice. and physiqua, haj matured greatly over 
" past year, happy and. sunn^ disRositlon, \language development was very 
slow but Bill copes in s>it;uat1on$ involving oral cormunlcation now, 
parents rather inadequate.^^ . 

V^g^^B . - did quite well in the alsessments. Is observant and can 
reason," Should learn effectiveTy through on-the-job training, but may 
not succeed in jobs requiring a degree of flexibility. 
MATHS - Good understanding of addition and subtraction. Poor in 
multiplication and division. 

Jennifer T. - Immature, timid, small physically but quite competent, 
stlf-fffaclng, parents are co^aperatlve and realistic, has a small 
circle of friends, has problems socializing but Is coping better, parents 
did. not accept Jinny's placement at this school ijiitially.^ 
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gdod^ understanding of all 6perat1ons^ but Is a little 
weaN in sub tract Ion. She can recoghiit all notes and clins and caip give 
■ "cHlnge. Has sound measurement concepts;^ ' 



Martin T. -- low-grade perforiner, obviousl^^'tfandiMpped, very poor 
posture and gait* friendly and co-operativei enjoys a, good home 
background, an obvious candidatje. for sheltered enipto^^ 
and will -adjusted s controlled aplleptic. #^ 
-V-Q>B, ^ poorly In all as&essments. Showed little thinking, 
^planntng capacity and was very slow on the inotor speed test. May be - 
bestrsuited to sheltered workshop, 

MATHS - can multiply better than divide. Terribly weak in subtraction. 
Better addition..^ Weak in all operations. 



Shayne T. - very low-grade performer^ suffers from congenital muscular 
wastage of the upper spinal and neck regioh, will be a complete Invalid 
by her early twenties, parents are most nfegative with regard to Shayne 
and hostile when the school tries to promote her^evelopment, funny and 
precocious little girl, can be sly, capable of better placement than at 
Sylvanvajle Industries but parents refuse to allow her to travel 
Independently, 

V-G.B. - overall performance was poor. May be suited to sheltered 
workshop placement. ' / ' 

MATHS - has virtually no mathematical understanding whatsoever. Can 



recognise coins. 



( 



PhiTlIp - quiet, well-mannered boy, friendly and co-operative, most 
reliable, physically puny, lacks a^sertiveness, parens are sensible 
an^ co-operative. ^ ' ;^ \ ' 

V*G>B. - Phillip's results reflect accurate observation, clear thinking 
and the^Gapacity to plan ahead. Motor skills were average. 
MATHS - Demonstrates a yery sound understanding of the four basic 
operations. Understands basic measurement cbhcepts. - 
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Jeffrey H. - physicany able, looks "different", 1s.,quite effeminate 
and, has a thing about handbags, perf'orrns well at Civic Industries but 
aspiris 'to open empVoymtnt, single-parent family (Mother), her help is of 
dubious quality or effectiveness, Is often th^ butt of teasing but copes 
wen,. mixes easily with girls and the more gentle souls among the boys, 



... ■ . .^0. 

staff opinion differs concerning Jeffrey - son^e see him as workshop -, 
rnatertal , others as capable of open.-subsidi2ed ernpl oyrrient, 
■"i/.&.B- - dti d poorly in all te&ts ex.cept -tlha t of^nanual dexteri ty.. 
Probably best suHted to she Itered workshop placemen t, aHho.ugh at a 
later stage mlgh-* be able to seek unskilled open eiti pi oyment: . 
MATHS - not very strong in. op&radow.. Best in.subtrsctrion . Has basic. 
• concepts in all. Recognize s. all coins. Ch.an,ge froni lOe- , c ombinatl ons 
to $1. '/iea k fn rnea suremerit , 1 acp<s concepts. ^ 

Ste|heL^. - ver^ big but strc?ng and well c o-ord-ina-ted, physcial 
appearance is not good as' S tephen p resents as sloppj and overweight, 
capable and nomallj co-ope rati ve but has shown that he can not cope wi th 
-the unusual or if placed in a situation wvhere he ha s cp explain himself, 
Teacted very negsti veTy on some wor-k-experi encesa parents are co- 
operative and are aware of Stephen' s problems, seems to have a poor- self- 
fisteem, act ive in foil owing recreat ional pursuits. 
''l.Q.B,^- didqyite well in the tests. Is o bservant , can think 
effectivfily' and plan ahead. Motor speed wa s good. Should be able to 
■.handle jobs requiri ng flexi bn it^ and initiative, 
^THi - a good grasR of the -four basic operations. Can do simple 
rnea su rem ^nt acti -cities. , 

, Uaniejj;: - strong and well co-ordinate^ well liNed bypeer'S, most 
unassuming, unable to project himself, hsppj to sta j 1 n the background, 
•very co-operative 1 ad^ perfonriance on wort- experiences very good, has 
good practi ca' sKil Is ^ poor- ly motivated or lacking 1n motivation or both, 

' parents, appear disi nterested, sensi bl.e and ■ responsi ble. 
'•^G.B, -' did quite well in the ass essmsrt. Sliould be able to cope wi th 
Jobs requiring fleKibflity and be Vbte'to 1 earn effectively through on- 
the-job train-'ng,, Could po ssi bl^ h andle th e practi cal aspects of trad e 
tralnfng. 

HATHS - demonstrates a very sound grasp of the four- basic operatlODS. 
Understarids basic measurement concepts. ' ■ ^ 

Ja^nonl^. - physical appearence poor, most pronounced speech impecJimert 
am facial gr-5mace, very un fav^ourab le horie background, low toTerance 
level , will ing and _co -opera ti ye boy, f s abl e to tol lovJ instructions, very 
.lov/ level of aspiration, small stature b^Jt strong and well co-ordinated. 
Q -V.G_J- - did quite well in the tests. Is observant and can reason. 
ERjC 5|,Qui^j b€ able to 1 earn effectively throoigh on-the-job trai iiing. His 
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.presentation and niannerisms however coul d placs him st a disadvantage 
witfi ^^i^s job prospects . ' ^ 

MATHS - demonGtrates I fair understanding of addition, Poor in 
subtraction, rnult ipl icati on and diyi^ipn. Has trouble v/ith measurifiierit 
activities. . 



. 2,3 ' ' . THE COMMUNITY , 

2%3.1 LOCALITY r . 

The Sutherland Shire is situated 32 kms south of Sydney and encom- 
passes the area south of Botany Bay to the National Park and West to 
the Woronora River, (see Map , Appendix 4 ). = 

2-3.2 SOCIO/ECONONIC STATUS 

The Shire is generally a favourabTe area socially due to its 
relative newness. The population which 1s approximately ZOO^OOO did - 
not begin to expand rapidly until after the second^ world war. 
Industrial areas have been set aside in deferred locations and modern 
factories have been built. Mostly its populatTon is of Anglo Saxon 
descent with a relatively snmlT migrant population* 

2. 3.3 EDUCATION x 

There are approximately 100 schools in the Shire including the 
Gymea Technical College and. some 15 secondary schools. There are three 
schools specially provided to serve the needs of handicapped children. 

The regional' off ice of education is at Hurstville which 1s out of 
the Shire, 

2.3.4 EMPLOYMENT ^ ' , " 

The Shire 1^ mainly a dormitory suburb with over 601 of the 
vJorking population being forced to leave the shire to obtain work. 
(The 1971 Census showed that from a total working population of 63,372 5 
5 95.7 travelled out of the shire to work), , 

The major areas of work were in the manufacturing sConimerce and 
corinunica tion fields^ 1.e> 1971 Census Manufacturing S-slTO, 
Wholesale/Retail 6j487 and Communication 4,822. Other significant areas 
we r?§ Construction '2, 632» Finance USSZ, Recreation 

The Manufacturing firms are mainly small enterprises with few 
having in excess of lOO employees/ (There were 395 firms with 10^070 
employees, i,e, approx, 25 per firm. There were 1,274 Retail outlets 
with 9 1 37 6 employees, i.e. approx, 8 per firm), 

In the Manufacturing sector the major areas of occupation of people 
living In the'Shire were the (machinery, pluniblng) sector with 5,769 
males - 69 females, Carpentry/Woodwork 1556 rnales - 63 females ? 
Labourers 1|125 males = 16 females, Storemen 943 males - 43 females. 



Chemical /Pa per Processers 571 males - 149 females , Electronic work 
2,102 males - 16 females, Metal and Electrical Process Workers 70S 
males - 687 f females, Construction 1,551 males - 0 females, Bakers/Food 

578 males - 76 fernales. 

Although the above figures would be expected to have changed with 
a far greater number of females in the workforce, there 1s a strong 
indication that the number of females in the shire that are working is 
considerably less tmn that of males. ' 

2.3.4.1 IJAUFJJATIONS 

Of the 64,064 eligible workers in the shire 26,264 had'soine 
vocational qual iflcalon, i.e. 37,800 did not have any qualifications. 

The age grouping of workers within the shire showed that 8,375 
males and 6,822 females were under 25, i.e. 15, 197, out of 64,064 or 
appro.x. 25%. 

There are three main pockets of manufacturing industry within the 
Shire at Kirrawee, jaren Point and Kumen . Kirrawee is mostly a 10 ■ 
mindte walk from the railway ,^ Taren Point 1s accessible by bus from 
Caringbah and Kurnel 1 more remote but stin accessible by bus froni 
Carlngbah. (see map. Appendix 4 ) . 

Other areas of employinent. I.e. Sydenhari, City, etc., are 
accessible by tra in. 

2.3.4.2 £[IITyDrOFJMPLO^ 

A survey by the CE.S. as part "of an Australian Council of 
Rehabilitation of Psabled survey in 1971 showed that a number of 
employers (approx, 40) were, prepared to hire' hahdicapped persons. 
However, a significant number did not feel that their enterprise muld 
be suitable. ' _ 

The Survey of Mrs. J. Wirth has shown, that the school leavers fpom 
Minerva Street School' enter a wide variety of unskil led and semi - 
skilled occupations mainly In the Shire and in many cases have beconie 
long term employees, . In some cases there are obvious altruistic 
factors -Operating. . ' 

Mr. Roberts of Minerva St. S.S.P. in his Visearch project (1975) 
showed that there are a number of anployers that would prefer to hire 
people from Minerva St. School due to their reliability and steadiness. 
Generally there was wiVllngness to co-pperate with attempts to assist 
these young people to enter the workforce. However, there was a 
notable hardening towards the employment of all young people and this 



obviously affected the prospects of the less able, 

2.3.4.3 EMPLOYERS JN WORK EXPERI ENC E PROGRAMME 

Generally the employers taking part 1n the Work Expedience project 
are motivated by altruistic feelings initiany. In sonie cases they have 
continued to participate and have taken students as funtime employees. 
Usually these employers speak highly of the atttiude and v/pKh of the 
yoang people concerned. 

At the present time there are 40 employers co-operating ^ith the 
work experience programne out of a total of 72 thet have participated. 
Of these employers that no longer take part, the majority havi: 'i drawn 
because of lack of work during the economic recession or frofn 
difficulties in supervising the students. 

Although the quality of the supervision given by the employers varies 
greatly and in some cases requires guidance from the school staffs there 
is an obvious interest in the programne and willing co-operat'lon . ^ 

Regular donations of material (e.g>-timber) aremade to the school 
by some employers. „ ' 

2.3.5 COMMUNITY AGENCIES- . ' 

2.3.5,1 . CIVIC INDUSTRIES SHELTERED WORKSHOP ^ ^ ■ 

A close relaionship has, existed since the school was opefied-with 
the Slow Learners Advancement Society Workshop at Caringbah. Since 1972 
selected students have attended the Workshop part-time prior to leaving 
school. , / 

The workshop still caters for 18 students that have attended the 
school , 

Two other workshops exist, i.e.. Sylvanvale arid Paraquads but very 
little use has been made of these two organisations, . 

' 2.3.5.2 CO^B^ONWEALTH EMPLOYMENT _SERyiC_E 

A steady relationship has existed between the school and tlie C.E.S.- 
over the years. 

In 1970 an assessment sheet was developed by co-operative effort. 
Although the C.E.S, has not been very succesafMl in plicing students 
froni the school in the past,^ there Is a growing developrtient of co- 
operation in this regard. 

In several cases training progranimes under the N.E.A.T, In Plant 
Scheme have been organised which has led to full time employment. 



The local office is at Caringbah approximateb S^kms from the 
. school. > ■ " ' 

. , Initial contact with the Vocational Guidance Bureau had not, proved 
satisfactbry to the school 'i staff due to the extended nature of th^". , 

> tests apd^the lack of practical advice as to the students employabil ity. 
; Recerft developnient of a shorter, mo re speclflc^testing procedure 
which only takes up to 4 hour for each student has proven more useful 
and meaningful as ,an Indicator of 'ejiiployabnity.' Officers of the 
Vocational Guidanee Bureau also come to the'stfhool- to^counsel" 
students on a'group and Jnd ividjal basis; • ' " 

• The closest branch of the Vocational Guidance Bureau is at ' 
Hurstville which is out of the Shfre but readily accessible by tra-in. 

2<3,5.4 HIALTOffiJSSJON 

The Health ConiTilssion has 4 ■community clinics in the Shire which * 
provide a wide range of supportive services such as counseling. Speech 
Therapy, Social Workers, etc.. 

There, is also a Retardation Centre at Kogarah (outside the Shire) 
which ii|pvides a siipportive service to retarded persons. 

2 -3.5, 5 SERVIC£jy|S ' ^^^^ 

:• The local Rotary and Apex clubs have assisted the school by 
donating various items of equt ptnsnt. 
^ The Rotary Clubs have assisted the Work Experience PrograrTtTie by 
^obtaining jobs. The degree of co-operation has dep^d on the interest 
of the specific vocational director, 'i^' • 

speakers from the School have attended. Rotary, Apex and Chamber ofV . 
ComniBrce meetings. 

.2.3. &.5 ^.M.C.A. 

The Recreational Director of the Caringbah Y.M.C.A. is particularly 
interested in 0. A, youth and is Encouraging their involvement in the 
activities of the Y.M.C.A. A physical development project is organised 
at the school each Friday during the winter. 

2.3.5.7 :?OUCEjOY£_CUJ| , ' ' 

A large Police WoyI Clgb is situated close to the sciiool and its .* 



' - . . i \ 

facnities are used by teachers and the occupational thera'pist, 

2.3, 6 OrHER SCHOOLS 

A large prfrnary school *a CatholiaHigh School and primary school 
' . are situated^ vei^y clost^^D Minerva' St. School. ' ' 

There are five other^high schools and s+x other primary schools 
within 5 kms Of the school* 

In several cases close co-operatiOfn has been organised, i.e. regular 
visits and partici.^ation of st^idents to other schools* students from ^ 
high schools to assist^ln class activltlas at Hinerva St, school, 

Inpervice courses have been organisad to assist teachers from other * 
schools to understand the work being carried out at Minerva St. school. 

■ 2.3.7 TECHNjCAL COLLEGES 

A College exists^ at G^ea which cate^ for over 4000 students a week 

. ^ \^ . ■ 

in a wide variety of vocational and recTOtional activities, 

2.3.8 MiiMi£WLiMiUiiii ^ 

There ara only two Residential fAcfllties for mentilly retarded _wi thin 
the Shire. One caters for boys from 5 to 12 years of age. The other -> 
caters for young adults, . \ ^ 

2.3.9. CONTINUING EDUCATION FACILITIES > 



A community schoo^l "project exists at Minerva St, School after school 
hours. There are a range of courses which can ,cater for handicapped 
students including remedial reading and rnaths, woodwork and needlework. 

Suitable courses for school leavers are available at Gymea 
Technical Cbllege and the Sutherland Evening College at Miranda. 

2,3,10 RECREATIONAL. FACIL^ITIES • \ , ' - 

A wide range of recreational facnitlas exist within the Shire. 
. ' Students from the school are, engaged in various sporting clubs and 
activitieSs 1 Rugby League^ Soccef j^ Cricket^ Mini -bike riding. Life- 
savings " tennlSi squashj etc. 

Some students are manbers of social organisations such as the 
scouting moverent, Police Boys, Y .A. ^ Youth Clubs, Religious groups 
and Volunteer Busiifl re ■Brigades . 
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There 1s ample opportunity for other forms of recreation such as 
bushwalking, bicycle riding, watching sport, fishing, boating, visiting 
libraries, cultural activities, cinemas and drive-in theatre. 

2.3.11 SUPPORTIVE FACILITIES ■ , , ' - \ 
There are a' large number o$ supportlvi services such as Councn 

■ ^^^i:^^^^^^^^ Community Advice Services, Voluntary Aid Agencies and 
Religious Support Services* which are available to people throughout the 
Shire. " . ' 

2.3.12 THE PARENf BODY ■ 

A SURVEY OF PARENT AfriTUDES TOWARDS THE ROLE OF THE SCHOOL 
. Introduction: The parents of mildly intellectuany handicapped pupils 
face unique problems. Their child's handicap 1s often not obvious. This 
leads to problems of acceptance of the child by the parent, particularly 
at times of entry to, and exit from the school. 

Many lack understanding of, or sympathy with, their child's real 
needs and potential. The majority of our parents either hold aspirations 
that are too high or too low for their chndren. 

They have shown an inability to compensate for the social isolation 
their children are forced to suffer. 

. They hold unrealistic attitudes 'towards the role the school should 
play. 

The parents of our Year 10 and, 11 pupils cannot be easily categorised. 
Eight pupils clearly come from disadyantaged homes. 

, The remaindlr .come from homes fal 11%- within a socio-economic con- 
tinum ranging from worklng-class' to lower middle-class, 

A survey of parents of pupils in Year 9,°10, 11 was made this year. 
Fortyfive questionnaires were sent out and thirty-nine were returned. 
One parent declined to complete the survey and returned 1«t with a coveflng 
note that the school knew best, (see Appendix 5 ). 

Results: Some relevant results of the survey are given below. 

: Only six parents agreed with the statement that the school just fills 

in time until their child is ready to leave. 

Parents clearly were of the opinion that the school's major task 
should be to teach basic academic skills.; ' / ^ 

Somewhat Inconsistently, however, twenty-one parents agreed that the 
school's major task should be to teach pupils about the world of work 
and providing them with work experience. ' 



A minority of parents (15) agreed that teaching personal develop- 
raent should be given greater emphasfs. Fewer stm (12)5 agreed that 
more time should be spent fostering recreational interests. 

Disturbing to us were the qualjti es/attitudes the parents thought the 
school should be teaching-. One would have hoped that qualities such as 
kindness, tolerance, dfmocratic ideals and falrplay might have been more 
highly val ued. 

ih'By are listed in order of priority. The total number of re- 
sponses should equal 190, i.e, 38 x 5. In fact, it equals 217; some 
parents finding it necessary to circle more than five qualities. 



responsi bil 1 ty ^ 30 

respect for authority 21 

honesty and truthfulness ' 21 

Independence ' 19 

good manners , - 17 

sel f-conf Idence 17 

self »disci pi 1ne = , 14 

respect of others ' 14 
the abilrty to^ stand up for oneself 13 

appropriate behaviour 10 

self-respect. ^ - 9 

tolerance 9 ^ 

punctuality 8 

kindness 5 

fair-play 5 

appropriate dress 4 

democratic ideals - 1 



Thfrty-seven parents thought the school was helping to overcome 
their child's handicap. ,= . 

Twentyflve thought society offered their child the chance of a 
proper degree of-human rights, yet sixteen thought pwpn s from this 
school ar^ discriminated against and th1rty=f1ve thought ^that society 
did -not ynderstand the "problems faced by handicapped people. -^ 

While this may not have been a well -constructed survey, it seems safe 
to draw the following conclusions: 
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Our parents are confused and Inconsistent. . 
They see the school's role as properly being a most 
utn Itarian one. ■ ■ 

They are satisfied with what the schbol Is doing or, 
cather, what they think the school is doing. 

2.4 ECONOMIC FACTORS AFFECT ING EMPLOYMENT h 

Following is an amended abstract from a recent follow-up study of 
graduates from a Work Preparation Centre which discusses the problem of 
chronic youth unemployment and its significance for the vocational 
placement of the mildly Intellectually handicapped (Ward7et a1 1978). 
This will confirm, to some tent, the concern which the school has ex- 
pressed regarding the efficts the general economic climate will have upon 
the ernployment of these schoal leavers, . = ^ 

Economic stringency over the last five years has, resulted in a 
gradual decrease 1n the total number of Jobs available. At the same time 
the numbers of persons seektng work has tended to increase as a result of 
the entry of women of all ages to the workforce. The effects of this 
upon opportunities for the retarded has been variable especially since 
many believe that technologicail change may lead to increases rather than 
reductions in the number of low skill level jobs avail abte on the labor 
market (Nixon, 1970, President 's, Committee on Mental Retardation, 1969). 

Not unexpectedly, therefore, the available employment data both from 
ovirsOTs^and Australian soure^s Is somewhat gloomy. For examples an. 
international labour review (Mel vyn, 1977) cited overall unemployment in 
24 OECD countries^ in December, 1975, as totalling 17 million, or 5,41, of 
the total labour force, %^stm million (411) of these were people under 
the agebf 25 years, disproportidnate in;the light of estimates of popu- ^ 
latiori distribution in which the under 25 age group constitutes only 22% 
of the total active popuUtion. ^ ^ 

Austral ian Adul ts . 

Comparable unemployment rates and.the age effect noted above are 
also evident in the unemployment rates^ for Austral ia produced at 
November, 1977, and summarlzid in Table 3 below: ^ 



Table a 



Rational Registered Unemp1o;^>nent Rates 
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All Persons 


|1&-19 yirs 


14.9% 


16.8% 


15.8% 


20-24 yrs 


7.91 


7.21 


7.5% 


2S-34 yrs 


' 3.51 


2.71 


5.2%' 


33-44 yrs 


2.41 


3.7% 


|.9% 


45-54 yrs 


2.4% 


3.2% ' 


2.6% 


SB + 


2.1% 


N/A 


2.1% 


TOTAL 


4.3% 

1 


6.5% 


5.1% 4 



ISEl°>fi!!in iJf jpung Pep pi a , ' 

The irtcraase in young workers unemployment accounts for 36% of tte 
total 1ncreas,e in unemployment between 1973 and 1975, and by* 1976 one 
third of all the unemployed in European Countries were under 25 years of 
age. Not only are young people falling to gain placement in employment, 
but figures also suggest they are remaining out of work for longer 
periods of tim than pre-1974. The most liable to unemployment are the' 
youngest, the first time Job seekers and those with the lowest 
educational qualifications,' (Melvyn, 1977). ' 



Austra 11 an JS'M S.^ISS^M. . ' 

AttanfelDn is drawn to Table 3 which shows thaV.young Australians , 
between the ages of 15 to 19 have an unempl oyment rate of 15:8% compared 
to the gisn&ml work force rate o,f 5.1% for the quarter ending November, 



1977. 



^ Regions a.f highest, unemployment unemployment in the Sydney metro- 
politan area rr« in the north west and south west (Tables 4 and 5) 
and within these regions areas (based on CES areas) with highest recorded 
unemployment registration are the areas of Blacktown, Liverpool , Mt. 
Druitt and Faifffeld. It Is noted that the area under study (Sydney 
Southern, paftlcularly Carlngbah) has a slightly more optimistic picture. 



/table 4: Registered Unemplowi^nt - Sydney MetropQ litan Regions 
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Table 3 



MiML Mntered Unernploy m ent Rates 
^^ ^MJ^oveniber, 1977 . r 
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Male 
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All Persons 


i;15-i9 m 


14,91 




15.81 


20-24 


' ?.9I 


7.2% 


7.5% 


26-34 yi-s 


3.51 


1,1% 
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33-44 yrs 


2,41 
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2.4% 


' 3.21 


2.61 


55+ ,^ 




N/A 


2.1% 
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4,3i 
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5.1% 



Employmant of Young Peogle ' ' " " ' 

The increase in young workers unimploytnent accounts for 36% of the 
total increase, in uhemployrnpt between 1973 and 1975, and by 1976 one 
third of all the uneniployed fn European Countries were under ES years of 
age. Nof only are young people failing to gain placement in empToynjent, 
but figures also suggest they are; remaining out of work for longer 
periods of time than' pH-im. The most liable to unemployment are the 

youngest, the first time job seekers and those with the lowest 
educational qual1f1cat1oii8, (Melvyn, i977). ' 



Australian You ng People 

Attention i$ drawn to Tattle 3 which shows that young Australians 
between the ages of 15 ta 19 have an unemployment rate of 15.8$ compared 
to the general work force rate of 5.11 for the quarter ending November 
1977. " 



- = ^ Hi 

Regions Of highest urtemployment unemployment in the Sydney metro- 
politan area are in the north west and south west (Tables 4 and 5) 
and within these regions areas (based on .CES areas) with highest recorded 
unemployment regf stratton are the areas of Blacktown, liverpaol , Mt. 
Druitt and Fairfield. It 1s nQted -that the area under study (Sydney 
Southern, particularly Caringbah) has.a slightly more optimistic picture. 
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' Tabl6 4: Registeye d ynem gloyment - Sydhe y ;'MetrQpolit^^^ 
■ June, 1977, and Feb., 1978 . 
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Table 5 : 

^ ^ UneTTiployinen€ by Arga 
Within these regions the, areas having tte highest youth unemployment and 
highest applicant to vacancy ratios are alsp in soutti and north western 
regions. . ^ ^ . ^ 
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Table 3 



National Registered UnemployTOnt Rates 
by Age ftovember, 1977.. ~" 
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4.3% 


6.5% 
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Empl oyment of Young Peopl e 

The increase in young workers unemployment accounts' for 36% of the 
total increase in unempl oyment between 1973 and 1975, and by 1976 one 
third of all the unemployed in European Countries were under 25'years of 
age. Not only are young people failing to gain placement in employment.' 
but figures also suggest they are remaining out of work for longer 
periods of time than pre-1974. The most liable to unemployment are the 
youngest, the first time job seekers and those with the lowest 
educational qualifications, (Melvyn, 1977). 

Austr aJ^an Young People 

S attention is drawn to Table 3 which shows that young Australians 
n the ages of 15 to 19 have an unemployment rate of 15.8% compared 
to the general work force rate of 5.1% for the quarter ending November, 
1977. 

Regionf-of highest unemployment unemployment in the Sydney metro- 
politan area are in the north west and south west (Tables 4 and 5) 
and within these regions areas (based on CES areas) with highest recorded 
unemployment registration are the areas of Blacktown, LI verpool , Mt. 
prui'tt and Fairfield. It 1s noted that the area under study (Sydney 
Southern, particularly Caringbah) has a slightly more optimistic picture. 
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Table 4 > Feglgtered Onemployment Sydney Metropolitan Regions 

June/ 1977, and Feb.^- 1978. 





Unemployedr Awaiting 
PlaceTOnt 


Applicant to 
Vacancy Ratio 


Youth 
U/E as % 
Total' 
y/E 

— — 


Adult 


Junior 


r 

Total 


— — 

City . ^ 


June 


77 ' 






ttl 4 86 


8/1 


13% 




^Feb 


78 


6,151 


877 




8/1 




(Sydlley 


June 


77 


18,400 


6,345 


24,745 


26/1 


26% ' 


(Southam 


Feb - 


78 


19,512 


^ 8,095 


^2 7,607 


20/1 


'3 Q 9= 


(SyBney 


June 


77 


14.127 


9,581 


23.708 


Sl/1 . 


40%. 


(NW 


Feb 


78 


14 ,46^ 


12,238 


26,702 


21/1 . . 


46% 


( Sydney 


June 


77 


8,708 


5,461 


14,169 


27/1 


39% ^ 


(SW 


Feb 


78 


8,885 


6,945 " 


: 15,830 


; 30/1 


44% 


Sydney N } 


June 


77 


1,674 


802 


2,476 


'5/1 - 


32% 




teb 


78 ^ 


2,061' 


1,2 79 


3 , 340. 


■ V 


38% 


( Sydney 


June 


77 


2,145 


1,234 


3,379 


16/1 X 


37% 


( NE 


Feb 


78 


2,416 


1,694 


4,110 


18/1 . 


41% 













T^le 5: 

Unemployinent by Area 
Within these regions the areas having ther highest youth unemployment and 
highest applicant to vacancy ratios are also in souUi and north western 
regions^ 







June , 


1977 . 


A A 

Ratio 


Feb., 1978 
Awaiting 


\ A/V 
Ratio 












Placement 




1. 


Liverpool 


2357 


young people 


29/i 


3058 


53/1 


2. 


Mt. Druitt 


^ 1727 


II ii 


78/1 


2131 


48/1 


3. 


Blacktown 


1564 


it li 


83/1 


1748 


42/1 


4. 


Fairfield 


1544 


M 1! 


33/1 


2128 


26/1 


5. 


Parramatta 


1535 


ii ' il 

"1 


. 22/1 


2280 


17/1 


6. 


Caringbah 


1247 


il- fi 


33/1 ^ 


1575 


16/1 


7. 


Hurstville 


1247 


il 11 


30/1 


1425 


17/1 


8. 


Bankstown 


12 39 


M li 


16/1 


1699 


16/1 


9. 


Granville 


1212 


i? II 


35/1 


1349 


1%1 


10, 


Camps ie 


1147 


ii ^ II 


7/1 


1162 


51/1 


11. 


Windsor 


1064 


fi . il 


16/1 


494 


15/5 


12. 


MarrickvillG 


1058- 


H 11 


30/1; 


1079 . 





' (Source: Commonwealth Department of Employment, and Industrial Relations) 
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, Table 3 



NationaT Regl stered Unemployment Rates 
~ by Age 'Ntiveniber , 1977 , ^ 



i- ' 


Male 


Femal e 


All Persons 


■ 




i4.'9l 








|15-19 yrs 


16.8% 


15.8% 




20-24 yrs 


7,9% 


7.2% 


7.5% 




25-34 yrs 


'3.5% ■ 


2.7% 


5.2% 




33-44 yrs . 


2,4% 


3.7% 


2.9% 




45-54 yrs 


2.4% 


. 3.2% 


2.6% 




55 + 


2.1% 


N/A 


2.11 




OvarallTOTAL 


4.31 


6 ,5% 


5.1% 






Employment of Young People 

The Increase in young workers unemployment accounts for 36% of the 
total increase in unemploymtnt between 1973 and 1975* and by 1976 one 
third of all the unemployed In European Countries were under 25 years of 
age^ . Not only are young people failing to gain placement in. employment, 
but figures also suggest they are remaining out of work for longer 
periods of time than pre-1974. The most liable to unemployment are the 
youngest, the first time job seekers and those with the lowest 
educational quaTifications, (Mel vyn, 1977) . " , 

Australian Young. People ^ 

Attention is drawn to Table 3 which shows that young Australians 
between the ages of 15 to 19 have an unemployment rate of 15.81 compared 
to the general work force rate of 5.1% for the quarter ending Novemberr 

1977. ; • 

* 

Regions of highest unemployment unemployment in the Sydney metro- 
politan area are in the north west an4 south west (Tables 4 and 5) 
and within these regions areas (based on CES areas) with highest recorded 
unemployment' reglstfatlon are the areas of Blacktowi, Liverpool, Mt. 
Druitt and Fairfield. It is noted that the area under study (Sydney " . 
Southern, particularly Caringbah) has a slightly more optimistic picture. 



: Tahl_e_ 4j_ _ Registered Unemployment ^ Sydney Metroppiitan Regions 
■ ^ June/ 1977/ and Feb., 1978. 
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t 


Unemployed- Awaiting 
placeTCnt 


Applicant to 
Vacancy Ratio 


Youth 
U/E as % 
^otal 
U/E 


Adult 


Junior 

1 _ _ 


r 

Total 


City 


Jun^ 




5,628 


/ - 
859 


6,486 


8/1 


131 




Fab 


78 


6,151 


877 


7,028 


b/i 




(Sydney 


June 


77/ 


18,400 


6,345 


24,745 


26/1 = 


26% 


( ScKithe m 


Feb 


78 


19,512 


8,095 


27,607 




4^ * 


(Sydney 


June 


77 


14.127 


9,581 


23.708 


31/1 


40% 


(NW 


Feb 


78 


14,464 


12 ,238 


26,702 


21/1 


46% 


(Sydney 


June 


77 


8, 708 


5,461 


14,169 


.27/1 


39% 


(SW 


Feb 


78 ^ 


8,885 


^ 6,945 


' 15,83Q 


30/1 


44% 


Sydney N 


June 


77 


1,674 


802 


2,476 


5/1 


32% 




Feb 


78 


2,061 


1,279 


3,340 


5/1 . 


38% 


( Sydney 


June 


77 


2,145 


1,234 ■ 


3,379 


16/1 


37% 


{ NE 


Feb , 


78 


2,416 . 


1,694 ^ 


4,110 


18/1 


41% 



Table 5: 

Within these regions 
highest applicant to 
regions . 



Unemployment . by Are^ , 
the areas having the highest youth unemployment and 
vacancy ratios are also in south and north westjem 







June 


, 1977 




A/v 

Rat io 


Feb,, 1978 
. Awaiting 
Placfement 


A/y . 
Ratio 


I, ■ 


Liverpool 


2357 young peopie 


■ 29/1 


3058 


53/1 


2, 


Mt. Dri^tt 


1727 


M ' ' - 


If 


78/1 ' 


:213i , 


*fj48/l 


3. r 


Black town 


1564 


fl 


ii 


83/1 


1748 ^ 


.42^4 


4. . 


Fairfield 


1544 


fl ^ 


M 


33/1 


2128 


26/1 ' 


5. 


"Parramatta 


15 35 


ti 


II . 


22/1- 


2280 


. ^17/1 


6, 


Caririgbah 


1247 


II 


n 


33/1 


1575 ; 


16/1 


7, 


Hurstville 


124 7^ 




ti 


30/1^ . 


1425 


17/1 


8. 


Banks town 


1239 


!l 


II 


,16/1 


1699 • ^ 
> 




9- 


Granville 


1212 


li 




35/1 


1349 


18/1 


10. 


Campsie 


1147 


II ■ 


II 


^7/1 ' 


* 1162 


Sl/l 


11. 


Windsor 


1064 


M 


il 


16/1 


494 


15/%i 


12, 


Marrick!villc 


1058 


M 


II ' 


- 30/1- 


1079 ^ 


31/1 



ERIC 



(source! Commortwealth DcpaKtmont of Employnient and Industrial Relationg) 



■ Junior unemployment has been, concentrated 1n the uns^ occupations 
in.the case of males, with the unempl oyment/yacanc^ ratio biing "as high 
as 135:1 in Hay, 19^7, and 22,^420 junior mates seeking employmint in these 
occupations. In the case Of junior females , unemployment has ceritred 
lipon clerical and administrative occupations, with the unemployment/ 
vacancy ratio being 35:1 in May, 1977, and 40,346 seeking work. 

Another equally pesrimistic observation was made by Mel vyn (1977) 
who claimed that in Austral 1a-:at the end of 1976, 40% of the total 
registered unemployed were under twentyoine years, ■ 

More young people are rimalning at school longer* many possibly in- 
fluenced by. the adverse labour market conditions* A fear expressed in 
a report of the Australian Ecortpmic Review refers to the extent to which^. 
older leavers from educational institutions will displace^ Juniors who 
are more marginal (in terms of skills and motivation) from emplojmient. 
This fear must include the/handicapped worker for who displatfament is 
also^ possibility. Vif^ ^ 

Reasons for such high levels of youth unemploymant are, tharefo-re, ^ 
complex. They Include actual decline in job numbers available, cyclical 
factors in economies and structural imbalancesi while legislation and ■ . 
practice favour job'security of established worHers^and employers may; 
prefer adult workers for whom the cost/benefit ratio'is more favourable 
(Mel vyn, 1977). Indeed, a recent review (Strieker and Sheehan, 
suggests that the sharply increasing deterioration in the relative 
position of youth tn the labour market is ^due mainly to a receding 
labour market which Was, al ready antithetical to the younger worker. 

All these factors 'can innj^ence the employment of the mildly retarded 
worker who has ^entered the -workforce. , ' ; 



/ 



IvO THE PROCESS 
■3.1 



AIMS AND OBJECTIVES 



A second and more explicit expression of the ways we sought to 
ieve ^ur aim c&n be found In the set of objectives we established, 
, . I" cons Mering that much, of the wofk^' 

dorie In this school Is, of' necersity, 1ndividual'lsed.A; ( P ^r^^^^^; ' 

Our pupils are handicapped by a wide and varied range of Impairments 
Tt is difficult, even Impossible, for us to plan on the basis of a 
Set df children achieving a set of objective's 1n a set time. 

Nor is it possible for us to express all objectives in individual 
. terms. ^ . - ■ 

We compromise. V' ' ■ . 

In some of the areas'below the prbblems outlined above qive rise to 
a lack of specificity/ ' ^ ' ' ^ , 

Whire object 1 yes are stated 1n specific^ and^t^i led terms 1t should 
not be thought that their achievement is possible a!i1 or, indeed, for 
any of our senior pupils. ^ 
Two further points. ^ ' ^ 

These sets of objectives are complemented ^y detailed prograrmes 
written by participating teachers and by course outlines written by 
teachirs pas t^and present/; These are available upon request. 

We aim for a large degree of integration. Thus, similar objectives 
might quite properly be foynd in such seemingly diverse aspects as 
Banking, Budgeting and Purchasing and^^ say. Home Science. \ 
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I.vl.l- ■■ , LANGUAGE PEV ELOPMML '. . '.^ 

GUIDINS STATEMENTS ON LANGUAGE LEARNING EXPRESSED 
AS GENERAL OBjECTIVES OF ENGLISH TEACHING " 

Readiness - To recognise that a child's readiness to use 

* ■ !" _^ language Includes his need to conmunlcate as . 
"[.■ well as -a degree of skill to accept and utnize 

, • V / ■ the chn,d's Larigugge as the basii of leafningi ' ; 



Language use promote language learning through the use of 

,,' language for a variety of ^pur 

rangi of situationsjtd organise art 
;r \ ^ provide pertinent instruction* , v. \ 



Integrated learning To arrange language learning as a series of 
- related experiences where one use of language 
' leads naturally. to others. 



Individual learning To promote language learning in individuals; 

to facilitate each child- s ability to coinnunicate 



r 



Evaluation To evaluate a child's Tanguage learning over a 

; ^wide range of activities and uses, in tenns of 
the effectiveness and .appropriateness of 
conmuni cation, . - ^ 



■ . - ■ ; . - , , O BJ EC T IVES ■ • . 

i, CorrinunlGflt1ori :-yor children:.: r^^-f : ' ' ' , . 

a. to ek|^pes|*^h?1r own id®; ; 

f 2, to ■'asR;^or.i#ice, .-Informations -direct 

3. to, give advice,, Infortnatiioni- directions, ^ 

4. ' to know of apRrop'-iate person to whom to direct quest^iort, 

5. to respond" in structurany complete and approprjate forms. 



i. Disucssi'On and Conversation For childr^; 
. L j to have an adefl^ 

2, to cdntribute In acceptaW^- forms, ' \ • 

'- 3. to have an adegyate general kno^edge to enter into and 
contribute to, conversatiflhs^^ and 
4. «o avoid extreme pbsittons tif either passivity or tfominance, 

- ■ / . ■ ' ' V;.. " . - / ^" ' ^ ■ ' . .. . 

. Bgdy lahquaqe For chlTdrein to: * . ^ ' ^ 

1. look at person to whom speaklngV . 

2. to be animated ahfl use: gesture ang^body expresiively^ and 

3. to be aware of appropriate proxirnity, / 



^= 



Listening For efiil'dren.: . 

■1... to be able to comprehend and follow simple instructions, * 

2. to br'able to comprehend and answer simple questions, and 

3. to know .appropriate response if question or instruction is not 
: understood. 



Concept ForTnation For children: ,' ■ 

1, ^ to have an adequate understanding. of timf and/ space concepts, 

2, to be able to define simple objects and terms , / : / . 

3, to. understand value words, 

4, tq be able to organize thoughts sequentially, 

5, to be able to isolate main idea and to* summarize, and 

6, to be abl£ to tell the difference between literal and figurative 
usage, especially in a situation in which work-mates may be 
teasing or joking i ^ 



Special SMIls iPdr childr?ent • ; i- 

1. to be 'able to use a telephone for normal purposes,' 

2. ■ to, be able to shop cbftif^etently, / ^ 

3. to relate messages'' accurately., and 

4. to be^competint in |1tuations Invotving coui^tesy- 

Speech; - For children: ■ 
1. .to be a\ftrare ot their speech and to be able to judge as to Its 
, ,apprQpriatenB^s. |. ; * 

Written Language For children: 

1. to be able to stgn their name, 

2. to be able to f^^^ in forms* ■ . , 
^3. to be able tb:write a ,simpTe nott* ' '^'^ 

4, to be: abTje. to write and address^^tter, 

5, to be able ^to write a telegram^ 

6, to be able to write' a 

7, to be aware of the range and use of cards available and to be 
able to complete such cards*. . ' • 



4.1.1,1 



LANGUAGE DEVELOPMENT - GUIDE LINES/CHECK LIST. 



ENERAL AREA 



SPECIAL SKILL 



^"Communication 



Ofscussion & 
Conversation 
Situations 



Gesture only ' ■ ,' 

Can txpress own idea 

Can make requests - 
•simple sentence 

Can ask advicei . r 

directiDnSs 

Information 

Is, aware of appro= 
, priate person to 
direct question to 

;:.Can respond .only in 
/; single word 

Responds in incom- 
plete sentences 

Uses str'ucturany 
correct sentences 

Can respond appro- 
priately to situation 

Can give explan» 
ations, directions 

USePcorrect name 
when addressing 



wni not contribute 
\or converse 



TEACHER CHECK 
'm DATE 



SPECIAL POINTS 
FOR ATTENTION. 




Cannot fol low 
di scusslon ^ 

Inadequate aware- 
ness of others /or 
inability to rel ate 
to others 

Contributes easily ^ 
with friends 

Interrupts, tries to 
dominate situation, 
irritates others 



J. 



GENERAL AREA SJ^ECIAL SKILi-, 



TEACHER CHECK 
AND DATE 



; Discus si oh &, 
Conversation" 
Situations 
(contd) 



Converse only In. 

.one-to-one. 
situation 

Has adequate 
general knowledge 

Only anii^ated If Jm 
choice of topic is ' 
discussed - very 
nar^ciw Interests 



Body Language 




Looks at person to" 
whom speaking 

Is animatedj uses 
gestures face, body 
expressively 

Is relaxed 1n bra! 
language situation .. 

Presents poorly - 
spoils own Image - , 

h tains reasonable' 
distance 1n formal 
situation f 

Sha,ke hands \ ■ 

Awart of appro- 
priate proximity 



SPECIAL POINTS. 
FOR ATTENTION 



! 



* 



Listening 



Inadequate awar^ess 
of otHers 



General comprehension 
poor ' 

Can follow simple 
1nstructidnS| under- 
stand simple questions 

Is easily dlstracted,^ 
won^'t concentrate on 
1 istening . 

Can follow a number of 

/Instructions, more 
COTplex questions 



J 
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GENERAL AREA , / , SPEC lAL SKILL - ■ 



TEACHER CI^ECr* -?- SPECIAL POINTTs'. : . 
AND DATE : FOR ATTENTlbM ^ • 



Listehing,(contd). Poor auditory . < 
. di'scp'rni nation 



;Requ1f#s special 
testihg - may netd 
help , . 



Concept ' 
Fonnation 



Adequate vocabul a^. • 
re* titne,, space , etc. 

C§n define jaajlcts* • 
tenns- • ' i . 

Understands value 
words ■ 

Can organize thoughts 
sj^quentially ' , 

Can isolate main idea 
surimari,ze^|i: ^---^ 

; AssocTatef 'wris - 
relates ideas 

Can tell difference 
between literal and 
figurative usage 

Ability to 'form 
hypotheses 



Special ikllls - Telephone courtesyi'^ , 
■ . . 'adequate abil ity tg- ' ;*V 

use, give name, etcWs 



Shopping competence 

Can take, and relate 
accurately; messages 

Introdu'b|ions^ ar>d 
social cmjrtesy 
sHtuations handled 
competently, dealing 
with personnet 



Speech 



Approprflte tq" 
situation/pccasion 

Can regulate voliilne-- 
too loud? f 



Indistinct, difficult 
tb unxip^akW^'' 'Pc\ 



rFNFRAi ABEA ■ «;PFrrAL SKILL - TEACHER.GHECK ,-. '. SPECIAL POINTS 

GENERAIAREA .SPECIAL SKILL , . AND DATE V ' FOR ATTENTION 

Speech (con td)/- Babyish ' - . . ■ ' , : . 

■ ' ^- ■ -^^ - ' • , ■■ ■ ' ;. V 

■ - .. "'Needs therapy- - ■ ■ 

•. Appropriate inflection, , ^/^.^/ .v. -m. 

Intonation, pitch • . - ' ■ f> i 



Wr'itten Language Writes name legibly,^ 
• •■ / signature 



Morie^ numbers ■ ^ ^ 

Can read safety - 
words 

I 1 Can write simple note^ 
to friends^ member of 
- \ famny ' ' 

[ . Can write a simple 

; ■ : letter ' 

' - * • * y *" ' ' ■ 

; ^ " : ; _ ^ * Can fill in foms 

i : ' ■ ' Can wni^e grocir^/ 

^^r:^ ^ : fbod Tist^ 

. ■ . \ ' ^ , ' 

:^ V / V Gan te and send 
: - ^ , ; ^- telegrarn . 

: ' ^ V ^ Is aware of appro- 

.^^^...y^^^^^ ■ prlate cards for the 



* ">S>^>r. \4 / occasion and can 

. 7" /f^ complete such cards 



Can write notes 
to tradesmin 

Can wri.tp letter to ^ 
order goods - ^ 
/business letter 



'Address ; ■ * ? . . . 



- .3.1.2 / • : READING . . 

^^1. QeneiraT Aim - To follow §n= integraf^jstructural appro^ to the 
. , ; . teaching of reading .skills^ so thai children rwy function as 
; . successfully as possible in their environment both presjent and ' 
. \: ■ future.- s ' \ , \ / ^ - \ \, ■ - " \ .. " ^ 
^ This approacti^wiTi^-includ^^^ / x; \- 

. . 1* Word identification 

ti| phonic a tta4^^ ^ - , / . . ^ 



2. \ Vocablilary Extfejision ' " \ ; ^ - 

■- \3/'; 'Study" kills'. - ' V,' " ' . 'V : ' ^" • 

— ^4* Rate and Accuracy ; ^ - X:^':; ; \ i ' • : m 

Specific Aim s or Objectives : for childfenU , : 

a) To read, comprehend a M use a n^wspaper^o t of the .* 



"Syn"s (would include sport, teTevisiqh programme, theaAre^ 
programne, job advertisements, etc) ^ ^ \ 

b.) To read I comprehend and complete a variety of foras . nectssary for 

survival fn our society!. . ^/ * 
c) To rea^*:;cdmprehend an home, . 

emplpyment and the coranunitj^. ^ : - ■ ^ ^ 

' % ^ d.) To read and comprehend letters and notes v/hfc^ the av^mge^' / 
householder receives. . ^ yr.^ ^ ^ 

e) To listen/to, comprehend and foTl^;1^struct1or^.^(^ 
' ~- and written). ^ r'^ V ^ ^ ; ^ r ■ 

f) To read books and magazines for leisure activities. ; 
. g) To know how to seek 'infoniiation . " telephdne and, street directories^ 

. libraries, trade catalogues, etc. 

* ■ ■ '( ■ ' 

^ Addendum • ^ i v 

It Use newspapers as a- reference 'for ^ * ^ / 

. . ■ ■ - ^ ' ^ ■ -. . ■ ■ . ;■ ■ 

1. ^ entertainment J . 

. it. sport, / \\ 

iii. shopping guide ' - ^ 

= iv. weatheri and \ / 

. = ' V, employment. . ^ 5 >y " 

2. Directory Skills ' / ' . ' 

1. ' phone book ' * ' ' " ' » , 

,V . . , .11 • dictionary, 

1t1./- street directory r^r, * 



iv. recipe book , 

V, indicator /board . 

vi. menu / 

vii. 'bus and traip^' timetables 

' viii. work plan / 

3. ^ Reading forms related to: 

i . banking ' /"^ 

ii . appl ications . 
iii. ordering, and 
-iv. ownership of motor vehicle. 

Further Objectives - ' 

h) To prombte the relevance of reading to these senior pupHs. 

i) To bring some consistency to the manner in which they use 
reading skills previpusly acquired, 

j) To provide them withf^inforniation conGerning the opportunities 
* available for them to increase reading skills beyond tjiie^ school • 



34.2.1 



READING EVALUATION FOR SENIOR STUDENTS -t* 
MINERVA ST. S.S.P, 



1. Standardised Reading Tes^ Resul ts 

■ ■ ■ " ., " ' 



2. Phonic Word' Attack Skins 



3. S i gh t Vocajiu 1 a ry 



Reading Corfipetence . 
A. Survival Words - 

1. Recognises and understands safety word on signs: 



2* Recognises arid understands safaty words at random in various 



prirtts'iSetQ, 



Newspaper Reading 

1. Can find various sections 
of the newspaper 

2. Shows comprehension of 
1 abov# 



Comment and Date 



Can use newspapars as a 
. reference for : \ 
Entertainment . 
Sport 

Shopping Guide 

Weather 

Employment 

C, Pi rectory Skills 
'jphone book 
• Dictionary 
Street pir^ectory 



%iftt5cator Boe-rd 

w^ '^^JfBus and Train) 

' vWrnetablfis^^ 
Work plan 
Bus 
Train 



Menu 

Reading Forms 

Banking , ' 
^ . Application 
Order 

r ^' vers Licence 
General Corments: 



Comnent and Date 



'^4 A . 
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J. 1.3 



MATHEMATICS 



The general aims are:. ' . . ^ 

1. To assist the child ta understand, interpret and function adequately 
" 1n his environment, ^ ' 

2. /T^ satisfy the present mathematical needs of the child, 

3. To develop understanding of fundamental ideas of numbers , measurement 
and shapes, knowledge of language and relationships, skill In " ^ 
computation and problem solving. Defihfte mathematical objectives 
modified according to indiviaual potential and aspirations,,.$hpuld be 
stated. ^ V .-^^JS^ 



Objectives For children: ^ 
1.. Jo .bi able to use ^ ^ ^ four operations t6 make computatiWs^i^ecesspry 

^ for -day to day living* ^ . = 
2, to be able to Count accurately, ^ ^ • / ^ ^ ' 

3: To be competent in transactions Involving mqneyrV ^ 

4. To be able to tell the time^ to relate dfgi tel tij^e.:to:vConveri^ 
expressions of It, and to be aware of the passage ^of tiffie,- J ^ 

5. To be able tp read a calendar, 

6. To have basic urtderstandings of the measurement of lengthi ma'ss and 
vol and 'to "be able to make appropriate meaiureifiehts."?^^^ ^ v 




3 .1-;3V1 ■ SPECIAL PROdRAM ME - MA TH EMATICS , ■ 

The work experience component of the' programme began by qperatlng 
continuously. An individual pupH would be placed in a position for a 
peripcf of one dayvper week for eight school weeks. Pupils spent the 
day between jobs at school where they were required to write a letter 
to their previous employer^ contact their prospective employer and make 
a visit to the Commonweal th Employment Service. 



Such a scheme allowed for a pu||)il to experience four or five 
work situations in a year. While the advantages of this scheme are 
considerable^ certain disadvantages accrued to 1t,^ ^ / 

1, Some pupfis tdok work-experiqnce for grartted . . 
, . : even became blase about It, 

= i-|v X^e time allocated to it was ^uCh as^^Q.:im^.nge : 

upon the time available to the teaQMfj^of^Mi^^^ 
skills to a degree that caused us con^^f,^,^^ " " Z^i^-^- 

It was decided that work-experienc# be canceled lofc5^';fl3^t ^ 7:;, ^-^^^ 
four weeks of each term and the time be spent ^ on an Intensf^eSitei^ft^^^^^^^ 
programme. ---- ^ ^ ' 

We began to operate on ttiis basts.^frdm the commencement 
Term 3, y ^^M^- r 

The programme we wrote for that period is attached, together with 
an evaluation of It, 



■ ',■ ANALYSIS OF PRE-TEST & FINAL TEST 

NUMERATION SKILLS / - 

a.) Writing numbers in words as numerals .. ^ ^ 

In the pre-test 33% of the pupns were uriable to do so. ' 
Jn the' final test only 13% w^ unable to do so with more intricate, 
numbers, - , ■ ■ . ^ ^ 

b) Writing nu meral s as numbers yin words y 

in the pre-tes,t 55% were unablevtp do so with numbers ranging from 
two place to four"'pl|^f WTue. ''■^'[ ^ I?* / , 

c) Writing in woi^ds numbers one-ten 

In the pre-te5t-38% of pupils could not successfdl ly do so. / ^ 

d) Sequenci ng numerals - - 

In the pre-test 14%. were unable to do so. A massive 64% were 
unable to sequence thre& place value numerals; In the final test 
9% were unable to do so.^ Only 30% were unable to sequence three 
place value, numeral s . 

e) Counting' - 

In the pre-test .40% were unable to count dots or strokes correctly. 
' In the final test only 7% were unable, 

The findings of a numeration work st^ti.on late in the course were 
. that il^were unable , 5% incapable, 35% were capable but very slow, 

50% were capable of counting counters^ . . % 

f) Finding remainders 

In the pre=test 48% were unable to find a simple remainder* 
In Jthe final test 15% were unable. 

Ihi filings of the humeratlon work station were that 20% were unabl 
to ,firv^a remainder using plastic counters, and that 5%,vygre very 
slow and poor Tn the same^^task, 50% were fairly capable 3f finding 
remali^fs but. were erVatic in their perfonnances , and\25% were 
'^apa'^/of '^finding remainders* 

gY Arranging ran ddm; ^ in order "^-^ 

' In the pre-test^-^p^were unffble. 



\ / - ^ hfe: Ordering odd numbers 'to 17 > : - . ■ : 

- / In the pre-test 40% were unable, "n.:- = : \ . - ^ 

i) Ordering even numbers IE v---- - 

In the pre-tGst^48% we?^^%lble, 

■ j.) Ordering numbers by .f ives to d9 
v; - ^^ In the pre-test 40% were^ unafele 

,. - ■ ■ • -'^i^ ' ' ' ■ _ 

k)^ 0y:4ering numbers by tens to 100 

In the pre-test 8% were undble 

1 ) Fractions . ^ 

In the pre^test 161 were unable to circle a half of.8 crosses, 
80% were unable to ink in a quarter of 12 circles, and 76% were 

: unable^ to. gln/e simple fractional equivalents, e,g. % of 10 - 5. 

■\ V • ' ' : ' . . ^ ^ ^ 

m) Place value f . 'A. ° ^ 

• ■ ■ =. I, ■ 

In the nurneration work station it was found that 35% understood 
■place value,, 25% had a fair; idea, 30% had only a slight 1d&, and ' 
• • 1-0% had no idea. ' 



ERIC 



i 



TIME SKILLS 




In the pre-test only 4% were able,' In the final test 151 were 
unable. 

b) Number of days in- a week - = , \ 

In the pre-test 28% were unable. - 

c) Number of months i n a year ' \ 
In the pre-^test 24% were unable/ ' " y ' ' / 
In the final test 101 were unable. 

d) Understanding and jljff^rentiating time spans 

,.*In the pre-i^tfist only 16% were unable to tell that a fortnight is 
two weeks. Only 8% were unable to correctly state the igng:feh,^of 
the September holiday period. . • V- .• • 

e) Reading clock face and re cording^in digital time n otation'^ 

In the pre-test 31% were unable -^to correctly read and record time 
shown digital ly. The results of a time >/ork station late in the. ^ \ 

^ course were that 45% were^fully capable , 51 were capable of reading 
and recording non-digitally^ 10% were fair at the same level, 20% 
were poor, 15% were very poor and 5% were unable to read and record 
time shown on a clock face; , ^ - 

, In the finaT test 24% were unable to correctly read and record 
time shown digitally, but some of the times shown Were-more* 
complex than In the pre-test, ( ■ ^ * 

f) A.M. & P.M. . ■ . 

In ,the pre-test 96% showed they understood the apprppriate use of 
= these terms, ' ' ' ' \: ■ J 

In the final test pupils were asked to filfln time in words from 
a given digital time, e,g. 9,30 a,m, and vice versa. 40% were 
unable to successfully complete this exercise^^^ however, the use 
and understanding of the terms A.M. & P.M. was not the major ' ^ 
difficulty, but rather translating digits into words and vice versa. 



g) Simple addition of minutes/hours - Cons ervation 
^ In the :final test 28% were unable to add Ik hrs. to 7.30 a,m- 
.correctly, ' ^ f , ^ ' ■ 

" In the time work station late In the course 25% were unable to add 



.;V; 10 mirTUtes, 40 minutes* and 10 minutes to total 1 hr. 10% more 
were then unable to conserve this hour in relation to what time 
they would need to leave home to get to work by 9 A,M. 
In the final test a similar question to the work station question 
detail edj involving simple addition of 15 minutes, % an hour, and 
fifteen, minutes and conservation of time as above, resulted with 
551 who were unable to successfully complete the exercise. 

h) Estl^ting travel time to the city by train 

, In 'ite'^time v^ork station Tate in the course 90% were capable of 
making a realistic estimate* 

i) Using a calendar to refer to da tes and record day/montb/yeay%'^ji 
■ ' numeral s . • . '■' :\ v^r; " 

In the time work station late in the course, 45% were capable/i5% 
were fafr, 20% were able to refer and Ideate but not record the 
day/month/year, 10% were poor, 5% were very poor, and 5% were 
unable* 

^ MEASflREMEN^ SKILLS 

a) Recogniising and knowing the length of a metre stick 

In the pre-test 32% were unable to recognise or state the length as 
1 metre. - 



b) Knowing relation ships between metric units of length 

In the pre^test 52% were unable to state that rt here are ten milli- 
metres'in one centimetre, 62% were unableft6:^state that there are 



one thousand millimetres in one metre. 
In the final test 45% were unable to correctly state Im - lobcm - 
1000mm. 48% were unable to correctly state Jp ^ 50cm - SOOirm, ^- 

c) Counting t he number of one metre units measured to make a length of 
eight metres - 

In the pre^test 28% were unable to obferve and correctly Record the 
operation. . . ^ _ ' " , 

■ / In- the; final test 10% were urmble to observe and correctly record a": 

■ . ■ ^ . ' \ '." ' ■ ' ■ 

measured 'length. 



MEASUREMENT S KILLS (contd) ^ ^ 

d) Dimensi o nai discr imination / 

He 1 ght/length/widtK . 

in^^ the pre-test 44% were unable to discriminate between the terms 

and their meanings. * . , 

e) Quantitlve Meas urement ^ . / * ' ' ; . 

In the pFG-test 24% were unable to correctly state 12 = 1 dozen and 
6 = % dozen. ■ ■ ^ 

f) Knowledge of Items bought by length - 

In the final €est 35% were unable to correctly identify more thari'one 
r . item b^ought by length out of list that contained two, i,e. string ' 
and ribbon. 10?i were unable to correctly identify either/ 



MASS ANDJ/pLUME SKILLS 

• ' ■ ■ ' 1 -._ ■ < ..... ■ , 

a) Knowing relationships between Metric units of Mas% 

In the pre-test 88% were unable to correctly state lOOg " 1kg. In 
. the final test 201 were unable, and 40% were unable to correctly . , ^ 
State ^ikg ^ 500g. • ^ _ ^ 

b) Knowledge of usi ng scales to measure mass 

In the pre-^test 64% were unable to indicate this knowledge.^ 

c) Knowledge of items bought by mass 

InflKft pre-test 12% were unabTe to distinguish items bought by mass 
from a list of various items. 

In the final test 10%. were unable to distinguish items bought by mass 
from a list incl uding beans tomatoes and potatoes. Only 10% 
showed ability to distinguish all three items bought by mass. The 
other 801 distinguished one or two itOTS bought by mass., 

d) Knowfng r elation ships bet ween met ric units of volume 

In the pre-test 44% were ynable to correctly state 1000 ml = 1 litre. 
In the final test 50% were unable, and 80% were unable to correctly 
state 500 ml - h litre. 



MASS .AND VOLUME SKILLS, (contd) . " " ^ ' 

e) Voluii of a fflilk bottle ^ , ' 
In the pre-test 24% were unable to correctly identify the volume W 
a milk bottle as 600 ml=. ' ' 
In the final test 10% were unable. 

f) ^owledge of item s bought by volume 
In the pre-test 15% were unable to identify items bought by volume^ >^ 
from a list of .various items. 

In the final test 30% were ^Unable .to;correctly identify more than 
onej'terli bought by volume out of a 1 ist containing two^ i*e/ 
petrol and^ detergent.^ 10% were unable to correctly, identify 
ei thett,^ : , =^ 

Only 10% were unable to give an example of an item bought by the 
litre. ■ ■ ■ - 

, g) Reading ^d recording vol ume, from ^a measuring cylindfer 

In the final test 25% were unable to^read and record a volume of" ' 
^^;.6p0 ml measured in a glass 1 litre measuring cylinder, .^r 

h) Wetghing sim ple objects on f an scales to find mass ^ ' " - " ^ 
In a work station situation late in the dourse 52% we^e capable," X:^* 
\^% fairly competent, , and 8% poor or unable to weigh objects such' 
as"~-A^'Tk bottle and read and record mass, 



MONEY SKILLS 




a ) Recognition of coins up to 20c - ^ ■ 
In a work station si tuation early in the course 100% bf pupils were 
able to recognise all coini.up to and including' 20c, 

b) R#CQgn1tion of notes up to $20 €j , 
In a work statio^ situation early in the course 100% of pupils were 
able to recogn1#e all notes up to and including $20. 



.MONEY SKILLS (contd) . 



In, a woj^k station 




1 



two 10c, t€Ci-2^C/''Bnd 



iy In thi course 12%' of , pupils had 
'diff Ifcul ty or^werfe unable to complete the cornbinatfons of,;^2c or Ic 
, colns^^ a value of ^ZOq, ' ' ' ^ 

IdOi were able to combine 5c and 10c coins to a value of EOc, 

d) Gi ving, change f roni 10Cj_20c,_$i ^ 
■ In a work station early^in the course 131 were unablfe to 'give change, 
frofn 10c, 25% were unable to give change from SOc, arid 44^"had 
great difficulty or were unab1|;tq giv?^^a^ge from $1. In the ^ - 
finil test 301 were unable to work 6ut correct change 86c^-from $1. 
85% were unable, to state how cnan|e ^uld be-given using fiv^ 
. coins - 50c + 20c + 10c « 5c - ftw^ " V 

ej Tendering $1 in (nixed CQlns , ■ - ' 

In 37 work station situation early ^in the course^40% had, great 
d#ficuTty or w^re unable to make up $1 using cpmbldatipM of 



f) 



different c^ins- 




g) 



Finding cost of one item or unit at given itfem^gu 
In a work station late in the course all pupils weri capab 
;finding.the cost of Ikgyof peas- a| 50c kg.; 

Finding cost of niore than one itan or unit at given item/unit cost 
In- the final test 401 were unable to find the cost of 5kg of 
tomg^toe^ at 40c kg.* 25% were unable to fl^id'Ahe cost of ten apples 
at 5c 'each. . 
In a work station late in the course 35% were unable to find the^ 
cost of 2kg of peas at SOc kg. ^ 



h) Finding costs reliant on arithmetical relationships-^ between item/ 
unit costs and given an amount of items/units required. 
In the final test 60% were^unable to find the cost of 250g of devon 
/ at 66c 500g. In a work station late in the course 52% were unable to 
^ find the cost of 500g of peas at $1 kg. , ' , 

In the final test 65% were unable to find the cost of 10 kg of 
potatoes at 5 kg for 79c, 



MONEY SKILLS (contd). . ■ ' 

■ — — " 'v * ' • ■ . */ ; ^• 

1 ) ' Addfng five -item shdpfiljia: j i st / I ' , ^ 

In the final test 65>^Vere unabli a five Item'' 
^ chopping list involv^fng additiorr p^F^^T^pney val^ 

' to $1,55. , . ■ ' . ' - 

J^Y finding simple costs and -adding three and four iteffi shopping lists 

with the us^ of caTculators ^ , ^ - ^ 
Jn i work statidn late 'in the course 35f were' unable to totaf or 



find, all costs correctly with' the use of calculators , Th^_6xamples 

* \ ^ ^ ^ 

were more difficult than those in the final test, 



. - _ ■ _ _ . _ ' - ■ " - . 

k) Adding simple four item shoppinl list;aTid f inding change from $2 

In the final test 50% were unable to either add the costs given 

correctly or find the correct change, from $2, . , 



.MONEY EVALfATION ' . 

The intensive course resulted' in a general iimprovement 'in the 
ability to p.er|brni operations and tasks involving the use of money* f 

Counting over ten coins to^make up a specified amount caused 
problems to some. 

The finding and giving of^ change is generally very weak* 

Arithrnetic relationships between numbers, are generally'poorl^ . 
understood, 



Unexpectedly great decreases in performance were found to be 
corresponding with slight increases in the difffculty of certain 
operations^ e*g. addition of m6ney, ^ ^ 

It Is necessary to retain a practical relevance in all learning 
situations involving the use of MPney or purchasing concepts. 

The use of calculators generally enhanced task performances.^ It 
would be desiraBle arid beheftcial to set up a real "shop'' situation for 
practical understanding and learning of money and purchasing skills to ' 
be achieved. 



NUMERATION EVALUATIQN 

. One of the main profalenis in counting is the lack of organisatipnal 
skins, particularly neatness, ^ ^ 

Numberiiig in twos and fives dyer ten and especially over twer^ 
presented a problem to many, ■ ■ 

' - . Simple addition and subtraction^ algorisms involving column 
additions to ten, or more presented a great probTem, 

Transfer of information from a raw fonn Into a set form, i,e, 
recoding on a store ctrd (Numeration work station attached) 1s generally 
badly handled, 



TIME EVALUATION ' 

Most students gained significantly from the small group situation > 
and the intensive and varied approach* . :^ . . 

Too much time should not.be spent on individual problems or tasks.. 
"Work shoi^Td be kept at a practical level, 

A few students do not have suffixi^p,t:;knowl edge, of basics- such as 
clock face symbols. 

Problem soIvjn£ situations are generally approached very poorly and 
guidance is usuaTly necessary. ' 



. MASS PROGRAMME aI . ^ 

l\ Understands concept of balance. . 
-2.. C€h US& balance scales to establishing a balance using: 
1. informal units 
"2: S.L inits 

3. Proceeds to establish a balance by using masses in most efficient 
manner^ i ,e. beginning- with larger masses and replacing with a 
smaller mass when, balance has been exceeded/ 

4. Using the following masses to establish a balance on scales^ 1kg, 
100 g, 10 g, 1 g, ^ ^ 

5. Reading and writing the measurement number oBtained from the above. 

e, g , 1-536 kg or 1536 g ' 

6. Can measure own mass on bathroom scales. . 

1. knows how to stand on scales. ' ' ^ 

2, knows ;how to read-scale to measure to neaftst ?skg, 

7. -Can make measurements to 500 g using post office scales* 
/ Is aware of the uses of these scales. . . 



,M;\5.S_..PR0SRAm_E (contaj 

' ' ' ■ ■ ' " ■ ■ ■ . . 

8. Can use fan scales to: 

• 1, measure 1n hundreds^bf grams to 10QQ*ig. 
"2. .measure in tens of grams to lOOO g,^,- 

3. measijre in tens of g ranis to 100 g ■ 

4. measure in hundreds of graTC to 2000 g 

5. measure in tens "of grams to 2000 g 

9. Has the knowledge that:'— ' 
4 kg ^ 1000 g 

• ^ 50O g « h kg 
25Q g » % kg 
; zoo g « 1/5 kg 



m - 




•4' 



. . - V ■ , . ^ 

EVAyATjON ■ ^ ■ . 

All pupils' use the four types of scales mentioned above and were 
givenUTi awareress of the appropriate use of each. ;., 

All pupils indicated good concepts of balance ;and were able to use 
balance scales effectively. 

Much practise would be neededj'f pll pupils were to become / 
thoroughly fain 11 tar Vith the variety of cal 1 brat i oris on the^sprTnft? 
scales used, About- a third now have the ability to lock, at a partiCLilar 
scale arid deterinine for themsel ves;the value of the calibrrtlon used, 
Sirnilarly, about a third of the group are confident in reading and 
.writing measureinent nunibers. , , " ; > 



CLOCKS . - . ' ' . , . ] ' ^ 

Using, claclcs ,pead iitnes' (^How many sec in min.., in hO^r, 
Usihg clocks -wrtte/lh digital time (A.M. andP.M,) 
Using clocks calculate arrival times, 
Using cicftks calculat'e departure times ' ' ' ^ 

Using cigck's calculate" conv.' time -froni digital tinie. , 



I. 

h 

3. 

4.: 

5. 



K Locate Bi rth- Date. ^ . 
Z, /'H^1nany months Urn year? 
!«3.' ' How man^' weeks '( a pp^dx . ) . ♦-th fnon th ? 



CAUft'DAg (cQrttd) ■ " , 

4.. How many dais':^^ month?, . 

^^^l! ^^^^ a|e^;(^'e^rs.>ollths, days.) 
. 6* .Wjipg to youK next birthcla>? ^ - 

^8.^ V jng^^g^s; of;.the week '(what follows, etc.) ^ 
; Know lin til M yeaf (what m)ms, etc.) 
:10;-. What daj' of the, week. fs (x-^ 

11. Iden 1 1 fyl ng mon th s by n urribeni . 

IZ. CaTcljlating arrival and dl^/tySjeJates, . 



1. 

2. 




3. 
.4. 



gr'X ;nuni6er of items (eaxh X tine) ho&nf to^makc 
tip time, i.e. Walk to Station ' 
... ' Tratn Trip , ' ' , 

• ' ■ Bus. : . ' ■ ■ 

Walk. etc.. 
Calculating time worked ffom )e to X 
Estimating time and likely finishing tintes or dates. 



•MONEY 



1 

'5. 

6. 

' ' 1. 



Recognitton of coins and notes. ' * ' 

Tendering corr est aniour* to<20c in vaMety of ways. ; 
Giv1n^chaiige->4roni 40ci"20c/ '$1.00. * 

Tendering^mounts^ $1.^0 in:va»''iety^f ways. 
,GTv1ng chaSge fro^Oc,. SOc, koo, $5.00, $10.00, $20.00. 
^ehderifig tonp to $2.05 % yarfety o I 
(a) Us ir^/m^iiey^^n shfp^irig 

.(b)^ Working out costs fron qostVper, ^ticae/per kl 

(c) _^Total1t^^ost >nd giying change #%i.$l» $> 

(d) yorkini out, cost s^^: ' ^ 

. %B kg tomatoes ''@^'70c kg 

• 500^ corn beef (?' $1. UO ko. 
^ la appHs 0 '5^ oe,r five 
f /e)vR»^cti^,gse of skiMs^ rnqdeT* shop? ' 




•• • Mn- ■■ ■' 

Concepts to be di^lo^iS^: . ^ ^ ^ 

(a) ^What ts dlstance"^^ hofi/ far h^s fronf o^^^^^ ^ ^ 

^ (b) Dimension - til ffef en t iptciflc rtreaning In rilation^^ 



measure^of distance, 



ft-;:' 





(c) V com^Hson of/to Standards - What are ^standards and how do we 
Mse them to^easur^. ^ ^ a ,v . ^ ' 



Cd) Metric Measure^- Its relatfenshi to ou renumber system. 

. ' ' ''^^-'^ - : ^ ^ . - ^ 

' to be lear^ntT - ^: ' ' -V 

\. * length ' ^ - ■ ^ 

width ^ " 

-height. . i ^ 

dep^, > ' ' 
. dimenstiojn 



nii n Imetfe 
centimetre 
metre 
■ kfldnetre 



;en£: < 1 ). DiscusstOTl 
(a) What is»4i stance? 



(b) DiffereF^^^|^ls, w^at tN^ ^ , ■ 

(c) What weLiiise ^ niliure" distance , the. rnfetric system, mi tlinietrm 



' ■ centimetres ; metres , ki 1 offlet##f ;• 

' 1000 nm = 1 metre , 10 Tnn » 1 cff,* 400 cm = 1 m, 

(d) Why mfiasuremeni 6.f..^istance i^ecessary/iiTiportant, 

te) What things we ^^^feuy meastiTed J/i ,(djjto« lengthf 



.L 




Measure a given length ^ strlnQ^ftng centlci^bes joined jEogether. 



ig lengths af 



tb]3' Using '^ordinary rule rneasuf* 4nd tut varying l^gths 
(c) • 'De'teraine own height using metre sticb. * 
0 



string, 



Using a tape mea'suri nfleasyre am l.eng^ TegJength, ,wa1 




lasure, etc. 



1: ' 



(e) uling metre stick,meas.yre,Hhe din|nsi*ons' of school desk. 

Jsing either a .tipe or_ metre stjik cut up faiftl^ large lengths 



of strto|> e.g^i I'metres.'p metriS... etcj^ 



- ^ 



; ; ..' , '^for ^re divaitsed children^ tfowrtin^Cill I'metr and ctntlmtfres 
^ ' *int« decimal pirts a iii#'tre may -be e^^ So t^at a-fter ^ 

. ' initial 3"nstruciion ;'thes6 childrerimay be dole to measure to a •degree 



' " . of difficult ^ suah asa.SSS m. ' ; ,/ < 
ERJC . -, " ^ y , --S-v 



■• ^^^^ t"^ Prograrmie the foil ow|^ PfJblenis/wer^'mQst apparent: /' 

: .1. pm^of Mhderstan<l1n^. asltf exfely what measurement was. ,thfs wtfs. ■ 

; fengtfed in thrf chndren's- faculty use of t*ie rules. tWchildrln. • 

' v.. If be lacMrif, only at tfte nme^^^$ on tJie rule and not ^. : 

■ ^*^^'^^;,P^^"9 'low many itlffts of distance measure a certain 

■ ■ '^l^^^'t *'1de: long' or high. ' Throu^ .use of centicuhes it . " ' 

" -'^'^l^ed-ou^o^f^g^ that measurement is" a comparison to 3/ 

5 standardr' '^ ■■ • - .^r ■ ' ' ; ' . • > 

. , - ,1., . • ^ . » - 

. Veia^'^p^r ^Indapd work - i.e/ recording,, drawing and 

' • . t«^s^ of ruUs, tap«,:etc., very little attSntion glyen to neatness 

■ ,^ correcffie|s/' This'ispec^^^ . ' 
: -3. A nanj|r of dh^rdren 'It first were very uncertain about^aspects of ^ 

Rl ace value ntrfieratiofi,- tills too was obvlbusly an area for 



inattention. ' ^ 





4# 




j. 



ERic; 



/ ■^i.'- 



STATION NO. 1 



1* P*l^e In cdrrect place^No.Vs as shown. 




10 BWxons^ 
Cbunt th'e remainder and record No. 




Record on s -^re card jt)ie above 1 n format 1 an ^and . Wi 



■ = ■ ^^^^^^ 

out the r^a 



er. 




JMftTH STATION H(L Z 

..If -^i^id , the <t1(hies' indicated the clocks and 
in digttal. timje. 



2.. How^;Qng ,aoes it take to get ■CentraT 



From the calender write down the dates for the: 
1st Monday In Octoieri ' ^ 



0 



Tuelday in Jijne 
•pZ'nd 'Friday 1 n- May^ '^s-' ' 
3rd Thills day I^Qf^^r? 



f-^.wH«t tTme win.yod ^ed to^ave'lome to get 
, -*.to worjkyby .&;^.a ,m7 ■ V . | ' JsJ 
It Win take 10 minutes to walk ^ sta:||on.. 
The' train takes 40 minutes \' ^ , = 

V, And-rtjU' walk la miniites' fr^m Btatim]^^ 



1 



—I 




4' p 




^ ■ I 
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NAME: 



it 



MATO STATION NO. 3 



4^ 

0 ■ 



1. Cut,ui|i 20 pieces,of string 7 cm long. < 
Cut up 5' pietes of string' 25 cm long. 
^ Cut up 3 pieces of strir^'l mitre long, 



2. HC^ rtiany pieces ot string i^^^ can get fr-^ this r- f/^^ 

. Mkasure.^the table, and record the dimensions here ^ UENGTf 



^0! - ^ 



WIDtH 



3. ^HOi^l^ny- cm ' s are there in^. 25 mttr^s? 
iiany rmi's are 0.3Q cms? 



HEIGHT- . 



Ht?w (nany nW's aAe therein 0.632 metraf? 



; fh thf last prdblenii " - ' 

--^ ; ■ ' Wh.at does 2 stan^ for? 





r 



>lOW','mani^ metres. ,fn af-km-? 




rT 



NAME: 
■4 



■ WpRK^STAtrON NO. 4 



1 ■ 'Weigh . and calculata of 
. . • i kg Peas<|,;48c k§ 

' \ 500 gra Peas 0 fijlc 



2 kg Peas @ SOc'kn 



2, W&igh 



1. 



500 gm Peas 
npty ml ■ bottil e 





> ^ ' ^ %k the total bst of: , 

' ■, Z ms cheese^ 52 ^ifts each ^ 
' " - ! / M/iageO .25 cMts lb. I 

.J - ^ S oifanges^ 4 for^plnt^ 
J* ID ja^|r>as i 5 ^vi gl cents , 



1 s 




4*% 



(2} Work out ^ tfftM cm/d . „ 

2v . 500 g pktl ftargar^1ne%$ 1.^4 1^ ' 
. _ 4 200g tins Copper Kmtle ttiffeir^ i5c each. 
J 2 50g pkts 'trinrnore' fobacco t ,$l.^*|fch \ 





NAME: 



Write the numeral that&is the same aj these number word|^i|j^ 



,2. 

^' 3, 
^' 4. 
,5. 
6. 



1 . fourteen 

seventy/^ 



seven,teen 



T 



ndred and six 



four. dollars and tfii^/ cents 



Write the numbers which come ,^^re anlflxte'' 




\omt these dots 





strokes 



sedate? Circle the correct dlrta. , 



JU. 15.77' 10.9,77 



15. 



How many rtOTrths| in a year? 



Wr 1 te i n d 1 g 1 1me 



\(riic ''i0e'4^ the ffands Jf fhi^clock show? ' 




Kv^; ■'•^v- 



23. n = 



ml 



24. Which of thele would you buy by length? 
Circle the correct answersV 

- string wine ; 

.spaghetti ^ necktie ^ 
, paper ribbon \ • 

25. tihich "of these would you by wiight (mass)? 
CircTj the correct answers 

' beans kerosene 

potatoes tilesw^ ^ 

toma^toes ' ^ ;Cakes of soap 



V 



56/ Which of these would you" buy by volume -(litre, m1^llilltre4r 
Circle the correct answers 



petrol 
soap powder 

. margarine 

27. hkg - ^ 



detergent 
bananas 



28. " sop ml 



29. %n-W 



crtif 




-a 



11 in the miajing answir^S : ^ 



.31 ;^H ^en past ^omt 1 rT the evtfn^ffifg 
32. teA) t ^ix p]B morning 




V r 



digital time \ ^ 




ERJC : 



Ci^le th| torrect rfn^er/ 



^7 



J.. 



38. 1 kg of tomatoes costs 40c 
How much would 5kg MfSt? _ 



'*'39'. 5 kg of potatoes costs 79c. „ 
How much would 10 kg cost? 



40ii,*^^^f^9'reVon costs 65c 
' 'Hd&inuch would 25bg cost?, 

41, Add;g;t^ following shopft 







Sr 



42. 



How much change would you Set from $2.00 if the Items cost 

^1 ' 55c ■* 

. 68c- ■ ^ • - ' 
. 10c ' » ^ ' 

40c ' ^ 



Total of the 
goods, 

"Answei- 




43. 



How mu.ch c'J|^ge,WouTd' 

44T Put in or<^^pirc-Whg#^^|M you would give 
i .£ . How' S^^r^c^ . Ic etc 



46. 

*48. 
. 49. 



mm 




git from $1 if the item c'd5t^4Vcents?; 



1. ^ 



45. How much would 10 apples cfsf at 5 centsi eaqh ? 



Write down the length measured 
Write down the weight shown* _ 



Write dgiwn the amount 



the contfenriBr 




Write down the time that you^wou-ld to work if %u, left hoit|e at 
" , 7 1 30 and tra vjfel 1 ed for ;1^ hours ■ 
^^0. Write. dowr\. thf tinfe that you have have to leave home' t^ej.to wo 



at/9.0t)aam. 

^takes 15 mitiutis to'Vi^Jk t^s|ation 
* . p h hour in ^traiTf 

^ " l^^rrtinutes to,, walk' to wb^^k ' j 





4 'z^ '*- 



' eUD GETINGj; MNtgfNG. I^^EaiNG. AND PURCHASING 

■ V •■ ' " — ^ ^ 

: V / , Designed at^ Developed by:. 

^ 6. Searl 

.,^1*. :^ ■ *^ ^ Roberts' 

' y - C Treneman 

^ T. Kenny 



'4- 



An important part of the total programme f6r 'senipr students at 
the school is the regular M(ork:,done on ^udgef jng, "bank Investing 
an^ purchasing.; Due to the 1ntensei:rf|ture of the tatal programme and 



the need to provide regular lessons^o^a practical nature in: 



abeve' 



^^ea|. a structured, prograntrie was j^|mop?d 'during' thif-d ,iermT'"l976, 

There are many aspects ^ fnonet^;e5(Cha'nyfi' which peopl#«W less 
academic ability 'can finid extremely :d1f|^^,.-:Ke^ miking depbslts ' 
and withdrawals from banks, investing m's^^Sntieisftanaing deductions 



f^?om wages, obtaining. value f^>r mon^^^^^^lng substitute; forms of 
mone^ sych-as ^ankcird^' jflaqu^sr practical^ 
contact xthat students ga1ii/skills a 



(f.e areas. 



AIMS^A MD OBJECTIVES 



to 



develop^Jc4rt:sCjn pH^^ aspect^of banking., tre, deposit^ 



^thdrawals/ optenflrig and; clos1ng .aocpurjtl 
develop kriowledge, and ^ skills 1n handling 



4 ''^ 

cocking. amoun||^d deducti^s" 
fi^r: pfpro^e a faf js^ ^r i 



i.e. tenns, 



4" ^7V'fltf 
\ ' 'money 



practloaj 



n/coflntfng' and pojnputtrtg 



- - . ■' - 1 



^ . ^ To'^^4l|p-^^ edge 



i 



n'tp^^^s of Investing, l.e 



J- 



, c r^d 1 t^uni flTTST^ u1 fa^ng. s oclet t4s * ' sha ret etc 
To^devel op ski 1 TiSri^nd 'kndwl edgf/^€tsuyti tute motf^, ^1 . e'. 



,; ^ 6. 



'ankcafd,_ bank ch^ues,^oneyyMp'.s, notes, /.cheque' 
rcbunt'#^ai\d credit- cards. I ' ' 

^^-rfe4(§loR an ^ren^s^of- m%*tfjH'esp<msi • 
taxes, rjtesv^l^^ purchase, medical. Iristirance, 'insurance'"'- ' - 






7 ♦ ' 



7, 

a, 

9. 



To develop skiffs in budgefitig. , ; 



To davelop an^awer^ness^of thelJiJli^fr^nioney., M£^ \ ^--fi^^^i 



■7 



y: 



To provide practicaK^experience|T^/purchasing of 
pbta-ining valua by comparative'shopping, etc 
To provide a practical incentive for work perforjp^d on' the, werk ' 
experience prpgraniTie. • 

sbG GESTED'PROCEOURl ■ ■ . % 
^1 assroCTrt Prograrrwe . , , ^ . ' . ; , 

L TKe senior students' are assembled for one hour each week th ts/o 

teachers. . ' ' ■■ \ ^ 

2, "The ituBents cpmp^ t<ie |jeekly Payment Record' and the 'M.k \ 

Depdsit Scfredul^'' , / " : . " " 

■ . .Discttestcin of the meaning of tenns used are regularly held 

the need is apparent. y * ' ■ " 

' Special deductions for such things ars a class party or an 

excusrfon can be made as decidsd by the class, 

. J,x\ understanding of wh|t deductions can normany be made frotn 

wages is, taught. ... \V , ' ^ j' > 

The Wdents are reoijlred twrMl^\€W , . 

Subtractions td derive thejin^* ^/eekly payment, -"j ■•' / ' ,^ 
C Two dr more 'studer^s are appbi^ted as^lfrkS.; Therctfllect the ' , 
cards an^/qheck-the work'of ™-«tudferi4s.^ _ ' ' , ' , 
%.\^Pis'cuss,ion's^:iuest speakersV.eVcise f%s, Glides,, role pla^r^V ^ ' ' 
etc. *^ are theH organised to teacJMo^ ^ect-of the prograrmie, 





'■'H' 



mum 

^ iT ^ At regular Intervals (I.e. approximately | weeks) -the' teachers 
have the studints^Qalci^late thif totaT^amidfit. owin on. the 'Bank, 
Deposit Schedule. |. , '. ' 



The individual amounts are .chtecke^; by the clferks'and' the;-f^che/ 



ERIC 



and a total aniount calcul-ated 

The clef ks then. calculate the quantity of notes .a1ir%^re^>re4 
ti) make up the wage, packets. 

A #l¥e^ue is "drawn from the 'special^ Work^ Ex peri ence Accoiw^^^ 
the students obtain the required notes and coins from the local .Dank, 
' The clerks then m|ke up the wage packets, 
>^he student^ receive the^r wage packet^t 
ly discrepancies and 1f .it is' correct they sign for, it. . Pract 
ha nd^^'ng" money and giving change is arranged at, this staqe. 




■^they check the anioun,ts^TOr 



open savihg^ccounts at the Ipc^al bank by completing ^ \' ; s 



the nltessm^y forms, .-V 





iJ^ . ; The '.Students? 
books. ; 

- 3. When the students/ ^ave' received their pay vpacketr. an excursion* to 
' the t>ahk- Is opg|nisfed s*^^^^^ the amouht. 

Regullar pradlt:f ct^;g^rgaa 

studentSr.to con^lte-l^feiecessary forms. ^- ■ 

■ - '■ ■. ■'"■"v>v:§p-,* : . • ■ 

INVESTING • ■ ' ■■ N^'^''-'^' . : • ■ 

• When the, saved, amount, in the accountrixcfeds $5, a decision miy be 
made to Invest that amount in a local building sojlet^. 

An excursifln 1s organised and the students carry out the necessary 
requirements to open an' 1n\(e5tment account. 

As with the, bank pass book, the . Inves^ent account remains the 
property of the student, : ' . ^ 

; The students are mawP aware of the other forms df investment sucff ^ 
a s c^f t un i on s ^^sjiarls , ' ^ depos 1 ts ^ 

^ ' Regular less^s are^prgani^ teac+i^ budge^ng: techniquel 
frValue of budbettingv ^ v.^ . ' '/^ ' , ■ ^ ^; . 

Excursions to local shops to^^study^the cost %;it^ So W tO; gain , 
an understanding of the v'&lue of mbhey/a organ1*sW.. Prides of th^ 
je goods In dl-^erent stores^re GOmpared and the resppc^ffve qual1.ty 
rslmllar' products assessed, , ^ ' 

^ Changing costs of .goqds are studies . and d1*scussed, 
O^u^sslpns are held ^at toj (reasons! for pur^asing 
preference to another ^f; simil aft- qua! ity^^f^ atfVertislnj and the basis, 



I 




Upon which' most adyeffising wonks, 

Money, as part. of. total life style «1s discussed. 
Means of purchasing are discussed, ,1. en cash, credit, la,y-by, 
'Kirr pur|has|,.. ■ ' • , ' . / 

^ ^^^y^R ^S^ECTS OF^lROfirepfr f 

l%}\^ ^^iM^ Mo/ iey ' , ' . , ,^ 

h^ctiQiB is-„organjsed to complete Bank of Education*^ chegu^s, ' 
ley ^o^ers; ' postal 'notes , . \^ ^ , i .. ' ^ 

Excursions, are organised to ba^Ks, bus1ntss^__be^^ and post" 
■'okfficel. tfi Tearn/the'1%cessa^<^^p to use: , • ' 

a^ baiik^card ^" .^-^ ' , ' > ' I ' - v' 
bf ^ bank cheque ' . . ".I - . 



■ye 



9 J 
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, ' \ cj money drdei^ - ^ ' > v= ' 

d) postal nqt^ ^ ^ / ^ . / ' ^ ' j^ ' , - 

. eV personal or groffls fcheque acGOUrtts" ' . ^ ^ - 

^ * . f) credit cards. ' . ' v 

Monetary/ Respensibflities Of Clti^ ' / : ^ 

. Excursions to counc11"jchBmbefs, inedlbank, tax cohs Ins 
office- anfl business houses are arranged^ ^ / _ ^ ; 

SpMkersUt Jhe school from; the above organisations foTTow pp the. 
visits tq,expla1n. to the students finer dBteLHs-p/ the respectlyp 
orqanlSaitfons and how the person Is responsible* for regular payment and 
the effect upon the Indllvldual of failure to do so.- ^ / 
Items studies are: ^ - ^' ' /' ^ 

1 . taxes • - 

11 / rates ' / > " ' . ^ ^ 

.111, h1ire-pLn"chase - ' ^ ^ 

^ ^ = iv. MTieclicaV Itisurance ^ ' , - ^ ^ . ^ 

V. ^Insurance (property anti lif^ . - , " ; 

, v1. charity ' . \ ~ ^ \ , ^ \ \- / ' 
j ' v11/ social security payments, 1.e' pensions/ " - / ^ 
unemployment benefits. ; - 

The students are 4hown hoW to take out l^ans from the various 
lending institutions. ' ' ^ ' .^--^ ' , 

'The cost of the Idans Is, calculated so that students gaiir an 
understanding of tTie total cost of loans. ' ' ' 

Interest rates' are discussed, and ijieanlngs such as reduclBle and 
fi at outl ined. 

THE WORK EXPERIENCE ACCOUNT ^ ; . ^ ■ 

Parents are asked to'pay $4 a term Into the acc6un^ so that pay- 
ments can be made to students , 

Employers who wish to pay for students participating in the work 
experience programme are asked tofpay the amount into the work, 
experience account so that it can be more iquitably divided amongst all 
the students taking part 1n the programme ^ ^ 

PROGRAMME. BOOKLET =• - \ '■■■^.^ 

A'booklet is bein^ prepared so that the |tudent can systematicaTly 

work through the programme, ^ ^ ^ 

The booklet will provide a means of assessing the students; 

ability to handle and understand the concepts being taught. 



SAjlp PROGRAMME t 



... n 





■ 1. , i1ci,ney Valife? 

-'ys'a1iiijming''i1ioney , ya.lu^ 
UndfNta^#t'n,g Wages 

u'^ge* i.t¥\ ndV urc ha s i h 9 



Ot^ier aspitts pf the Programffi| 
Other ForWsN of Mon'et. " v#T 
•Tha Resp6ns1Wl1ty of Citizens. ^, 
toans , 




fl^e yiriety of abflitles of 




1^ prograTnmei_f 1 . 



Ifl^^® Sr^P 'tcs' be divided into two groups wh^-'Scurgiqns_»or.^.'H^ 
J^^°'^^"9 advanced concepts are> being ^reatl^"*^; "' " 



if" , . . . - . .. , 

- The ^r*togranrie requires a successful coiiipletion of 'tha^e^^V' 
se^ion before pnoceeding to the next -part of the programhi^,''|^^.e' ' 
sHould^e opportunity for revision at reguTar intervals. 'V? ^ v-'^,' .* 

Real.+sti<allythr skins, and concepts being 'devetpped may take - 
some considerable time" to achievr^ In a number of cases, students' , 
win not procede beyond the bffsic p'rograrmie. - ' ' ' 

Where students have the aWllty to master the basic programmff the 
other aspects of , the prograrme, are developed progressively so that 
ability and understanding are achieved w each area. 



5 



'J- 




.. V y'the folj1oWf!5ift.Mih§ ir\.5c1&h?c^ .Studies teave been- defined:. T^ey 

; i:/ ^to^^asifs^lhl: child ttrrdi^rctfl^eM obktA^ati|^arva exper(fmen«. 

liv.t^*^ iuw^ijg^^ and physl^^^i|iOTfe[4 



and 'general 1|at'iop|>;:€6 the' pv 
^ his envirommfnt,^ \'t^^ ^ ^ 



to maTntain- the cfijd's 
' broaden his. Interest, In' tfe^^^ about \iim* ..tfterlfti, Teadihgwira 
to in eip^precUtldn'flf the iilefdepeiWerice of all ffims of life atid 
' their dipehdence^on 'physical ^onditiofis. / ^ ^ 
' to proVi^e.expeHences whiQpt^pVpriAte t|ie growth ^l^pretSlatloi^ 
'|n^ 'loVe ,Q,f beauty, of thefnatM^i^l "w|r1d.,V ^ i;f '|C:f '.s ' 
" to devel op \Kea1 thy. social attt|^es.ftnd t^r'^^^on|1'V^0p||tnce of 
^' a moral -and 'legal re.spoflsTbM1t#',for l|e .c6MsSHriilpji"M^^ \ ' 
MturaT heritage. ' ■. s . 4 ■ . Ji* ' ■ ' '.^ t ' v • , ■ 
to create aw abiding Intef^est tri'Wtural -Ssien^'that wijliindwcfi 
the child to. apply his KnowTedlesOTd sknis beyond..J:He? cla|sroW^ 
-,,and -provide a\ worthwhile activiJt5& for his leisure tlm^. ,* ,(*^ / ' 
• A further important aim now- shoWW, be''>d.ded_irj Telatib^^^^t^ 




4. 



. 6- 

■A' 



smw^mpmn^^ yiz^ i: to craate an afifene^s of and to df/eloR.,- v 
< ^~ ■ -^"V, ■■ ' ^ - ^ - . - - • * • 

' simple; concepts of , the aspects of safe^y -l^ Ahf,;^e of science jn jnfiustry. 

: l;,^.JOss1s,t the chi^d through careful fibsieHation and experiment. - . 

, -xX to understand the purposes^of the Mboratory In the study of 

science and simple techniques -of \la^pra|c(ry ,^^ 

*i - to understand and, be fami-llar with tt»t'ilmple tools of the 

■.• . ' " . ' ' - ■' 'J— ■ ' ' . ■ ■. 

liboratory; recognition and, hand! In^Ojf basic ,e;QVipent; , cleaning 

glassware and apparatus ^ - bunsen burnerv bgaker, flask, test : _ 

iube, -test tube ho]de'f:and ratk^ igniier, "microscope, tfiermonieteri 



leasuririg cylinders ,^ scales jfl 1 ters 



ffl 

to understand arid use the metric system in simple' measurement; 
ineasuring solids, liquids, temperature. ^ } 
to attain the understanding necessary for the reporting of 
.observations of an experiment. . ■ ; 



J. 



ERIC 




\ 



directions use>p.f 



.To be familiar with safety .procedures and aspects of safety in the - 
'us^ of science in industry.. * 
' .; * ^^care. in -usthg flames keep clothing away 'from flames and do not_ 
' plaints near " ' ^ 

. " - abi;l.i ty ,to heat test tubes - rate of heating, 

test'«tube rack. - " * , ■ i"^"— • ' ' • 

^1 : - ^billty ^J^ndle adds - pouring; -'di'lution In water - if wids 
; I or bases are/spllled washing irmediately wit^t' quantities of wter. 
0. ^„ •- proper use of fire blanket; ' - ■ ' * 

'-following directions carefuny for the handling. of all chehjic^ls. 
To develop concepts and cfenfirallsatians about the blot'iD and . 
physical phenomena Of the Child's envlronftient. . ' . 
. - to develop concepts that will enable the child to describe ^the 
. natural occurrences persisting about him, 
- - to give .the child practfce Iff- solving problems by different., 
'."lethods, and make him aware that arf or#rly system is always 
^ 'Involved, . ' 

•y^:r->. to develop the understanding that scientific thinking is based on 
'Wo^sarVable facts. ^ 



3. 




Water 
Weathir 
Magnetism 
Electricity 



4*, To appreciate the Intlrde^ndence off all forms of, life and their 



dependence on physicaf condft1ons,/and to d^^elop a love of beauty 
^f* the ^Datur#l world. ■ ■ I > / '. 

To deveTpp\healthy^social attitudJs and the.^ersonal acceptance-of 



1 



a moral and legal responsibility 
natural frientage, ' , . 
To develop a wDrttiwhIle' activity ' 



■or the coriserva^^n of^ur 




J.1..6 ' . ■ V ^ HOME SCIENCE . . 

, ' Becausi, students wil} be members of homes both -as children and -' " 

adults, and because some wIlT eventual Ty have homes of their own* Home 
.Science is a definite preparatid^for- hoitie m / . - 

' Jhe various activities; give cdncrete expferlences in the basic skills 
needed to be :.a' socially mature 'Indivt^ual able to live, Independently as / 
a responsible participating inembe^ ^tff'^th without being 

rejected or corisplcijousv ^ ' 

.-They hava to devfelop the skill s^ii-o provide themselvis with food, ; 
clothes, shelter^ and thfr understanding netessary for a satisfying 
personal and famny lifei*as well as the habits and attitudes necessary 
to 'be a good worker. ' 

Topncfi are grouped under the fallowing headings: / " ■ 
, A. Food Preparation and fUJtw^ t Ion* 

2, Home Management . " ' : / 

. 3, ^Launldrywork. ' x - 

^4. Health an^, Safety ( ^ " ■ ' 



1* ' Food Preparation and Nutrition 

, U) to und^stand the i^elation of food Ito health and appearance, 
(2).. to develop skill in choosing the qupntlty arid quality of food 
' n^ded, 

to be. able to store comnon foodi to prevent spoilage, 
to develop sme ability to plan jVprepare an^ serve simple J 
nutritfous meals* 

(5) to be aware ofihe need for andprac^ce .safetyjln the^ kitchen. 

(6) to practice habits of cleanlin^^. in f^d^ pr^s^atlon and 
kitchen clean-up. . ' / . / ^ . 

(7) . to develop skiM in serving Tood ^^n anvattr^tive settlng.^ , 

(8) to be able to^ ea^t ij^ such a Way that they show^ censlderatiton 



for and do not offend others* 



2, Home Management : / ' . . : 

il) To- yndersta^ the basic roles and^-responsibilit1es of^the 
".. homemaker * = *^ . . " 

"" , acti vitles of home care 
: taWe setting ' v 

- washing, wiping aijhes.p putti^ig a^^ = 



■ -dusting .\ ^ ' 

■ :. ■ I': sweeping - . , , ;' . . " 

bedmaking, care of own room ' - ■ 

. -. /hanging up clothes " • . .} 

care and 'cleaning/of stoves, sinks, bath, bisln, 
. refrigerator 

mopping 

■ . pol I'shing » 

(2) To know brands and uses of coirmonly sold cleaning equipment and ' ' 
^- supplies/ 

(3) To •understand the importance of practicing safety, rd^^^ 
prevent acci dints.. ' ; - 

3< LaijTidrywopk , " * . , 

: (1) To know how to wash, dry, and ii-on clothes of comnonly used 
■ ' fabrics. ' ' ' • \ 

(2) To know brands and uses of common laundry aids, 

(3) To be able to treat most cormon stains or recognise, when it ' l/i 

\ might, be wiser to take the stained garment to the dry cleaners 1 • 

4> : h.^ Safety , ' ' ^ ' ^ ^ 

^ 11') Tqji^be aware of potential dangers in the hoirie, schdoHw:ind ^ 

community and methods .that may be employed to 'prevent^ accidents. ' *^ 

(2) "To know common warning signs or products ''^'v-?' • 
i,. , . , y- : • 

(1) To awara of and follow the good health rules; ' V ' - ' ; 

■ ^ fresh air ' / i ' . 

/ '. - exercise ^ . • 

; "sleep , ■ \ ^ - 

suitable clothfnii . ' ^ ^ 

^ • ■ . keepilng clean 

' : a' balance^ dtet. - 

. (2) To know the importance 'of ^nd pracWce good grooming and ^ 
^ersOTal care. c^-V ' ' ! \ . / ' . 

^ : '(3) To' help the chl'W appreciate an'd use .community health services 

' - -^-v; - ■ } • ' : ' .■ „ ' : ■ ■ ■ , 



\ 
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V- • > . IMDUSTRIAL ARTS ' / ' I>: 



— ■ . ^. , — — — ■ - ^ - — 



I 



" The broay aim of Industnial Arts is: • « < , . 

* to assist. In achisvlriPg the alms and objectives of the school th areas 
' ■ of occupational a#tfuacyt personal adequacy and social cbinpetenct, 

- ' . • - . * • ■ - ) ■ 

, ' * The specific airns are: . • ' 

; - to deveTop skWts in using the various tools, mach Vies and devices(^ 
\-,V * avanable. _ ; , ' . , 

• ■ - to develop good attitudes -to and habits of work, ;* ■ 

^ - to develop , habits of safety. — v , ^ * 'V 

^ to .develop basic skiTls in home maintenance and car mainteriance, V 
, - to develop an undefstanding of the properties and uses of* a Variety of 

% . materials, . .. < 

. ^ to develop Interests in leisure time activities. 
' to develop an appreciatpon of design, an.awa^eness of spatfal re- ; ' 
:r :^ : latTonshipsVand an understandi drawing, in Individual \ ' 

learningsTtuations, V . ^ :/ 

^ - to form m accurate 'assessment ^f individual abilities for vocational 
-placement pfupposes, " . ' ^ ^ ^ , 

- to provide an environment in which Indtviduals ehjt)y wprking towards ^ 



H individual or group chosen objectives. 
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.^^-fiV - • ^ ' ^ SOCIAL Sr^DIES 



"Ttelgeneral ,p of the Socm Stud:1ps..,ylhbi,s Is to contn-'bute ti th 
ievelownj Indl^dusU who.can ppirate, flexibly; autonomoosiy and 
respons.1bly„1n tl)«.)r changing snyirb/iment". ■ ' , . ' • 

Aim. quoted tn New S.s! Syllabus -for P. Schools. • ; *•" " ■ 

jPCIAI^VOcATlONALicOMPETENCE ' 



^nirsiLAlM.\To/yeveTop< 'seV realization • ■ . 

• ' ■ , ' • SbciaT tom^etencp . > ; ' 

■ ;/:'v^ ... ■ OccupatfoiTjaK^eailnels'- : 

- ' ■ V • ■ -r^ ' ■ , / ^ ' • '"^'^ . ■ ■ 

l£ecliTj,Mis That each child Should , J'^ . 

h Jrfrn to understand hitfiself anB devkAndeplhctehce through a 
R^^9^«""e that offe^-s-op^rtuntti^^^ 

jn'dependence. ' ' . ' V - " 

: . 2. .Learn to get afTonp with otherf' ^- e. he Should develop. 'soda! - 
.competency through. numerous socill experiences. < ' '•' • ... ' - 
. 3, Learn -to^ become adequate members ^of" a famny afid to become 
future homemakers.' 
^ 4^ Learn to become a competent and participating member of the^ 
- coniiunity through a programme, emphasising sk|Tts-,/ 
\^ and knowledge in coiTimun ity.lt v1 rig. .;: / 

. ' 5. Learn to : manage his financial . affairs through a -programme based 
0" Practical. maths and knowledge and expem^^ budgets, 
J methqdi of buying,, etc. ^ ' 

6.. iearn to make a" living and develop occupatiopal competency 
; through a-prograrme developing correct s^Hs, attitudes and ' 
habit£ -.eeded. i < ' • 

: A detailed, list? of objectives can he" gleaned from the check list 
which follows. . • " . ■ ■ 

•This docuitient is designed. to meef the needs of the whole school 
There is much.in.it:, then, that is of little relevance to our senior . 
pupils. ^ , ' ^ \ * 

. THe develppment. of sociaT cpmp^ence is a major pr^occupatip; 
tHroughout the .school ,*,^ ' r . \ 

The competencies jve se^o'develop in senior years should be 
immediately, oJbyiQus. - . . • ^ 
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, SOCIAL COMPETENCE CHECK LIST . , 



Name: :.. " " . 

teacher Checki 
Date: ' ' 



Teacher ChicR; 
Date: 



GENERAL' AREA . SPECIFIC SKILL 



TwrHFR rwrK SPECIAL WlJWS 
TEACHER CHECK ^pQp ATTENTION 



ChiTd's Q Knows ;and can tell Tils 
■knowledge. and i own nam e (full- name) 
abil itiesVfn 
relation to: 



Cjn recognise his narTie 



1. Himself 



2.H1s •family 
and home 



Knows and can tetl how 
;o11d is . 



Knows his birthday 
Can write his, bir th daip- 



Sel'f4ielp. 
skills 



' Knows the names of thi 
members of his "family 

i Can write the namei of 
his pairents , 



Knows his addi^ss: 
fa) .Name of street 



Number of house 



(c) Suburb 



5: 



K^^s if his family has a ^ 
telephone^ 



Knows and can /telj^ the 
telephone number ' _ 



Can write his^telfephohe 
number ^ . i ' ^ 



CarT write own name 



Can write his addrfSV 



Can . put on^clothes . 
v^ith out assistance. 



Can remove" clothes 
without a-ssistance 



Can do up: Buttons 



Hooks & eyes 



Pastihers 



Can tie shoes 



i. 



. Wei rs appropriate, dlo thing "J 

; for (aL; occasion 



Can Identify and, name p^rts 
, of the bqdy.,: e.g. kne'e, 
^rvkle, shoulder 

Can wash hands and face' 
_ JorrectT^ • ' 

Jan clean, fing^niaijs^j \ 
_Ca£ ^r£sJX a lid comb' H al r 
€m c1 ean teeth . ' 



Communicative 
skMlTs: 

Oraf • • 



^ Is ^ell groomed ' ^ 
(a) knows ' use "deodorant 
Cb') can shampoo^ own 'hair - 



Can make rfquests .known to 
teacher by using simple 
sentences 



■ < - 



Knows, and can^use^ social 
courtesies 



C&ljs teacher by 

Answer questions 
correctly ^ 



and, in simple sentences 

J : t - — 



Using telephone correctly: 
Jan answer corrictl 



_Can dial a n urnbe r 



Cdn have a CQnyersation 




Cat) use tfileghp^^^^lrgc^r 
^an send teljgram____^^^ 



^Jan dial trunk caTls 



xCa^Jj aJ^ J,D, ce ylls 
^MS^^j! M^fl§ricy^,nurnber QOQ 



Can give a short account 
of "news" to the class 



Knows how and when to 
apolo gize _ _ ^ 



Knows how to make an 
Introduction 



GaJJsjdu^ts^^b^^ 




r 



EKLC 



.4 - ■ - 



, Listening 



Child's . 
knowledge 
in relation 
to loca.l 
community 



Chlld^s 
.knowledge in 
relation to 
school 
environment 



tan identify sounds of 
danger with ^ 
discrimination 



Can listen to and follow 
slfnple instructions ^ 



Can follow Instructions of: 

(a) step 

(b) stiep 
c) steps 



Knows the naim of the 
school 



Knows the nanies of teachers 
and othef personnel a'nd 
can tell the ' ' 

respoil^ibility of ^ each ; 



mi 



Knows the 
specific c 
offices, c 



ocatioji of , 
assroOTs, 
in iC; etc . 



Knows correct procedure 
Jor-j rdering Tunch-— 



Knows correct procedure for 
(a) enterin g classroom ^ 



(b) ^Snte ring assembly hall 



(c) special functions 
e.g." dance 



Knows what to do; with 
something found in the 



Knows emergency centres 
e.g. fire, policej 
hosp ital ^ . . ' 



r 



Can use local transport 
td school ' - 



Can use train and bus 
timetables . 



Knows various shops 

e.g; supermarkettbutchers 



Can go shopping 



s publ 1c fsLCil ities 
Post-office^ 

Cb|n%^Emplcy, Office - 
LoMlpl^gi strati 
Ba^ iialtFixCentrfe j; 
Recrtatiop fac41 itifs ' 
Local Council 4 



Can complete application 
ftrms ^ . \ 
employment 
drivers 1 icence* 
income , 

sociaT slrvices / 
medical benefits claim 
bank fonrn 



. Saftty 



Occupational 
SMlls ; 



*; Kncws a'nd can, carry out^^i^ 
^ correct, procedure * for' f It 
* ' reporting; an . accW#nt^inr^ 
- LijJ ^ the playground ' ^K 



(b) In own street or back 



Can^cross roads safely atr 
jlLtraffic lights \ . 



Xb]_Pedej tr 1 an gross i ng 

(c) Streets without lights 

,^, __o r^cfos sing 



Can safely 5et on tind off 
i(a) .bus 



train 



Can recognise traffic words 
ajicj saf^y. signs r 



Walk - Don 7 t walk 
Walt _ 
^Danger 



Caution 



poison 



no entry 



—7^ 



high voltage 



Can tell simple safety 
Tuljs^for elefctriclty 

Can tel 1 simple rules for 
watgr_safety 



Can tell what to dd if Jost 
knows_who could help him 



Knows and can tell simple 
rules for medicine - who 
is responsible for giving 
medicine < > : 



3unctual 



^Attends .regularly 
CooperSies ^ 
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Occupational 
skills 

^ — _ 


Cares for equipment 




Accepts ^author 1 ty 


^ ■ 'i " ■ 


is tidy ' 






Works safely 

- — = — - - '-' - — J 






Knpwiedge of ; 
rights and 
obi igatlons as 
employees , 


:*Unemplo^ent benefits 






S1ck pay ^ 






Leave of absence 






Medical certificates 






Workers cdrnpensation 






^i^lons 


••■ . . . c 




Bonuses 






Superannuation 






Voting ' ' . 
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■ ' ' PERSONAL DEVELOPMENT 

At Minerva St. Personal Development is an integral part qf all ■ 
prdgramnie, areas: successful adjustment is. the utmost goal . Personal 

■Development is interpreted in. its entirety -the overall growth of a 
person. . ■ ' , . ■ 

• ^ So <^iat pupils;can develop attitudes, skills and habits to equip 

• them to -live happi-ry and-*5uccessful^ endeavours to; corrffont 
pupils with a wide va/j^^y of experiences, i ' ./ ' ' . : / 
. ^ • Specific areasxpf concern are structured to promote development in 

. pupils with a wide variety of abilities and problems.' .T+iese^ include^ 
. ■ ■ Biological DeVelopmentj 
, Emotional Development, 
Sex Edu&tion, .; 

Family Living and Personal Relationships, / 
• Social Development, and . ' 

Health, Fitnessand Safety. ; 
While, these areas are covered on a whole school basis s*1tuations 
are also engineered to promote concrete, practical experiences for in^ 
dividuals with specific needs." 

, Therapeitic programmes are organised within the school and with 
outside agencies in this area. While Behaviour Modification -^n the 
.strict sense of the behaviourists is not pract1sed.^here- S>v)grariines are 
designed and implemented to suit the needs of individuals ../ 
' Considerable time is also spent in pupil counseUjVand discussion 
with^parents. In the senior years this often concerns the establishment 
of realistic social and employment expectations. 

Experience in a wide variety of recreational activities is promoted 
to Increase confidence and the likelihood of enjoyable and , worthwhile 
use of leisure, in addition to social interaction. 

School socials, camps and_ excursions are' organised regularly to 
develop both personal and social skills. 

. Personal and Social Competence, and the development of worthwhile 
and acceptable. values. and attitudes are of paramount importance. 
Programmes have been, and .will continue to be, evolved to develop skills, 
attitudes and behaviours appropriate to age and situation. 

Skills of Personal and Social Competence include: hygiene, fitness, 
manners,; punctuality, work attitudes, dress, safety, money skills, 
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' . ' . * ' ' - ' 

. directory skill s, 'interview skills, 'phone skills, etc. Many of these 4 
items, are incidental learning for pupils in the nornial stream, but requir 
analysis, and planning for most of our pupil& to develop understandingr ' 
k>iowledge and competence therein. 

All programmes are designed to be (^) practical ao^ (b) give every 
pupil the opportunity to reach his/her highest potential To accomplish 
success in the area of Personal Development this means constant aware- 
ness of the needs of our school populatton bath as a group and as 

.» Indi viduals, so tha't ;prograrmies: and resou^^ can^^^ba adjusted to su4t. v ^: 



PERSONAL ADJUSTM ENT AND SOCIAL DEVELOPMENT 
' - ■ Class: 



Teacher check: 
Date:^ . 



Teacher Check: 

- ^ , - - , - 

Date: \ 



LjyELJ, r SELF CENTRED . 
. i- Liking for attention 
, : : Appreciates praise / tries to monopolise teacher / put out if he 
■ can't get attention /wants adult interest, but can't put himself 

. .forward / suspicious (on the defensive) / unconcerned about approval 
or disapproval . * 

2 . Asking for help ' 

' Always finding excuses for engaging teacher / seeks help only when 
necessary, seldom needs help / too ^hr'to aSk / not shy but never 
comes for 'help willingly 1 too apatHetic to bother /sometimes very 
forward, sometimes sulky / depends on how he feels. 

3. Answering guestjons ' 

. Always keen to answer / normally responsive /need prompting / 
sometimes eager, sometimes doesn' t bother / eager except when In 
. one of his moods / gets nervous, blushes, cries when questioned / 
not shy, but unconcerned. ' 

f 

.4. . Ways with other childrer^ • ' ' 

Gets on well with others, generally kind, helpful/ shy / sometimes 
nasty to those outside own set / squabbles makes insulting remarks / 
selfish / scheming, a spoil sport / hurts by pushing about, hitting / 
spiteful to weaker chfldren / tells tales, underhand /tries to get 
others into trouble. 

5. Ma tur 1 ty 

Has commonsense / has a sense of right and wrong / controls own 
actions / socially, responsible / behaviour inappropriate /or age / 
does not know correct behaviour in social situations / known 
appropriate behaviour but will not exhibit. 
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Group Activities - * • ; = /r ^: ^ : 

Likes Sitting-down games (ludo, draughts, etc, / good loser/ ' :^ 

honest / is toaffestless / cunning, dishonest / bad Joser. / ffon.. 
competitive \ ■ ' 



\ 



Free Activity ^ * . ■ 

Can usually amuse himself, works patiently at models etm / does 
not know what to do with himself / can never stick at anything 
long / somstimes lacks.-4nterest, ^ . . 

Activities '\ . ^ " ... 



VEL 2 - OTHER^€€NTRED 



Helping teacher ' ^ ' : ' 

Always willing / very'anxlous to help /offers except when In a 
bad mood / never, offers btit pleased if asked / has no wish to 
volunteer / refuses to help. 



Team Games, 



Leader / fits in well with team / makes a fuss when g^me goes 
against him, / plays for himself only, cheats, fouls / accepts less 
wanted position. 

Companionship 

Good mixer / associates ojily with one other child and mostly 
Ignorer^tthe rest / distant, shuns others, wanders off alone / can 
never keep a friend / overanxious to be with the gang / easily^ led / 
likes to^e the centre of attention / mostly on bad terms with 
others / unable to develop friendships./ pr§ferp 'to be alone. 

Attitude of other children ^ ' 

Accepted In both 1 to 1 and^group.situations / liked / disliked, 
shunned / on the fringe, so[newhat of an outsider / associates mostly 
with unsettled types / gets cheated ^...fooled / ridiculed by others / 
feared by others. ^ 



111 



LEVEL 3 SOCIAL CONTRIBUTOR , ■ ■. :, C. v 

1. Team Games , ' f"^ <v :v. . -' '''y'/'-- j 

■ Plays steadily and keenly with ,^reat energy /^.eage!r?'^to play but* 
loses interest / inclined to fool)\arourtd / dreamy, uninterested / 
always "Sluggish, lethargic / sometTme,s alert, sometiines leghargi'C. 

. ' ■ " " % _ - f 

r ' i ■■ ■■ . ' ■ . f 

■■ ■- ? 

2. Cooperation ^ ' 

Cooperates^ without adult ericou^agement / cooperates wellv above 
average / waits his turn ^ average for age and grade / freqaently 
deniands spotlight, often speaks out of turn / isontinuany 
0, ^ disruptive; ' . ; , - ■ - ' 



^3. ' , Response to Greeting 

Usually friendly /can be surly or suspicious /mumbles shyly, 
awkwardly / does not answer / answers politely, 

4. Understanding of outcome of actions , . ^ ^ ^ ^ 

Sense of right and wrong / cOntrolS|Own actiona./ demonstrates 

; proper behaviour / poor uiiderstandl^g of consequences of actions "/ 
no^.understanding of consequence , of action / sensitivity to 
feeTlngs and needs of others. ; ' . ^ - 

LEVEL 4 - INDEPENDENCE ^ / / ' [ \ 

1. Ability to cope with new situatidns (e*g, trips, changes in : 
routine, etc,. ) ^ \ - - ■ 

. Excellent adaption, utilizing n'nitiative and independence / adapts 
easily and quickly with self confidenis| / adapts, adequately for 
age and group / often overreacts, disturbed ;by new situation / \ 

V ' becomes extremely excitable," totaVly lackirjg in sjrlf cdntrpV 

ii . ' . .. ■ 

2. Acceptance of responsibility. 
Seeks Hesponsibi 1 i ty, almost always takes initiative with 
enthusiasm / can complete task and initiate new* activity / enjSys 

- responsifanity; frequently" vol upteers / .accepts re\pons1bil ity, 
adequate for age and grade / avoids responsibility / limited 
acceptance of role for age, rejects responsibility, never 
'initiative, activities. ^ = ' ^ 



Ability to organise \ ■ " . , ^ 

Always completes ass ignme ih a highly 'organised and meticulous 
ffianner / above avenge^ 5bil4ty^to orgahise and' complete work, 
consistent / maintains aveyage organisations of work / ofter 
disorganised In manner of working, ' inexact / 1*s highly 
di.sorganisedt slovenlU^. 



Completion o f Assignments - ' 
Always complete5/asS|ignments without supervision / above average 
ability to complete assignments / average 'ablHty to foljDw ' 
'tiirough Op assignments ■/ seldom finishes, ev4n with guidance fs 5 
Mvet finishes^' even with gui^dance, ■ . 



■ Independent m work situations / , - , 
Can go to pytside employment and worR^wi^ minimum supervision / 
ean^go to QUtsfde.amplo3mient needs some supervision / can go to 
otitsj^ eijiployment nieds constant supervision / needs help to , 
travel to work / needs^ to work in sheltered environment. 
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Under this general heading we i'hclude prdgrams that can be cbnsidered 
.. , to b€ the mpre. specific side of the students vfcrtional Development. ' 
J. . y roatio^al Asses sment • ' ; ^ \ 

I The vocational assessment procedure- jTid|Li,de^ / 
^ (.1) Continued progressive assessmertt''of eacii QaiTd as. he moves 

'f ■ protiramniing. ^ , * „ 

"„ 'V (|) Specific asiessment at approxipately W Vears af age " 
. ■ .*inyolvjng: - ^ ' ■ ' , ^ 

. ' , (a) Vo^tional guidance visit to the sc.ho.ol tg carry 

out JndiN^ dual testing ' ' ; 

(b) AccuniulateU psychoTot'lcal testi'. 
. (c}^ccumulated school assessment, t ^ ' 
. (d) Time and Motion Siu^jy 'assissments such as the MoIapS 

' Wo rkabn ity * sy stein. ^ ' / ' 

^f^:A team approach fflfi4 of the-tW^ 
, ■ ' support pgrsonnel, i.e. occupational therapists, social, 
{ ■ worker J- where necessary. 
2. ' Vocational Counselling . ■ ' " , 

The importance of consul tat|0n with fthe^'parents and pupils at all 
V 'Stages in the pupm developing vocational maturity is a vital part of 
the program. This is presently being done by frequent parent/teacher 
' .interviews, specific parent/vocational counsel lor interview^ and informal 
' teacher/pupil discussion. Aims can be stated' as- 

a) to provide parents with an understanding of their child's 
\. ability and aspirations in f-elation to occupations. \ 

b) to Inforni parents of any matters related to occupations such 
'as prospects, methods of training, etc. • ■■ - , 

.•!j|i"c) to' provide guidance to pupils. . \ ' ^ ' 

l^'.'d) to help students achieve a greater understanding of themselves 
and their vocational potehtial 
'^3. Career Education J ' . ' 

Experience has fouh'd that the major problems that young people with 
low academic ability have in making, a fl uid transition from school to the 
work forc-e are: 



a) they enter work which is not suited to their abilities 
' _^ ' or interest^. . . ) , 

^ ^ b) they are unable to solve everyday problems which confront 

-them in this new environment. 
' c) they have difficulty in commur^icating to others. 

d) they often enter work which is boring artd as such need interests 
-.^ ,atter work to maintain a level of , satisfaction with their lives. 
, e)^ they ^re often; sTower^to. learn and as such nfed other 
' attributes such^s punctual ity, dil igence, etc.^ to maintain;/ 
their Jobs. ' ^ ' 

, j f) they are unaware of the help that can be provided from organised 
services within the community to help them overcome their 
probl ems. . / 
g) they oftert do not present well in Interviews and have difficulty 
with application formsy 
" h) they are mosTt susceptible to the rapid changes occurlng In our 
\^ ; society* ^ 

\ Th^ Rrogramme aims to ease these problems by providing the followin< 
- units within the total programme. 

a) self awareness ^ 

b) an awareness of the place of work in our society and the 
' ' Importance of making a sound choice of w6rk. 

c) skills In decision maklngjproblem solving and, communicatlop. 

d) how to choose^^a job ' 

e) how to get a job ' 

f) how to succeed in the job 

g) a changing society 

In broad terms the programme Is divided into three sections/ 

SECTION ONE \ ^ . ^ ^ 

Students should have an understanding of thejr own abilities and 
interests. They should be able to go for an interview, fill in an 
application fonn ^and -have a broad understanding of the place of work in 
their future. They should be able t^^proach a problem in suitable way, 

SECTION TWO ^ ' _ . . 

* Students will look more closely at their own 'abH ities, the types 
of work which is suitable ^o them and which they may like. They will be 
encouraged to look more closely at their future and learn .how to make 
decisions which may effect their lives. They will qarr^out a survey of 



i and report back to th| glass. They wiili Jearn^ how to get a' job and 
9verconie associated, problems. ' ■ ' \ ' 

'section three ^ , \ ^ , 

students will be made more aware of the requirements of the wort- 
force and of how to ^vercome problims that they wni face 1n adjusting to 
post-school life. They will be shown that work is only part of the total, 
life of a person' and that Satisfaction 1n life is a very individual thing. 
4, Work Expe rience Programmes - _ 

The schOQl work exper1en#« programme will consist of seven areas^. 

(1) Work Stattdns — . ^ \ 
Selected pupils work for one fulT day per wiek in the/school 

grounds assisting w an adult activity,. Rupils assist in the School 
; Can teen, work wit^ the Qlerlcal Assistant^ etc. 

(2) Simulated Work 31 tuationsi at School , 

Students work in simulated work situations in the school, ranging 
from craft productionNlines to actual simulated factory situations 
in the/industrial arts room. > ^ ■ \ \ ' 

(3) Sheltered Workshop, ^ ^ 

Pupils assessed as most ^suitably placed at the Sheltered 
Workshop attend one; two of three full days per week to learn skills,' 
attitujjes and gowd work habits. Liaison with this centre 1s needed 
so that counselling and a greater use of their facilities' can be 
developed. — 

5 . Outs ide Work Experience , 

Selected pupils work one full day per week In industry and shops. 
The aims are: 

(1) * Provision of a setting in which the child can meet the full range 

of soda! demands inherent in the work situation. 

(2) Provision of a work situation In which the effects of failure can 
' be controlled and utilised constructively, 

(3) Acquisition of habits of Industry through actual vocationaT ' ^ 
experiences. 

(4) Exploratory or try-out experiences for determining interests and \ 
attitudes, 

(5) Guidance in the selection of a suitable vocation. 

(6) Training for specific occupations in keeping with individual 
abilities and desires. 

(7) Development of the appreciation of the needcfor fundamental academic^ 
"preparation, v 

lis 



. ' ■ • ■ ■ ■ ■ . ■ ,^ ; ... ' ■ ^ ■ 

This programme has reached a hlgh'l^vel of success with pupils, who 
have already acquired the social, physlpal, emotional ^nd work skills 
necessary for. th^m to cope with t:^e sitU|tion and gain from the wider 
aims. ' 




^ VOCATIONAL ASSE SSMENT 
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!• Never ■ , . VT Vital skill ■ absent or , 

2. Sometimes ■ • 'insufficiently developed but 

. ■ ■ capable of de,veloDment, rntgnsive- 

. .3. Always , training re^ir,pd' 

^ ■, '• • ■ ,. ;;/'.,'.'NA IJot appl icableW ^ \ ■ ' " 
N.B. Make General Comments^Only^^if i^ecessary • ' : • 

" A. GENERAL. WORK PERFORMA|C| ^4, ' 

1. Is motivated to work s,., .71- 

2. Works consistently 

3. Monitors own perfbrfnance . :^ ; , / 
4* \^ Organises own work area ... .... 

5/ ''Cares for tools, equipment, etc 

6, Work unsupervi sed . 

7. Makes deGisions Independently , 
GENERAL COMMENTS 




^ B, WORK QUALITY ^ 

1, ^ Works accurately- 

2, Discovers own erro'fs 

3, Overcomes own errors /. . , , , , , , , 

4, Expresses tnterest 1n product 

&/or completed jeb 

;5. Strives for neatness and drderliness 
^ GENERAL COMMENTS. ' : ' 



3 VT NA 



C, WORK QtlANTlTY. ' : ' 

I, Achieves apeeds comparable with workmates 

21 Expresses interest in own productivity 
& oufput ... , 

3. Seeks alternatives when. Job eomplete 

4. Seeks means to increase output , 

GENERAL COMMENTS - ' " 



VT r NA 




1. Arrives on time in morning 

Z, Returns profnptly after breaks 

_ _ . * 
3. Works full week 

^4. Has reas^fNable cause for absent days 

5. Works right up to finishing time . . » . i.^ . 

GENERAL COMMENTS^ ^ ' ' 



1 ' 2 ^ '3 ■ VT; NA 




E... 


JOB COMPREHENS-ION: — . ■ 


.1 


2 


3 


Vt 


NA ' 


1. 


Displays retentive capacity 












2. 


Displays recall capacity ................. . 












3. 


Adheres to .instructions after one €"611 ing 


■ 


■ 








4. 


Comprehends & acts upon verbal 
instructions V... 












5. 


Comprehends & acts upon Job demonstrations 













6. Comprehends & acts upon written 
instructions 

GENERAL COMMENTS: ' ' 



F. WORK TOLERANCE , 

L Copes with work pressure 

2, Copes with own mistakes/failures 

3> Copes with instructive criticism' 

4. Copes with distractions 

5. Copes with frustrating Incidences 

6. Adapts easily to new processes 
GENERAL COMMENTS: ^ 



VT NA 



G." ' WpRK INTPftPERSONAL IkIILS: 



3 . • : .VT 



1. Honest . ... .v: j 

"2. Friencny and agreeable .\ * ; , . . . . . 

3. Polite and considerate of others *..,.. 

J, Communicatas with others .V, , 

' ■ / ■ 
5. "Reasonably cbrtipetitlve % 



6. 



Soc i a lly niature ( compared w1 th 



7,. Relates appropriately to peers^.. 

" ■ - . ' >/ ' 

8, Relat#;approprjately to supervisors 
^ ^ ^afpj^ tearri . ! . ..... , . _ 

GENERAL COMMENTS: • * . > 



NA 







'f 




t 

f 


. . ( ■ — 




- 


! 

I 








i 

1 ■ -.. 

i 


































1 

5 













H, . APPEARANCE 

I. Neat and tidy , . .. 

2. Clean 

3. Cares fpr clothes 
GENERAL COMMENTS 



VT 



NA 
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' I V COHHUNI CAT idH: . 
l- '-Sf*e% clearly .'. 
•Speaks sensibly . 



3, Maintains appropriate stance, 
expressioar etc 



4. Uses telephone appropriately' 
GENERAL COMMENTS:' 



i_3 



VT _NA 



7. : 



0. JOB INTERVIEW, SKILLS :■ ; 

1. Acts appropr-iately in interview , . .. . . . .-.i. . 

2. Can describe previous experience ......... , . 

3. Canoutllne job interests/goal s 

4. Presents as motivated. to work 

5. Asks appropriate questions .., 

6. Can complete Application Forms 

GErSERAL COMMENTS : 



VT 



NA 



L 'MOBILITY ■ . 

1. Can travei by bus ....... 

2. Can travel bytralr 

3. Observes pedestrian road rules 

4. Understands timetables 

GENERAL COMMENTS: 



VT NA 







-. 


1— — 1 



































L. PHySIQLQGICAL FACTORS .- * 

,1, Well co-ordinated (i.e. riot clumsy) . 

2:. Uses tools adroitly .... ...... . 

: 3. " Copes with .physical demand s' of ■ > ■ s-' 
work (i.e. s tartil na ) .;'.. 



4. pi spl ays sufficient general 



GENERAL COMMENTS 





— 








































M. MATHEMATICAL SKILLS 

1. Can count to ...... . 

Z. Can "count by scoring 

3, Time ................ 



4. Weight .... 

5. Linear' Measure ., 



6. Money 

7, Can use calculator 



100 • 


'l.OOO . 


.,10,000 


10s . 


lOOs • 


l,OOOs i 


Can tell 
Yes/no 


Records 
Digital 




Calculatesj 
Periods 


Gins kgs 


Record 


- Read ^ 
Scales 


Non- 
standard 
units 


metres 


,1 


i 

nni 


Record 


_Becords ! Calculates 


■ Change 


J 

Ves ' No ^ ' 



N. Reading 

1. Reading ages - Word Recognn'tion 



2. Spelling 



Comprehension 



3, Able to read written instructions 



Teacher/Supervlsor Record 



_Date 
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Name 



-4- 



Colour Code 



Date 



1^4 



Mame 



Colour Code 



CAREERS RECOFD AND ASSESSMEfir. 



MrNEftVA STREET S,S^p7 



Address: 
Stated Job Intarests: 



Siveii Na^^ 



Date of BtrtF 



Phone Ife: 



X^rmXow^STtcr, k.TcTi Indu^TftPArts,. Tech* ColTege^ etc j 




Disabilities (e,g/ Sight^^ Hearing, Physical AbnorTOlltles) 



Speci fyc Progranries (Tjrpe & dates) 



EKLC 



Pgje^Tjft^ School / ./. . 

Qg St i nation: ^ , ■. 











Name: 




Sumnary of Career Ptscussionj -^lJtudent^J^Pam^ 
(Pl¥ase PRINT, nanie, posftiori and date) 




, 3;i.li " EVALUATlOfj OF THE QCCUPA TIONAU; T^EMPY PROSR^ 

AT MINEBVA STREET- PUBirC SCHOOL 
1977 



' During 1977 the Occupational Therapy Progranine was conductid each 
Wednesday with a group of six senior students in the Manual^ Arts Room, 

The Work E?<per1ence prograinnie was altered to Tuesdays 1n 1977, thus 
some clients atteTided^bdfti wprk experience and oCcupatlonaT therapy 
progranmes, The classes at Sitiiea Technical College were held on 
Wednesdays;^ that Is, no clierits could participate in both Technical 
^ College and Occupational Therapy, 

In December 1976 the Pottery Rooni was cTeaned. out by the occupatianal 
therapy group and with Mrs, Lamb*s sanction^ it was used for morning tea 3 
lunch 'and Informal discussion groups, This arrangement had to cease In 
September due to the rnisuse of the kfln by one of our group* This was 
unfortunate as we all benefitted by the feeling of '^belonging'* in the 
Pottery room* A small section of the Manual Arts Roori was screened off . 
for the use o^f the therapist in October 5and in December a desk was 
acquired. 

The broad aims of the progranfiie weje the same as 1n ia76> vl2. to 
prepare the clients for employment and independent Mvlngp^ These alms 
were achieved through phj^slcal fitness activities, opportunities to gain 
manlpuTatlve skills through the use of therapeutic/assessment gear* ^ 
commercial packagln^s gardenings discussion groups. Job interviews^ 
field visits, job try-outsi social outings and leisure activities. 

In answer ^^a/questi on I Beryl Scott from Granville Work Preparation 
Gentre stated th^pne quality for success she seeks 1n clients is self-^ 
direction, Mrs. jesson frofn Civic Industries likes her clients to be 
able to take criticisni, . ' " ' 

With these two aims uppennost, the production and marketing of 
salejible goods was comnenced in Term 2, There were three areas of 
production : \ ' 

I, Copper Jewellery i^ith specialised instruction from Dorothy 
Brown, a sklTTed silversmith, who came for ten weeks each 
Wednesday morning, ' : 

2> Noughts and crosses boards, * * 

3, Tiled garden pots, A^;til'ei^..4av4^^^ instruction on 

f ■ 'i - ' ' ' . ■ . t 

the best, most econDmlcal way of producing a saleable ai^ticle. 
All clients participated in all three areas. 



The eopper jgwinery was sold "iti the School Fete, the South Side 
Aft and Cfaft Exhibition and- the Yoiyfe' Bay School Art and Crafts • ■' 
-. Exhibitioh-. ■ ' . • / ■ . " , * " 

The noughts and crosses 'boards, were sold at the Schqol Fete and to 
the CronuVla artd Sutherland SportVand^Toy Sto ^ . 

fha tiled garden pots were placed on sale for us at Scott'l florist 
in Sutherland. 

^ The money frorn the sale of these articles defrayed the expense of 
conductirig the occupational therapy prograrrTfie; that is paid for morndng 
teas^ field visits, lunches and rev^ards for gaining 500 points. = 

These points are awarded each week on. 

i. aspects of behaviour V 

11 . work otitput * ' • 

It IS geared so that each client is capable of gaining 500 points ^ 
within one tenti: ;^ ^ * 

The therapist worked ^0 hours a week during school terms; five. hours 
per w,eek were devoted to the group situation, and the remaining five 
hours per week were spent ih: ^ . » 

1, A separate ])hysical fitness programe conducted during first term 
with the direct aim of increasing physical fitness, using the - 
principle of overload and the indirect aim of Increasing 
motiyation in general. m_ 

See detailed report attached. ' ^ 

2. Individual assessment of clients and pupils from other classes in^ 
the school, - " 

3/ Interview with teachers, and parents re clients, the latter being 
extreniel^ time consumrng if it is to' be of any worthwhile benefit, 

4, Visiting outside organisations to ^ . 

i* inake the clients more employable. 
,^ A%. - update the prograrTmer 

5/* Obtaining and checking out job tryouts. . 

6. Preparing the occupational therapy programme and writing up records. 

7. ^onow-up of ex-students, viz* Kelvin Vince, Susan Ainley, 

It should be noted that a progranTne such as this qannot remain 
static working conditions 'change continually and skills needed vary, so 
the therapist must remain alert to changing employment conditions. 

light clients passed through the one day per week prograniTie In ,1977. 
df these ^ 



2 spent 
1 spent 
t spent 
1 spent 
1 Spent 
rlr spent 
1 spent 



38 days 
34 dayt 
31- days 
28 days 
21 days 
18 days 
16 days' 



in.^tlne 
in thi 
in the; 
in thi' 
In the 
1n thi 
in, the 



progralilme 
programni 
progranifie 
prograrme 
programine 
pragramiii 
programme 



Individual Clients In 1977 



Name v ^ 


Days Spent 


Points 


. Procaeded to 




in Programme^ 


Scored 




David' 




1,258 


Work experience 


Raymond 


38 


1,488 ' 


Dept, of Youth etc. Affairs 


Glenn . ... .-. ^ 


734 ^ 


'1,166 


Job try out 


Maria 




1,136 


^ Left, school /"^ - ^ 


Stephen 


' ^ 28 


949- 


^^ea Technical College 


Norman.;., 


7^,. 21 ^ 


802 - 


Gymea Technical College ; 


Chris' 


18 


500 


* Work experience 


Bradley 


-16 ^ . . 


500 


Work experience 



David, Raymond and Glenn Spent one full year in the progrannie. 
Raymond^ Marian Stephen ^ Norman, Chri& and Bradley were simultaneously 
participating In the work'expejrience progipmme, 

David and Glenn. had job tryouts at Scott's Horislt and iake's Furniture, 

Clients in order of employabiltty atfcqrdtng to persoone 
at David Jones: . . , . 

. - In •category well above the others 



David 
Bradley 

Raymond 



on .a par 

unacceptable^; \ . 

■Glenri did not attend and^/the others had left the programie 

Visits were made, by the ^group to> ' ^ % 

V. St; *Georg^' Hospital -^ilBundry, kitchens, 5t#r+l fsing* section' 

Sutherland Hospital -:^'|as^^^^ department,^ imbuSance station 

> Argyle Arts Centre- ; " : \ 

Gyniea T^n1c€il Oollege^'^'- . - 

^Gfeneral Motors Hoi den, Pa|^ 

David Jones Ltd. - job interyiew with Personnel Officer 

David Jones Men's Wear Store^^, Receiving dock, distribution, 
: " - -packaging sections 

Cronulla Sports and Toy Store 

Scott ' 5 Florist ' ' \ 

: Southside Art & Crafts Exhibition ^ ^ 

Different types of restaurants 



TRe boys attended-the SutheHand Polfcs Boys' Club for about 1%' ' 
•hours on,22„Wednes^days duriRg the .year, where CpHStaWes Jones and Davis 
joined them in basketball, weight 1 ifting, boxing and touch football. 
Maria Severino- j^pined the' Jazz banet-'cYass until ft moved to JanMali. 

* A beauty consul tawt visited our grdxjp and instructed the giris in ' 
applying their own make-up. 

, During the year the following were invited to morrnlng tea: 

Mr,. Browncom , ^* ; / r 

Mrs , ^Treneman . v 

' : , Mrs. Wirth ; : ' / ' . ^ 

\ ■ * '. Constables Jonesf ind tf&vis ^ 

Miss Lopez - - 

^ - / ^ ^Mrs, Nutt • . . - ' . . . 

I ' V - Jlrs. Robh V: ; 

- : ■ Mrs. Johnson ■ . 

Miss McCorquodale . — 

V Helen Bryan, an ex^studtnt of Outward Bound \/isited bur group and 
two clients went for an outward bound type weekend, conducted by the 
friends and ex-students of. the Outward Bound Association 

FIRST TERM ^ ' " ' , — 

.All cl'itfnts atteriaed First |td lectures^and denionstrattons con-- ■ 
ducted by Heilher, Robb from St ; John Ambul ance Brigade , on Wednesday ' 
afternoons. On April 18, 1977,. 14 students from Minervs Street were 
examined by Margaret Hudson and all gained theirpreliminary certificate. 
; Telford Camp. The therapist attended the school camp at Telford 
on March 9, Ig??, and, conducted a session of ifun Games" Thirty-two 
girls and toys started^ and We kept "on the move" coritlnuously; 
participation was voluntary - ten finished Ih hours later. After lunch ' 
a couple of |hort games were played and painting aach other with 
watercolours . " - . 

' The games most enjoyed were: • . 

egg throwing ' = 
games w1t+i large Bobath ball 
'Ned Kelly 123 - ■ 

)s ^ : 




from "New Games" published by Department of Youth i Sport and" ' 
Recreation, Melbouwie. ■ ■• 

iNDIVIDUAL ASSESSMENT 

An c1 ients participating in the programie are assessed for: 
% . 1.^ physical tolerance 

11, lifting of Industrially prescribed weights 
ii1, general mobnity I 
1v. manipulative skills = . 

V, grip . / 



:vr : An evaluation of "Work ability with Modapts" was given to Sary V 
Roberts on February 22, 1977. : . ^ 

; Detailed occupational therapy vocat'^o0;al assessments were perfq 
on two clientSt vl2* Stephen and David* ^ : 

Detailed phyMe^l asjessiTients were carried out on Gabrielle and 
/Paul./. , , ]: - \^ ■ ■ , ■ \. L 

Assessinent of untlatiral and bnateral manipulative skills and^ 
hand-eys xo-ordlnatlon were performed on four children from Year 3. . 

/Jessie Robb^ who until recently was owupatlonal therapist In 
chjirge, ait Mt. J/ilga Rehabilitation Centre^ spent the day observing the 
prog^flife on October 19^ 19775. and suggestetd a nore physically 
oriejited, vocational assessment than the one deVfised, I havs^felt 
during my time at Minerva Street that the physical 'problems were slight 
CQmpared with the intellectual and emotional /behaviourat problems 
encountered by our students, . 

I invite views from the staff on what they require. in the. area of 
assessment from an occupatdonar therapist . - ; 

PROFESSIONAL COMMUNICATION WITtt THE SCHOOL AND WnHOUT - . 

Finding suitable times for this continues to be a probleni. I 
prefer notyto interrupt the Wednesday progr^Uffintg so would rather come 
to the school on Tuesday afternoon or Thursdlay, Unfortunately, I 
cannot attend the Friday staff meetings duei to my commitment at Bates 
Drive, 

A compromise Is- for me to read the ndtM froni the staff meetings^ 
then make any necessary comments to the. personnel involved. 

Communication with cormuTiity centres ^ local doctors and parents 
often has to be arranged at odd times and might require several telephone 
calls. This can be enonriously time consuming and extremely frustratingi 
e.g, Maria - many hours were spetid by the therapist on her 
behalf and nothing was achieved! And yet if muU1-disc1pl inary 
approach and community involvement are encouraged, these facilities must 
work co-operatively for the good of the Individual^/ 

Raymond was taken to- the Syl vanla/Dentai Clinic on thrte - 
occasions. It is Interesting to note he had not attended the dehtfst 
in his 45 years . : ^ . . 

In order to improve the employability of the clients and the content 
of the programne, visits hav^ been made to: 
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Prince of Wales Hospital * ' 
: ' Counsillor* for WHOS't Drug group) -V . 

^ rn-.servtci course on Orienteering ' ^ ^ 

In-servtce course on PreparatiQn for Adult Life : 
, 'New Gafnes TournanTent , . \ . . 
Camperdown.Rehabnitation Centre ^ 
Centre Industries, Allambit Heights ■ ^ . ^ 

St * George Jlpspi^ar ^ , . . 

Ql^desvllle Hospital " / - ' 

Dr. Murray Lloyd "Keep Fit and enjoy yourself." - 
" Heal th Conm1ss1on./ \ ' 

FOLLOW-UP OF EX-STUDENTS \ 
, Some interesting pointy were raised at a meeting of the employer, 

fellow workers and parents of orie of our ex-students, Kelvins 
^ ' 1. The person responsible for Kelvin would have appreciated 
some guidel ines on employing "slow learners". ■ 
2* Regular discussion on fnanagement would be helpful. 
' V Susan continued to make, contact and obviously felt she nieded 
support. Her employers are helpful and compassionate but cUarly 
appreciate any communication from me. 

- These extra duties cannot be accomplished in the tiine al lotted and 
yet if not performed at all, thfe result could be a negation of all the 
original work done with these students. ^ 

When writing an evaluation, It^would give Satisfaction to quote 
achievifnents. This ^cannot be gone objectively and wHin sunirnarl sing the 
year's work one does ponder on what has been achteved. - 
Could better use be made of the therapist's time? 
Would it be more beneficial to' trtat the youngest chfldren rather 
than the older bnes? 

The Staff's views on these questions would be welcjbme, 
^ In conclusion, I would like to thank the Principal and Staff of 
Minerva Street School for their co-operation and encQurtigenient, which 
^ enabled the programme to be conducted in its present manner, ^ ^ 

L, Lennox, ^ 

• . . ^ Occupatiofnal Therapist 
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3.1.11.1 . ' . ' PHYSICAL FITNES/ PROGRAMME - ' ,v 
■ " conducted with volMateeB from Years 9 and 10 - 

- - \ Mtnerva Street School Tem l 1977/' ^ 

" f he aim of the programme was to Irttrease physical' fitnesr usin the 
principle of overloaaC 

Prior to cormiencing the prograrmie the theraptst had visited , Per c 
Russo;at the Cumberland College of Health Sciences'and dr^kcusled the 
theorys Perc remarking that putting it into^ practice woold be my problem 

2,2.77 - Called for volunteers and received:* 

^ Greg ■ ■ .\ - • " ■ 

Colin " . - 

Mark ■ • , v; \ ^ ^ ' • -.' ■ ^ ■. • 

: . Bruce \ * - 

Co-qpted - Norton . ' 

GlenV . . ' " 

The group was given an explanation of the prdgfa^tine and 
permission notes were sent home. Only one parent responded 
re a meeting of parents; the eKplanations to her were ' * 
conducted on the telephone , ^ 

7.2,77 Sister Nannette Stevenson came to the school to demonstrate 
and give the boys practice in taking pulse rates* They did 
not master this with sufficient aCturacy. 
Bruce.Morton had to withdraw due to a brdken arm, 

8.2,77 The group was examined by a specialist physician^ Br, .George 

^-^^ Stathers. T^ey^were given a vitalogram and ^placed on the 
exercise bicycle - the k.p,m**s and pulse rates being 
recorded. ^ -. 

9.2,77 Physical endurance test administered by the therapist. 

Boys were weighed and measured. 
_ __ ^ . ' ■ ^ . - ■ 

10,2,77 Chest and chest e)^pansion measured. Exercise programme 

. commenced - running^ riding exercise bicycle^ weight lifting, 

11,2,77 Medicine balls. Continuous cricket, 

14.2.77 Continuous cricket 

15.2.77 Exercise bicycle " 

16,2*77 ^ Rotating stations » running short course, medtclne balls, 

push-ups, . 
17,2,77 Running/ walking, running; tried skipping not successful as 
, ' the boys could not do it, and consequently did not want to 
persevere. i / . ^ 



v.|7.2-77 Took the group to lynch _at McDonald's to. distuss the 

^.J^ntd) . *actiyi ties thg^^^l rked best ih^dir; to piut in the required 

, effort. ^ ' . ^'^^^ 

. - ' It was decided: Monday , - running, , V 

^ * / Tuesday 4 - ixercui SfcycTe s r 

; ^ v"- - J * Wednesday, y\rptating stations : ' 

- ^ Thurstfay \ > bicycle >idling on track 

■ ' , . Friday . - running 

21,2.77 ^^Week 3 . comienced, 

Fitness cards fssued,^ ' Detail s^of each clients', achievements- 

— ^ ; were carefully recorded with va view tb the formation of 

graphs, which were kept on: v - ' ' 

i . " \ 'exercise K1 cycle 
ii , running ^ ' 
tti. bicycle riding on t^ack 

Week 4. Rptating stations replaced by basketbalt^at the Police 
Boys' Club. . ^ ; " 

Week 5. Boys at Telford Camp/ ^ - 

' Week 6 - gr theh Easter r ' ,^ - 
^ Weeks'lO "12, then retesting by Dr. ^tathers, 

Mark Edwards was the only client to show noticeable improvement 
Summary '/ . . ^ ' 

Overall the programme was not successful. It was difficult to 
motivate the clients to exert the extra effort required to raise their 
pulse rates in order to gain by the effect of overload. Mondays were 
often disastrous - everyone beingt^4l:ow and lethargic, ^he teaching staff 
^.feH the tTTne^jnssed in fonnal school work was not worth the dubious 
benefits. 

^ It w^as necessary for the therapist to attend the school on five 
days a week instead of her allocated two days, meaning that time had to 
be made up at Bates Drive. This would have been acceptable if the 
prograrrmt has been successful or at least enjoyable-^ but it was not! 
Conclusion 

In accordance with Marc Gold's Try Another Way, the therapist 
visited Dr. Murray Lloyd, who advocates Be Fit and Enjoy Yourself. He^ 
thinks an exercise bike 1s the most efficient way t© get fit and 
supplied the therapist wjth a cassette, so the bike can be pedalled to 
iricreasing tempos of music, I intend td pursue this possibil ity in 1978. 



FUNP STATEMENT. pGCliPATIONAL THERAPY 1977 

. The, following amount's were -paid In to the work expef-ience fund.by 

tbe tfccupationa^ therapy group: ■ ' ■ , '•' . ■ • V - 

■ ' 24.8,77 Profit from Fete . , ' ' 30.00% ; ' ; ; 

'■9*11.77 Sale of Jewellery - . . 

:4 •Yowle Bay Fete. ■45.80 ■ 

. Noughts & Crosses Boards 12.00 ,-= • . T 

30.11.77 O.T. Share of payment • ■ , •* • 

for pamphlets from 
Caringbah Hardware 20.50 

, . * iioa.-so ' 




.PAYMENTS 
17. 2.77 
■•£4. 3.77 
5. 5.77 

^22. 6.77 

3. 8.77' 

16; 8.77 
24. 8.77 

13. 9.77 

m, ^.77 



5, 10. 77 

12.10.77 
30.11.77 
I*, 12, 77 

18.12.77 



RECEIPTS 



Lunch % 


12.00 








Lunch 


12,00 ^ 








Lunch 


20*00 


■ 4. 5.77 


Packaging ' ' 


20.00 


Rewards 


i8;oo: 


Term 2 


Scott's sFlorist 


45.00 


Excursion 


12. 00^ 








Goods 


5,00 








Lunch 


B/00 








Rewards 


18.00 








Flowers 


5', 00 


23; 8.77 


Scott's Florist 


4.00 


Lunch 

Morning Tea, 
Terms 1 & 2^ 


24.76 




Noughts & Crosses 
Boards 


8.00 


: Tpothpaste 
and Brush 


.95 








Flowers 
Seedl ings 


5.00 
.40 ■ 


Term 3 


Scott's Florist 
Jewellery sales 


20.00 
28.50 


Dowel 1 1ng 
Refreshments 


1.94 
4.35 




Noughts & Crosses 
Boards. 


12.00 


Pen 


.50 




Pots 


10.00 


Dowel 1 Ing 


1.44 








Excursion 


14.94 








Lunch ^ 

Rewards 

Morning tea. 
Term 3 


18.48 








24.00 

24.76 


'15.12.77 


Cheque from worT< 
expertence fun^ i 


100.00 


Reward and 
morning ttii \ 


11.63" 









$247.50 



$247.50 




3.i.n,3 '^- JUpii'M iniim nil mu i nii n in assessment 



Name: , 
Address : 
Telephone : 
Medication: 



Paul 



Date of B1rth:^l4V'9.67 



Nil (as far as is known without CQntacting parents) 



Anj^ ajpa ren t ghys 1 cal d1 sab 11 1 ty : ' Nil 
Posture : ' - • Good ^ 

Cormiunicatipn; Good 

Gros s Mo tor Mo y emen %% - ' . \ 
Walking : ^ Normal 

. Running: \ ■ , ^ . ' . Normal 

Jumping wi th two feet together 



Rolling: 
Balance: 



Lifting Weights - one hand: 
- two hands 



Carrying weights - one 

■\ " = two hands 

Bending: 
Rotating: 

Physical tolerance test: . 

Grip - hand dynamometer " . 

Pincer right handj ■ 

left ha^nd: > - 
Whole hand - -right: 
left: 

Manipulative Sfcms: 

Unilateral requiring pincer grip 
. and eye hand co-ordination 

bllaCeral hand co-ordination 

wrist rotation 



Feet not togetherT i.e. lack of 
bilateral co-ordination* 

Can hop on right, "^ot 5 yards 
Can hop on left foift 2-3 yards 

Very poor 

Very poor 

PrefersUo, stand on left foot; 
capable of balancirlg on either 1 
or right 



No abnoniial movements evident. 



eft 



Good 

Fair (IdWered performance due to 
(poor co-contraction and/or 
Fair (significance of test not 
* ( fully real isefl, / 

Dominant ri ght hand " 

Fair ; 
Faff ^' " 

Nbrtnal . ' 



( 



As the assessment proceeded It was apparent PauVs difficulty is 
planning a motor^act, as opposed to executing a motor act already 
planned, ^ ' . ^ ^ 

Clinical observations for sensory integrative dysfunction were/ 
adrninistered arid this diagnosis confirmed, \ . 
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It 1 s iny opiriion Paul's motor and manipulative problems are not 
proportionate' to his Inten Igence. I found Ms coniprehension very good 
and his execution of a task such as "get the; sports cupboard key, go 
down and get^ ba Hi lock the cupboard, return the key and bring ^back 
the ball to me", e><ceneilt. . 

Treatment: Paul should respond to a course of sensory integrative therapy 
as advocated by Ayres^, 



On physical exanii nation displayed a left sided paresis. 

Treatment should be aimed at bunding up muscle power and balance and 

encouragi ng norma 1 movefnents. . , 



"The Reader should refer to a critical analysis of the Ayres therapy by 
Sandra Boc finer ; "Ayres Sensory integration and learning disorders: A 
qtrestlon of theory and practice^ The Australian Journal of Mental 
Retardation, 1978, 5, (2) , ~— — 



^'i'll*^ : OCCUPATIONAL THERAPy VOCATIONAL ASSESSMENT 

nm± Stephen Date of Birth 15,9 4960 

Address: / ^ = ^ 



Tel ephone : 

Hedl ca tion which could effect working abili ty Nil 



,^hysicai : . ' ■ 

Any apparent physical disabn 1ty: Stephen has slurred speech, some 
muscle imbalance & hearing loss due to encephalitis in childhood. He 
overcomes these disabilities and In general mobility performs as well 
as most cl ients. 



Physical tolerance test 

Ability to lift industrial ly prescrib'ed 
weights 

Mobility 

Manipulative skill 
Reaction time 



_£0or 


poor 


fair 


good 


very 
^oqd 


















J 
















Comments : 

Independence: 

Toileting and dressing 

(Ise of public transport ^ 

Use of public telephorie 

Use of telephone directory 

Use of train time'-table 

Ability to read listed survival words 

Ability to v/ork unsupervised 

Realism (this incorporates safety 
Consciousness) 

Co "Opera t ion 

Concentrati on 

Perserv© ranee . 

Motivation" 

Comprehension of verbal instructions 

Ability to carry out verbal 
Inctruct ions 

cortiprehension of demonstrated 
instructions 



Ability to carrj^ out deTOnst rated 
instructions 

Reading coniprehension 

. Cornprehem ion of written instructions 

Ability to carrj out written 
iristructions 

Time— geniral CDncepts 

- time'telli ng 

- use of cal|ndar 

- CQfnputing time 

Money - coin names and values 
- cofnputing money values 
Writing - filling in application form 

- copying text 
Ability to ccmnunicate 
Number Concepts - add . 

- subtract 

- multiply 
. - divide 

r - measure 

compute 




poor 


poor 


fair 


1 

good 


very 
good 
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Any ^ecific recomitiendat1o^|; 
^ ^ ■ - client 

- parents - requested referral to C'down medical vocational 

+UA^.n^^+ rehabil i tation centre for Jan- 1978. 
--^ xnerd pi sx , . 



3. 1.12 



ST. SGHOOL 

TECMCM_ffflCATION PR0.GR4MHE j 



A course at Gymea Technical Conege has been corrmenced for students 
from Minerva St, schDOl, 

The course operates each Wednesday from 8,00 a.m. to 5,00 p. for 
12 boys from the school v/hose ages ranged (at the commencerTient of the > 
course) from 14,4 to 16,6 years of age. The I.Q. range of the students 
was from 55 to 80, Technical conege teachers are made avaHable to 
take the boys for the full da^^ for three^ twelve week terms. 

The course is divided into three basic sections: 
Term One - SheetmetailwDrk ^ 

Term Two - Automotive . . r 

Term Three - Panel beating 
The structure of the course is such as to providt not only valuable 
employment skitls and social development but also valuable recreational 
and utilitarian skills (i,e, car maintenance). 

The aims of the' progranttie are to: ■ 

(a) Develop val uable technical skills which can be best 
taught at a Technical College. 

(b) Extend the students occuaational competencj^. 

\ (c) Extend the students sel f-awat^eness and confidence, 

(d) Providfi an avenue^^^^e student to participate in a 
. normal community activity* 

(e) Provide a practical means of as^^^s^^ng the students' 
^vocational abnitles and to provide suitable 
counselling as a result / . 

(f) Provide a practical means of e)(tendi ng ^ili ties in the 
basic subjects. ' ^ 

HI^SrOR^ OF^ m^pgSj^S^ DJV EJ^Q_PME^jT • " 

At the conclusion of a research project funded by the Schools 
Comnission entitled the Vocational Preparation and Placement of the Mildly 
Intallectually Handicapped^ Mr . Roberts a teacher at the school, prepared 
a report which suggested amongst other things the development of a 
course at the Technical College, As a result 1n 1975, a further sub- 
mission was made on behalf of the school to expand the vocational 
programme at the schooL . 



f This submission, included a propostd course at the G>iTiea' Technical 
College which was discussed between the then Principal of the School, 
Mr* P; Lee, the then Deputj^ Prlncipa,U Mr, H. Ord, the industnai arts 
teacher, Mr* G, Roberts and the then Principal of the Gymea Technical 
College,' Mr. Harris, A subinisslpn was made to the courses corrmittee of 
the Department of Technical Education, 

In 1976, a grant of $17,000 Was made to the school to be spent in 
two areas. 

1) The deyelopfnent of the course at the Conege. 

2) The release of a teacher to develop progranrTieSs ^ 
follow up students and ca rr}^ out research. 

The new Principal of the school^ Mr* G. SearT, '^^^ sw Principal 
of the Technical College, Nlr* A. Shulstead, discussed the proposed 
course and following representations by Mr, Shulstead to officials of 
the Department of Technical Education, funding was provided by that 
Department for the use of technical teachers for the project* This 
allowed funds allocated by the Schools Commission to the project to be 
used for the purchase of mterials and equipment required by the . 
students. Overalls and Safety Boots were also provided from these funds. 

The students conirnenced the course on Wednesday, Igth February^ 1977, 
under the instructipn of Mr.^ Tupper. 

The boys are following the prescribed practical courses in ok^ and 
electric welding, .Ernphasis fs being placed on safety and correct 
practical procedures. There is no theory, trade mathematics or drawing' 
being done at this stage, \ 

Associated lessons are organised at school to bring out the 
students knowledge and to provide a relevant mathematical programme. 

RESULTS jO FAR , 

After only four weeks on objWtive evaluation is Impossible, 
however, based on the ovenvhelining enthusiasm of all 12 of the students 
to the course, and from the reports of ; the technical college teacher the 
course has been ah immediate success, ;^ 

A number of parents have expressed pleasure with the course and the 
opportunity that It is providing for the. students. 

A video»tape of the students has been made so. that other schools 
can be made aware of the nature of the work being done. 

In general terms the students results have ranged from 'extremely 
competent* to 'having difficulties'. However, the enthusiasm of all the 
students does not refUct any feelings of failure amongst any of the ' , 
students to. this stage. 



. GYMEA TECHNICAL 'college' 



3.1,12.1 , * • ' 

COURSE : Wprkshop ExperVehce for Mn.dly Intenectual ly Handicapped 
Students from' Minerva St, Public School 



TERM I , 

SUBJECT: WELDING; - 8 hrs. per week ' , / ' \\ 

• ; , (4 hrs ■oxy-acetylene, 4 hrs.'e'lectric ifc) 

TEACHERS: Weeks 1 - 4 Nike Tup'per, 

■Weeks 5-12 Jim Heathir » 



GENERAL OBJECTIVES OF COURSE: To give these students knowledge of 

general workshop practices and to instruct 
and develop their skills In basic welding 
procedures. 



To determine their chances of gaining 
employinent In seml-skined welding Jobs, 



''0 



ERIC 



SPECIFIC OBJECTiyES . ' ' • 

To provi&i instruction, demonstration and practice in aspects of ^ 
electric arc welding, .flame cutting and fabrication techniques in order 
that students may be able to: 

1. ManuaT metal arc weld mild steel from 3mm thickness to 
idrmi thickness 1n v 

(aj butt, plug^ slot and lap welds in the flat position, 
(b) f1Met weip in the flat, horlzdntal/^ertical , 
verttcal and overhead positions; and ^ 
■ ■ (c) finet weld sections to plate in all positions. 

2, Apply manual and machine flame cutting techniques using . 
both dxy-acfetyl ene and oxy~i iquef ied petroleum gas 
equipment. ..^ 

" ^3. Mark, cut, assemble and weld sImpTe mild steel fabrkations. 
4, .Apply Australian Standards Association-codes and standards 
to the workshop situation. - , ! 



ASSESSMENT \ 

Regtilar assessment of the practical work undertaken and comments of 
progress^ will be recorded. . ' 




PROGRAfflE ATTEI^PTED 

Rules of the workshop. GeneraTT workshop safety, introduction 
to equipment including "how it works", practical demon- 
stp»^fokon how to set up oxy-acetylene welding equipment, 
safety pftecautions necessary and dangers involved in*^use 
or negTect of both oxy and electric equipment. Attention 
brought to safety signs' displayed in workshop and their 
; 'f^'ons fully explained. Demonstration given on liqhtinq and 
adjusting welding flame and how to run beads of weld across 
a plate with both oxy and arc equipment. Students then 
attempted these tasks themselves. 

OXY-ACETYLENE: Running beads across 1.5mn plates with and 

without filler wire; 

Downhand butt welding of l,5rmi plates, 

ELECTRIC ARC : Running beads across Smm plate. 

Downhand (flat position) pad welds (building up th| surface 

of a plate in preparation for machininq). ^ 

OXY-ACETYLENE : LBnrTi plate, downhand but weld concentrating 
on weld penetration outside corner welds without filler wi>e. 
^£yCT^C_^AR£: Horizontal pad welds to 6nw plates in a semi - 
. vertical position with concentration on cjleanliness of 
. finished work*. „ ^ 

^ OXY-ACETYLENE: Downhand fillet welds on KSmn plates. 
tLECTRIC ARG: Downhand fillet welds on 9mm plates (single run) 

OXY-ACETYLENE: > Fabrtcating tubular section from l.Stm plates. 
Outside corner welds and downhand fillet welds, 
ELECTRIC ARC: 3 run 2 layer downhand fill et welds on'gmm 
plates, break and inspect. 

OXY-ACETYLENE: Bron=2e . wel di ng to l.Smm ' ' 

Galvanised plates (butts and fillets) 

ELECTRIC ARC: 3 run 2 layer downhand fillet welds, ■ 



■ 144 



WEEK 7 ^ OXY-^ACEmENE: Butt wilds on g^SmiT and SQmni diarnetef ptpe, ; 

-'\/" joint preparation to heavier pipes done on pedestal 
. . . ■ ' ^ ■ ' 

grinder. ^ •* ^ 

ELECTRIC ARC: Outside corner w^lc^n 9nim plates (full 

- 'radius). - . , 

.^y . • - . \ ■ 

WEEK 8' OKY-ACETYLENE: Butt welds and '^T" branch preparation and 

welding to 2.5nm diameter pipes. 

ELECTRIC ARC: Downhand fillet welds to 1.5rmi, anm, and 6mn 

plates. . 

WEEK 9 OXY-ACETYLENE- Fabricating brMch sections to pipes and base 
plates to pipe. 

Demonstration of cast-iron fgsiOin welding and bronze welding 
of cast-^i ron . . , 

ELECTRIC ARC : Single run vertiMl uj3 weld on 9nim plates. 

WEEK 10 OXY-ACETYLErfe : Fabr tm of small Jobs of students pwn 
choice using both fusion process and bronze welding. Some 
hints given on wrlding as an art form* 

ELECTRIC ARC : 2 run, 2' layer vertical <^up welds on 9rnm plates, 

WEEK 11 OXY-ACETYLENE: Collective effort . 

Design and fabrication of welded' sculpture . . 
ELECTRIC ARC: Pip^to plate, aflfle to pi ate,, 3 run 2 layer 
downhand fillet. 

WEEK 12 OXY-ACETYLENE : Completion of conective project. Revision 
exercise usin^ both fusion welding and bronze welding* 
Use oV oxy-acetylene cutting equl^ent, 

- ELECTRIC ARC: Single >un verticil down flllet^on 6m pUte. 
Revision exercise using all welding positions practiced 
during term, P 



*NOTE All welding referred to in oxy-acetylene was fusion welding 
unless stated otherwise. 




id. 
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COURSE: Automot ive Engineei^ing 



The content of-thTs s^nabus for Minerva Street School boys emphasises 
practical coordination required to successfuny complete practical -r 
exercises. 

Emphasis must be placed on safety 1n a Workshop proceeding. 



Each content lesson' has two columns; these are for indivndu|l teach 
_ aids that can be obtained to assist' in a practical workshop situation 



ers 



ERJC 



96 hfs. 12 weeks 
6 hrs./day 



Content Aids 

1, Introduction. Course Aims and 
Scope* 

(i) Safety 

(ii) Dismantling and Assembl ing- 
Engines 


[Suggested Visits 
Outside Lectures 


2. Cylinder Heads 

(1) bismantling and Assembling 


Visit to Eng, 
Record Locally 


3. Servicing procedures 

(I) Greasing 

(II) Preventative Maintenance 






4, Car Care Maintenance 

(1) Removing stains 
(ii) Cleaning vehicle 






5. Points of Inspection 

f1) Road worthiness 

(ii) Points of Safety ^ 


ft 


""■'■"""I. • ■ • ' ' 


6* Fuel Pumps and fuel supply 
(1) Dismantle and assembling 




1 tex 
Refinery Visit 


7* Starting and running of Eag/nes 
(1) Safety precautions(Breakdown) 






8, Cool Ing systep , 

(i) Reverse Flushing^ 
/ (i\^ Maintenance 




L -- - - - — 


9, Ignition system 

(i) \ ^ - 


(1) Slide 
(ii) Film 




10. Wheels Rims & Tyres 

(i) Cross changing 
(11 ) Balancing 




1 

H 


11. Brakes 

"(1) Operation 
(11) Sa|ety Features 


\ 





hi: 



3.1.12,3 
COURSE: 



IntroduGtion to Panel Fonning and Panelbeatlng Trade for 
senior students froni Minerva-Street Public School 



OBJECT I VE: To provide instruction by discussion, demonstration and 
^ ^ practice in the basic skills of shaping, ^welding and^ 

' filling of panel steel to enable students to carry out 
r satisfactory minor motor vehicle repairs and to assess 

and promote vocational and sdcfal ability with a view to 

future ernployinent ■desires and abllity,^ 



COURSE 



1 Term 



STRUCTURE: 8 hours per week (2 hours welding practice) 

. - ify hours practical and discussion) 

TEACHER: R. Wells , / / \ 

EVALUATION: All exercises to be retained until cbmplefiion of course 
to enable clear assessment to be made.ori^ 
,^ (a) /.Student progress 
(b) Suitability of prograrmie 



WEEK 1 



8.00 a.m. 
10.00 a.m. 



STUDENT PROGRAMME \ . ' ; . 

. INTRODUCTION 

= Explain course outline, 

- Discussion on student achievement in 
previous courses , i,e. (i) welding 

^. (ii)Automoti ve 

■ " , j • ■■ " 

WORKSHOP TOUR 
Iritroduction to equipment 

- Name , 

- Use^ ^ 

- Safety 

' Introduction to tools 

- Name ■ ■ •. - 

- Use _ ' 

- Safety 



WEEK 2 



FRir 



10,00 a.m. 
4;45 p.m. 



8,00. a. m, 
10.00 a.m. 



10,00 a.m. - 
12 Noon ' ' 

12,45 p.m. - 



Welding Exercises ' . 

Assess student on: (i) Safety procedures 

(ii) KnowTedge , 
^ (iii) Ability 

- Exercise during welding practice to be made 
as interesting and practicable as possible*. 
1,e. Small useful containers and cups 
combined with exercises. Best exercise 
only to be retained to instil self 
competitive spirit. 

Construct doixie exercise (8 hours) 



Discussion on welding equipment and 
safety 

Welding Exercise 

- Simple Run ^ , 

- Butt , ' ^ 
Completion of Dome Exercise' 



Shaping and welding exercise (timing case). 



8.00 a.m. - Discussion on welding equipment and flames 



10.00 a.m. 


Safety aspects. 












' '- Butt \ 




t 

- Lap (S|eel Finer Rod) • ' 




Lompietton of .shaping and welding exercise 


4.30 a,ftu 


(timing case) ' ' 


WEEK 4 a, 00 a.fn, - 


L^iauus^iun ufl Tiller rDuS 3110 T I UX 


10.00 a.fTi, . 






^ Wol di no Exprri 




Construction nf ^mfll 1 qhu;*^^ rnnf^inay^ 

wwfi^uiMWLiiwM filial t SMyQitf UUi'l'Uirlcr 




(70 X 70mm) 


10,00 a - 




' . . : 12^ Noon 


in Timinn P^^P InaHinn avfiv^/^ie-n K\/ 
III uiiMiri^ Wi^aac LcQU lUdUiriy CAciClsS Oy 




students. 


12*45 p.m, - 


F^^prri^p in mp ^ ^ i j y^'J nri mayl^ inn rIl+ + ^l^*^ 
uAc ! w 1 III NIC Q o y f i 1 ^ II la il^iriyj UULUiDy^ 




folding ajid welding (Cohstruction of ' 




tool tray) 


WEEK 5 8.00 a.m. - 


i ■ . ' . ■ 

Dl^CU^Sinn nn WPlHinn pnu'i nmsfrf" ^nrl namae 


10,00 a,rn. 


of coninnnpnt^ 








riClUli|M L-A^il>^I^C 




^ DUtt . ^ ^ ^ 


» ■ 


- Lap (demonstra'iion with bronze filler ^ 




rga^ • , ^ / ^ 


*10 OQ'a m •- ' 


riasuiw iiiier aeinons Lra xi on ana exerci se * 


12 Noon 




12 45 D.in* - 


1 wu ! ti ujr wuf 1 b 1 UL. L 1 url 


4,45 p.m. 





. WEEK 6 8.00 a.m. - , Welding Exercise 
10.00 a.m," . - ButJ 

• - Lap (bronze and steel) 



' Fillet 

10.00 a.fTi. * . , , Completion of tool tra/ exercise 
4.45 D.m. 



ERIC 



WEEK 


7 


8:oo 


a * tn r - 


uiscussion on wejuing tecnniques, Eiectnc, 






10.00 a,m.^ ... 












Weldi njL Exercise 










Construction OT sfnail cup container 










(height lu cm dia* o cm/. 






10,00 




Introduction to automotive spray painting. 






4,45 




Student to spray completed tool tray. 










Prepsol - Dioxidine - Etch Prime - Pr1m|^^ 










Surfacer - Colour Coat, 


WEEK 


8 


8*00 


a*m* - 


Welding Exercise 






10,00 


a*rn* 


- Butt 










- Lap 










- Fillet ' 






10,00 


a,m. - 


Demonstration on hot shrinking. Small 






4,45 


p,m. 


stretch area blocked into student panel. 










Student to shrink and dress. (Reinforce 










safety). 


WEEK 


9 


8,00 


a.m. - 


Welding Exercise 






10.00 


a.m. 


- Butt. .. 










- Fniet 










' Lap ^ 

- Corner ' - " 






10.00 


a.m, - 


Demonstration of simple grooved seam joint 






12 


Noon 


usipg grooving tool. Demonstration of soft 










soldering technique, Student practice 






12,45 


p,m. - 


Demonstration of simple repair involving small 






4.45 


p.m. 


(8cm) slash in panel. Student practice* 


WEEK 


10 


8.00 


a*m. - 


Welding Exercise 


/ 




10*00 


a,m. 


Tacking and welding of prepared panel. Panel 










to have S cut with mbbler. 






10.00. 




Demonstration on building door edge with 






* 

12 


Noon 


solder. (Comparison with plastic). Edge 










turning exercise. Teacher = students work 










together 






12.45 


p.m. 


Industrial visit (G.M.H, Pagewood) ensure 






4,45 


p.m* 


appropriate permission forms are completed 




l5 



4 



8.00 a.m. Exercise invoTvihg fitting a small replactmint 

4.45 p. ffl, : patch to a shaped panel./ 

. k^ '^ Danonstration of sequence and methb - , 

Y ^ student practice ^ 

8.00 a.m. DiscusslDn of welding athievement* Final 

l6,00'a.m. attempt to beat best exercise, ^"^^ 

10.00 a.m. - Demonstration and student participation of 

3*30 p.m. types ^of joins, Peined Down - Grooved Seam - 

• ^ Knocked Up |j1nt - Recessed Knocked Up Joint. 

ExpTanation and demonstration of how seams 
are used in tank construction. 
3.30 p.m. General discussion on course with students, 

4.45 p.m. Try to ascertain what areas were interesting/ 

uninteresting. • . ^ 

What did they learn 
What else would tHey like to learn? 



V 
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3.2, . ^ / PARENTAL I NVOLVEMENT 

The prografrrne has generatsd a'vaHety of problems concernlhg tHe ■ 
parent boi^. ^ 

i., It became obvious that many parents lacked under- \^ 
' standing of theirvAhild's real pote^ 
'11. Many parents were ;dnly too willing to abrogate their 
^proper responsibility to thie school and assumed that 
their child would remain at schooT until we found him a ^ 

job;.. • ■ ■ * ■ 

lit. Many parents were unaware of the services and agencies/ 

available to help their child. 
Ivi Some parents were unable to give help and advice to 

their children regarding appropriate dress 5 punctuality 

and so on* 

V. Some parents did nothing to promote recreational Interests 
" In their children, 

A variety of meanSj then^ had to be found to overcome these problems 
L Teachers have been required to act as podal workers. Parents Jave 
' been coupsel led 1hdiv1duany and Infortiiatipn has been circularised 
to the parent body as a^whole. 
zf The staff has had to undertake a heavy load of parentaj Interviews, 
"^hese may be instigated by the parents themselves or, as Is more 
often the case, by the school . Mr, Roberts and I normally Inter- • 
view the parents, quite often with one or more other teachers 
present: While this is an arduous task it Is by. far the most ^ 
_ ' effective means of establishing rapport. 
3, ' Meetings of parents have been arranged to discuss the Issues raised 
above. These are Important for two reasons: 

I, the parent body deserves to be kept infomid; and 

II. the school needs such opportunities to gauge and foster^ 
the support of the parent body for the scheme. ' 

In March a meeting was held of parents of pupils participating In ■ 
the scheme to promote the following Idfras: .; 

1, the'employment market ffir school leavers is poor and is^ 

Tlkely to remain so; 
it.' the alms, objectives and functioning of the programme, 

in the light of this knowledge; . * ■ 

111'^ the need for parental support; and 
1v. the school's proper responslblTlty. 



This'meetfng was sucqessful and well attended. Such meetings will be 
held annual lyi, , . Ife 

Early in second term a series of four evening meetings was held for 
the Wholr parent body of the school to discuss the Personal D&velopmint ■ 
Programme which operates in the school. 

E^ch meettng allowed for workshop sessions for parents of children 
of like ages to discuss common problems 

These meetings were an outstanding success and gave .us an oppor- 
tunity to discuss with parents their children's future in a most 
meaningful context. 

; . In third term, two evening meetirigs were held for parents of those 
pupils who will be placed in sheltered workshops. Problems concerned 
with their employment, residential needs and recreational needs, were 
discussed. • 

A committee was fonned following these meetings to further promote * 
interest and action in meeting the needs expressed. 
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3.2.2 '. COMMUNITY INVOLVEMENT 

We hold an annual luncheon at the schooV to 'which we inytte ; - 
employers who have cb*opirated in the scheme, repr^sintatives of" 
service clubs and representatives from schools and community agencies. 

It a necessary and pleasant exercise inJpubHc relations. 

More important, it';provides us with an opportunity to explain 
our progranFit and to expl ore-issues, 

' ' ' ' * ■ ' ' ' ^ ' ^ ' ■ 

In 1976 the question of payment for pupils involved 'in the work- 
experience programme and the indemnification of employers in the case 
of accidents were raised; Both were satisfactorily resolved;. 

This year we outlined the Budgeting and Banking course instituted 
at the school, largely as a result of the question of payment raised 
the previous year* . 

We put forward a numfieir of points of view. 

i. The problem of young unemployed people is going 
, to b^ a continuing one, . 
11, It is a problem which has serious -M^^ both : 

for the young unemployed and the c'ornnunity. 
iii. It has not been this schooTs experftnce to find that 

young people just do not want to work, ■ 
1v, Schoo,\s such as ours had sought to meet tRe needs ^f 
the community to the %k tent not realised or fully 
— appreciated by the community. 

This discyssion waS received, if not enthusiastically, then 
thougtit fully. . " ^ ^ 

We outlined also some alternatives available to employers ot^er th 
full ppen-employment, 

• ^ .e,g* the N,E,A,T, scheme;slow-workefs permi|^;pens1o^ 
^lus employment ^ c 



^ \ This discussion led to more fruitful results. Five pupils ha 
been placed tn positions via the N.E.A.T. scheme. 

f ■ ' ' ' . . ■ ' ■ ■> . 

This foma] occation aside, the school interacts continuously 
with the. community. On the job supervision of pupils keep us in 
touch with employers. We have taken pains to establish close; links 
with the VGB and C.E.S;^ Our contact witftT the'^atter is hindered b^^^^ 
frerquent changes of staff . . ■ ' . . 

The school's link with the Health Comission hasVbeen strengthened 
Inviting a social worker to the weekly staff meeting devoted to a 
discussion of pupils. Her role as a contact person has been a most 
effective one. ^ , 
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3-3 ; THE PYNAMIGS OF THE PROGRAMME \ ' . ^ 

^ / Our pro grarrine was, model led on those work experience .progranines 

. ; =. developed in New Zealand. 

^ * It Involves pupils In continuous work experiences i usually for 

: one day. per week, for -a period of eight weeks on any one work ^ 

' : ySituatlon. ' v-- ^ _ V.V^. , ' ^ ^ V ■ 

Such a programme better allows the school to 'integrate '^ork 
experiences w1t| the rest of a pupil's schooling, A continuous 
prpgrapie all pw^ pupil s| to expertence a variety of work ^ ^"^^ ^ 
situations which is an aspect vital to; our programme/ 

It is a^ystem less burdensome to employers thans say, a i 
^ ^ system of block release work experiences. Continuous contact 

with the employers^ too^ allows the school to foster in them a 
better understanding and appreciation of the programme. ^ 

A system such as oui^s demands an adequate pool of employers 
upon whom the school can draw. It is important to be able to / 
rest employers from the programme periodically. It is vital 
,\ that the variety of possible employers is such that a particular^, 
pupil can be fitted wit^Ta particular Job. , 

1 This basic format operated at the school from mid 1976. It 

was varied in feme significant ways in 1977, 

While attendance at work for one day^ per week remains the 
norm^ selected pupils have^been permitted to attend work for 
longer periods of time. Occasional ly this has been done to give 
. pupils a better appreciation of full time work. More often it 

has been as a prelude to full-time employment and at the request 
of an employer and/or parents, 

. ' ' • • Work experiences di&rupt the school week. ^Such disruption 

; ' became more of a problem in 1978 once courses at Gymea* Technical 

College began, _ \ 



mc i5? 



These problems were antitfpated and a tlm was developed 

to cope witih'them and to jcfr^e other ends, (see Appendix e}.-" . 

. : • It was not entirely s'ucfiessful and during 1977 it bkame 
apparent that i^isufficient time was be;ing a11owed= fpr th^ ; 
teaching of functional academics,. . • • 

• ; To provide better for a balanced approach to the achievement 
M the school alms and objectives it ^^as decided to curtail 
work experierice *activ1ties;i^^or the first four ufeeks of each term'^ 
and devote the t1rie thus saved ty^a concentrated team-teaching 
approach to a particular-aspect of functiQnal academics. The 
ffrst such session.- Term 3/ 1977 - was devoted to teaching 
practical fhathematics. Details are appinded. A course in 
coniTiuni cat ton was pl anned foir Terjn v 

W11S shift reduces the nurfiber-Of work expe^^iences a pupil / 
has eaph ^ear from' 5 to 3, However, the benefits accruing \ _ 
justify the scheme. Further, it was found that pupils becafne 
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less blase about work experiences. 



Further adjustments in favour of a more academic bias were 
made/by- requiring pupils to undertake Weekly homework assignments. 

■ . -Our rationale for the scheme was as follows: — -7 

i. more time needed to be allpcated for practise of basic skill Sv - 
11* pupils in secondary schopl age normally have'^ homework to do; and 
ill, it was thought the additional responsibtlity woiild; be good f or ' ■ 
: . our pupil s . ^ 



As can be seen from the timetable, assignmints are given out 
on Monday -and marked on Thursday, 

Years 10 arid 11 >ere formed into three ability groups. 
Separate assignments being set for each group. 

Samples of assignments are attached and indications are that 
the system has been successful, (Appenriix 7) 



ParticuUr Problems EncdiMerid " *• 

Payniei#^f Pupils . The parent of pupil sNn v^Kk experithcis 
becamte a prbblemT''''''^mi pupj fully prroductive, others not. 

Indeed, a pupil cortiM^be productive in one work experience and 
not 1n another, Some emplflyers were willing to pay pupils 
but the rnajority were not. ' 

Clearlyi if the school had insisted that'its pupils bt, paid 
:the programme would have foundered due to .a lack of employers J 
will ing, to martl^pate; We arguedi toOg that the pupil \tos st^lT 
at school and und#^going an educatifanal experience. | \ - 

It was abvjquSj/toOs that some Incentive for pupils was 
necessary ancj that ^r*t^^^^ experience in handling moneyfwas 
Heeded. The Parents and Citizens Ass^^^ was asked to open 

/ .. '^^ ■ - lib. 

an account from which pa^^ents tOv;pup11s could be mSde. Pafwks 
of ^pupils/participatingMn the^r^ramme pay $4 per term ihto 
tSns account.. /These .fynds are supplernented by deposits from :^v^ 
employers >vhd'wish to pay pupils/ Pa^menti made to pupils from' ^ 
this fund becorrie/the bas4s*. for Work in the budgeting ^and banking 
programme/ ^ " ; , .;'/'^ 

Insurance of Pupils^ . Employers are indemnified In the case of 
accident to pupils* Because it is a re=paymeht prograrmie, however, 
pupils are not cpy^jretf^byi 

^The schooT'jnsUres^piipils to a small extt^t - SSi^OCI - and>^ 
ims are pa-ifl from the account mentldned above. 



This provides an inadequati coyer and the school remains 
concerried about this issue. Representation has been made to the 
Depantment of Education and to the Minister. 

Travelling Expenses ,- The St. George Regional Office of Education 
has allowed pupils travelling to an from work to claim all 
expenses. The office %ccepted our point that the pupils were, in 
effect, traveTling to and from school,- 

Claims by teachers using cars wfiilst supervising pupils on 
work experiences are allowed subject to the usual conditions. 



Th8 regular supervision of pupils on the job' and the regular 
contact between employers, work-mates and teachers is absolutely 
Vital to any work experience progf^afnme and thi s point is 
appreciatfd by iReglonal Office., , . ■ 

The pupils are equally divided be|irfi^ two teachers who 
•^arrange followrup and su^rvislpn of pupills', Ito^is custornary for 

pupils to be visited each day they are on work experiences.. Mr. 
' Roberts and I regullrly go^on the rounds with supenvlsing" 
teachers and make .visits where particular problems are beinii 
experienced. Additional duties performed by Mr. Roberts. are found 
1 is tod in Appendix 8 : : ' 

Organi sation al Probl ems . 

Many of the -probl ems which would have-caused extreme problems 
have/beer^pyercome more easily as a result of the innovations 
'gran4 wye ha 11 owed greater ^^d^ of persqnhel in areas of 

, need , i.e. counselling of parents, and stydents, fpnow-up of ex- 
students having /problems, evaluation of the project, etc. When 
/the financial a ssiftince finishes the^ to be 

di fficulttes in thfr ar6a.- ■ It does seem Inconsistent that an 
exti^a anowance 1s provided for careeVs adNdsef'S in Secondary and 
Central Schools, but not 1n Special Schools. 

The Work E^erience pro^^ has remalned^ in its basic ^ 
format since iW Inception late. In 1975. However; there have been 
continual adaptations of forms and procedures to refine and 
improve it. The importance placed in "the varying forms of . 
approval and assessment ^and their flTing in individual folders 
has been cornpletely justified in many Instances , Involving follow- 
up^^ guidance/evaluatlon, etc. The refinement of the forms so as 
to ensurff'the minimum of handling has enabled greater trse of ^ 
valuable time for other important activities such as follow-ufl 
and supervision. Ourjiijad^k "The World of Work" is appended. 
(Appendix 14) 

' i ' 

• , "■ 

Many minor problems or organisation which occur are solved 
usually in joint discussion between members of the team. The ' 



fiiiling of Involvement of each membeK and their own personal 
wilfingness to contribute to the over functfonlng of the 
prografTine 1s one of Its greatest strengths. Even in such a well. 

'Organised and dedicated group the greatest profalem remains 
coirinunlcatlon between members^v; Such .tCTirmork rel les ver 

"on prrtTipt and reliable action by. each person, . It Is vital that 
as 1 Ittl e confusio^/^ possible existr their respictlve roles 
and duties and this is where well laid out procedures and a 
recdgnisable t^m leader are so important. • . 

The co-operation and' comifmjnication beti^n teachers^, 
anc1111ary staff af\d para-prpfess1orial assistance such as the . 
occupational therapist^ soda! worker, speech therapist. 
Vocational Guidance and leomrnonweil th Empl oyment, Service is ^ ■ 
continualTy being developed anrf/S^tparftfid to the benefit of ^the 
students and the various *team members^ >:Thi s Is not always easy ; 
due to fear of and resistance to encrdachment orftd other ' 
professional areas of expertise.. A further difficulty, ' - 

especfally in the case of^the Gommonweal th Employnient Service* is 
. th% chang^sTthat occur In staff which makes ongoing QDntact4^ 
e^<r^10y difficult. J ''^'^i/^'^-%^ ' 

Problenis of the Less Able Stuttents 

Our prografline evolved In 1977 as one which best sought to 
meet the needs the majority of our pupllsr those capable of 
entering open employment, ^ 

We would claim* proudly* that we have sufficiently^ enhanced 
the skills and aspirations* of some pupils who previously would J 
have entered sheltered workshops to a stage where they ^ 
successfully entered open employment. 

There remained, however a small and clearly identifiable 
group whose placement 1n a sheltered workshop was the obvious and 
proper one, We/real1sed that this group was neglected. 

i ■ . J.; 

'The very success the prograrmie enjoyed with the more able 
students created problems for the less able. They began to ask 



when they v^re^ing to go to a ^''feal job''. ?fia%:^ren^^ 
repoptid Ibehavloural at h^me, -Wl bedamt that the 

aspirations they held pf thimsilves wtrr^;^ 



/ ,n;ha school sought to meet thf1r needs i a" vairious ways, ^ ' 
Some were allowed to go to "real " work eKpeHences to better 
learn about work and themselves. Students a|d their parents Wfe^e;;; 
coynsened Individually^/ The>^ were brought together as ^group 
and comion prqblems were disclissed. 



^ /But the master of he1|pin^ iucfm group of a learn 
about themselves and to live with that knowledge 1s.no easy 
matter. Nor are their parents an easy' group with which to 




cannot claim. to have dealt with this group in an entirely 
^uccessfjuT nianner and waj^s of meeting thei^ needs in a better and 
more sensitive manner are yet to be found ' ■. ' 

, • V rj^'^ ' ' - "■' V' • % 

It 15 3' problem with which a school for mildly intellectually 
"handicapped should not be faced. The group In question 1s 
clearly outside the functional group for whom the school is 
designed to cater. " , 

Thl^ 1s not to suggest that ^the. school denies its .respqrisibil 1ty. 
to these students. It 1s one ;£hat : his; Weighed h^^^ staff , 

and more and more emphasis Is fieinig^^^^^^^^ 

particularly in personal develdpnient ani fecreatlonal programmes, 

. The^ school , too, has- co-opeirated In community initiatives to 
promote the interests of the moderately Intel lectually handicapped 
via the provision of better residential and workshop facilities 
in the Sutherland SNre, ' — 



G. Sear! s 
Principal 



4. Q OUTPUTS- 'A^v' ■■ ■ V ' ; V ■ 

4,1.1 INDIVIDUAL REPORTS - - 

Following 1s an'ewmpTe of an fncllvldual case study which 
was prepared for each student 1n the programv pa%t af 1^ 
procfss and output Jevels are'includid, ;tqgethe ^ ' 

recomnendatioris for future amendmthts to tMe/prograni!. ■ 

Stephen W: Date of Birth 14.m60. IQ 72 ?VS 70, PS 80)' f ? 7 

Ver^ b1g but strong and well GO-drdlnateds physical w i 
appearance 1s np'^ ggod as Stephen presertts as slttppy and over-; 
.#Bightf capabl^*arid normally co-operat1ve,v but has shown that he 
cannot cope with the unusual .or if placed In a situation where he 
has to explain himself, reacted very negatively on some work 
X' expertenpes ^parents are co-operative and are aware of Stephen 's, ^ 
- problems, seems to have a poor self-esteem, active in following / 
recreational pursuits* Also works casual Rart-ti^t y{ev^n1ng:i) %t • 
a restaurant washing dishes* ^ ^ . .-^ ' . ^ 

' ; V;G:^B > Rating A,! did quite well in the tests. \ : o 

Is observant, can tKink efftctiveTy and plan ahead* Motor 
Speed was gopd^ ^Should be libTe to handle jobs requiring flexi^ 
billty and Initiative, 
School Assessrtients . 

-\ Assessed reading 8.0, Hesitant but able to read most material 
' Has a good grasp of the four basic maths operations and can do 
:^ simple measurement activfties. Lacks confidence in an interview % 
' situation or role play. Developing greater confidence after 7 
Work Experiences where performances were increasingly satisfactory, 
1*e, Butchers, Tyre Fitting, Wheel Repaiprs, Department 'Store ^ 
Chicken Take-away, Hardware s Butctiers, At Gleri's Hardware he , was 
withdrawn for several weeks to empfiasise the neSd for greater 
co-op6rat1on; \ / ' 

Vocat tonal Aspirations: Cook, butcher. 
Major Educational Needs*: DevelofD ability to communicatau cope with 
pfessure and the . unusual , not to be so easily led and to apply 
himself to a task.^ Develop better appearance. Involve parVrtts 
and Stephen in the task bf obtaining suitable/work, : 



143. 



V Progranwe Undgrtaj<en 

* Tear 11 grbup, attended technicsii col lege course and ..had one term 
of- welding and one term of autoniotive, several counsel 1 frig sessions were* 
..■Held with Stephen and his pa^rents. l<!ork ixperience jLt McDona^T^ 
« Who! esal e Butchers { 1 week ' s trial ) Laundry. "V-Hje attended Wei ght . ' 
• Watchers group at sch,Pol . , . ' . . 

fttfsurts'--^.iv ' : ' ,■ ■ i:'" ' -: 

Stephen has -show ■coffff1derable,1mprovemen^^^ if)', his appSarance. His 
>eadin^g and Tiia^s have rtmain/d static at a .reasonable level f GoQd''- 
compared to the average sc/iodl pe/formanM>:'^H^ still" d1srupt|,ve and 
attention seeking' antf liicks^^p^^^ ih idifficuTt tasks. Howeyer, 

he ts deyeloping greater cortfidence in himself and this .is shown in ira^ 
proved irtfcervlew techniques. ^ , r ; 

- The resuUs of the trial at Doi^hy Bmther^s, wholisa butehers.l'^re- * 
affirmed Stephen- s desire to enter/that field of employnient. v Stephen's 
father visited all the local wholeiale/butchers and was;able to obtain a ; 
position for Stephen aVAngliss, ,Mea$Sj:.Kogarah. His' employer ,^fter 3 
months) Is considering atlowing Stfiphfhltd ^become apprenticed. 

Since iMyi^hg school V ^Stephen' has Military' 
Forces, -continued to play competition cricket and oi*ta1ned Kis Learner'4 ' 
Permit to drive a car. ' - - ^ ' A 

^^ His parents are very appr^ciati v^rOf the stnoQl !s efforts^ ' -^^^^-^^j^r 
Conwients and Possible Amendmen^ts .% ^ I . " v.^ > 'V 

Stephen has gained, significantly ^from the.l^rogramm6^ in areas of' 
confidence* appearance and vocational placement* ^ There njay possibly have- ; 
been greater concentration on his attention seeking behaviour and practical r. . 
matherfiatics. 

Ratings : _ ^ . : 

Parents rating of programme : Very successful throughout programme. / / . 
Stephen has developed greater confidence as a result.. .A, 
Employer 's rating of emplo yabil ity: Mainly godd riik except at Hardwl'tf /^ ■ ' 
where poor risk. . ^ ' : - 



/ 
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4.1.2 . INDIVIDUAL WORK EXPERIENCES. V.G.B. RATINGS 

AND FINAL OUTCOMES ■ ■ ^ . 

Michelle B : V.G.B. {D) y Employnient (B) 

■ 'Civic Industries - out/of place ^ 

Six months NEAT training at Sutherland Hospital arranged by school as 
a kitchen hand - reports were that she improved greatly in social 
presentation and work perfomiance. At the end of the training the C.E.S. 
' , obtained a position as a pacKer at Davell Products, Kirrawee. 



David B: V.G.B. (D) Emplo^/ment (C) 

Work Stations - school - surl.y,' uncooperative 

Kriesler Electronics - satisfactory , ' . 

Camperdown Rehal^, - soon to go to Granville Work Preparation Centre. 

Glen B: V.G.B. (B+) Still, at school 
Work^ Stations - poorly motivatfed . 

Goodyear - unsatisfactory ^-^ / . 

Has shown considerable appitude for automotive work at Gymaa Te^^plinical 
College. StUl too restricted in speech and social communicatlpnV 

Roslyn C: V.G.B. (A) Employment (A) 

Sutherland Library very satisfactory 
0'4hannesy's Hair Care - very satisfactory 
Simple Simon Bakery - good 
St: Mark's Kindergarten - fair 

Employed at Sutherland Shire Library. 
Reports are' very satisfactory. ^ " 



'^'a' Stephen C : V.G.B. (?) EmDfoj^ent (C) 



^i^^^^ Kriesler - unsatisfactory 
H Stewart Toyota - unsatisfacffiry 



Hunt's Hardware » unsatisfa'ctory 
Civic Industries - out' of place 
Post Office - fair 
.vf; . fiwce Bros, (fruit and veg.) - satisfactory 

Camperdown Rehab - soon to go to perrTianent work, 



Angelo DeR : .V.G.B. (B) Employment (A) ' 

Speedy Wheels - fair 

Glen's Hardware - unsatisfactory^ 

Goodyear Tyre S. - satisfactory , ' ' 

Winston Textiles - satisfactory 
Stapleton's Butchery,- sa^<,sfactory ' 
Hiline Furniturp - very>sati5factory ' 

Employed at H^-line Fujrniture as a wooden furniture assembler; has been 
there over 12 months although there was some counselling provided by the 
, school to save'^^ifTi losing his job f-ruvioea oy the 

Yvonne F: V;.G.B. (B) Employment (A) 

Sutherland [library - unsati'sfactory . 

Woolworths - fruit/veg - f^ir only - \ 

Miranda Health Foods - fair ' ■ ' ' ' 

Jimminy, Cricket (childn^p's wear) - very satisfactory 

Hospital Canteen -excellent 

Kriesler Eleqtronic satisfactory 

McDonald's - satisfactory " 

employed full-fime at Sutherland Hospital (kitchen) after six months NEAT 
training arranged by school. i unL,,b ncn, 



Corrwa G: ¥.G;;B.. (B) Still at school • 
Krtesler - unsatisfactory ■ 

Woolworths - satisfactory ' 
Hospital kitchen ^ satisfactory ■ , 

On NEAT Work Experience Program two dayl'a wee,!? at NAMCO 
Reports satisfactory. Still verv reserved. " ■ V 



Norman H V.G.B..:(A) 



Fiona H: V.G.B. (A) Employment (A)' ; ' . 

Winston Textiles - excellent \ ' 

Taylor ReaT Estate - very satisfactory 

Sutherland Health Foods - satisfactory 

M.L.C. Office, Caringbah - satisfactory ® 

Soul Pattinson*s - satisfactory = _ 

Johnson's Hair Care - satisfactory ^= * ^ 

Gyinea Tech - Office - very satisfactory 

Brownscombe * s - Menswear - very satisfactory r 

Employed in office position -..has been there twelve months 



rMichaet H: V,G.B. (B) Employment (C) 

^ ^Stewart ^Jpyota ^fal^^ improving 
■ SifWBrlind H^ - store - fair 

^^pyeap/;^fc^' ^ Ma 

.>^Pos%-pW^ce - satisfactory 



'^^^^^ . -^/J.©:€#iperdown Rehabilitation Centre for further training 



David H : V.G.BV (A?) Employment (A) 

Brownscombe' s, - Menswear - satisfactory ^ 
Hospital - Store - fair ^ ^ ■ 

Glen's Hardware - satisfactory ^ 
CaTtex Service Station - satisfactory 
CD* Engineering - very satisfactory 
^^^Kriesler = salisfactory 

Attended Gymea Tech * now enrolled in evening weldino^class. 
Working at^Davells as a, welder « still there^after' IPntonths 
Work very satisfactory. 



J<: V.GJ. (B) - unemployed ■ . 

Kriesle^^ - very satisfactory . ' 

Green--s ndrdware = satisfactory^ 

Kent Industries = very satisfactory ' , 

KriesTer - satisfactory h- / 

Grace Bros . - sat1sfae|p,ry ■ ' 

Goodyear - very satis^^^ry . \ ^ 

.Untfnployed. Tends, fathet who is on life-support machine at home. 

F4mijy have no aspirations for John, ' , 'i 

MotK^r is incapable of monitoring and manipulating life-support system. 

1$' ■ ... 
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Bradley L : V,G.B. (A?) - stm at schooT . ^ 

Hunt's Hardware - unsatisfactory ' - 

^Hospatal store - fair , 

Affioco- Service Station - satisfactory . - . 

Krieslfr - satisfactory^ 

Stewart Toyota - was given a month's trial pending full -tipie empi oyment 

' - - not suitable and is now back at school. ^ 

WrTl go on to NEAT scheme ... 



Chris L : V.GJ. (C) - still at school 

Soul Pattinson - satisfactory 
Hospital store - satisfactory 

Post Office - excellent = If old enough would" have been ^^^^a posflion 
; Stewart Toyota - satis^^rrDry ^ ' / ^ ' r^w 

Placed on NEAT at Kent industries - failed owing to Inabil 1 ty ^0 admit 
mistakes - back at school. ' y^- - , , . 




Brent L: V.G.B. (A) Employment (A) ^^ ■'^'■- - -...■^X-.:^^:' 

Adam's^ Smash Repairs - satisfactory ^ :V; . . ' ^ 

Placed as apprentice at Bulmer's (Bufchers) but proveti unsatisfactory 
Obtained pDSitiQn^at C.D. Eng'ineering by C.E.S. --^very satisfactory. 
In full time employment. - ; " . 

Parents ^e moved^ to Queensland where father has purchased "tf farage^ 
Bnent wiTi^ork at the garage/ - / 




Ron M: V.G.B. (A) unemployed 

Glen' s Hardware - fair^, 
Winston Textiles - fair 
Hospital store - Improving 
Dave! Is - satisfactory 

CD. Engineering - satisfactory \ J" ^ . 

Burt's Soft Drinks - satisfactory ^ V 
Kent Industries - fair , ^ ' . ^ _ 

Performed well at Gymea TecknlcaUCollege^'^topped attending - reason 
unknown. . . ^ ^ _^=. 

Parents (both pensioners) withdrew Ron from school against ou?^ ad vice - 
recei ves invalid pension ^ 



Brian M: V.G:b. (B) Employment (B++) ' : . ' 

Caltex Service Station - verx, satisfactory 
Davells - satisfactory 

Goodyear - very satisfactory , . 

.Stewart Toyota - very satisfactory ^ , ,, 

Hospital store -.satisfactory 
Carlngbah Sheet - satisfactory 
Furnlcraft'- satisfactory 

Employed full-time Stewart Toyota - placed on^ bongs payfTients 



^Michelle M : V.G.B. (B) Still at school 

G^ea Tech - office - unsatisfactory 
Hospital canteen sat1 sfactory ' 
Wool worths fair 

Now ,^on NEAT .Work Experience #Program two day per week. .at 



' Glare N: , V.G.B/(t>) Employment (D) ^ n:^^-;- 

Initially 2 days/wk at Civic Industries 

Now placed full-time at Civic Industries -v?^^ 



Bruce P: y.G,B. (C) . Employment (D) # ^-^fi^r^^'i.' 

Civic Indust^ries ^ '-'^m^^. 

Red Cross - basket weaving 

New - full-time at Clylc Industries ^ 

^ '". \ ■ t*^'' ' ■ ^ ^ ^ ■ . , , . 

Munib P : V.G.B. (a)^ Unemployed* . " 

Stewart Toyota - satisfactory 

Adam Smith Repairs - unsatisfactory V 

Monro 'Engineering' - satisfactory 

Failed to turn up at job as trainee welder after one week 
Poor parental support - ^^. % ' = 



Anne V.&J ? Still at school ■ 

Wool worths - unsatisfactory ^ 
Kriesler - improvifjg * ^ 

Gyme&.Tech - ^store - satisfactory 
Hospi^t|il kitchen - fair 

Still at school - progrtos1&' stil'l d 



P^^jliip 3 > V.G.B, (A) Emplo3^ent ^A) - ^ 

Kent Industries - very satisfactory. ■ 
Goodyear - satlsfiactory . ^ . 

Stapleton's Butchery - excenent 

Fun time at stapleton's -.Work .very satisfactory 

, Maria S : V.^,B, .(B); Unemployed 

D and D Scalb'wag - boutijque - "disastrous i 
Sutherland^ Library - disastrous ... 

Severe beKaviouraT pro*^^^ tt us UUr Paints would not accept 

position at Cafnperdown Rehabilitation Centre : - 



Bill S: V.G.B. (A> - Employment (A) ^\ :\ ^ 

Woolworths - satisfactory./. 
Sutherland Hospital - satTiitactdry 
Namco - satisfactory (very) 
Goodyear - satisfactory . ^ 

Obtained position by C.E.S,-at foundry at Caringbah - work fair - was 
need for counsel 1 ing by school. Injured arm at work and is on 3 months' 
workers' compensation. . , 



Jenny T : V-G.B. (?) still at school 

Woolworths = fair ' 
'^J) and 0 Scalawag - improving 
^ _^ Gymea Tech. - office - very satisfactory 
^"^'"-Lock Tite (process work) - fair ^ 



Having typ^g lessons ^at sc 

- . ' ' ' 

: Martin T: ; V.G.B. -(D) ' Employment (D)^^ ' ^ 

Civic Industries two days/ week 
: Hunt' s Hardware " .. 

•,Full-tjtne at Civic Industries 

* V sShayne T : V.G.B. fD) ErnpToyinent (D) 
r-^fylvanvalj^ndus tries ' 

Ful 1- tim"^ptJ act'ivity-centre - only ppssible placement 



^: Phmip W! V.S-B. (A) :Employment (B+) - 

:5;.Swane's Hardware - fair ^ ' : 

Kent Industries - satisfactory ..^ . 

Hospital store - very satllfac cory / 
Grace Bros - fair . '^^^1^^ ' 
Caringbah Sheetmetal -'Satisfactory 

Kriesler - satisfactory ^ ^ ^ 

Stewart Motors - very satisfactory 

■ -Fulltime at Stewart Toyota - reporc„. isati sfactory 

Jeffy%y W : V.G.B. (D?) ^ Employment (B) , ' 
Civic Jndustries - satisfactory 

Burt's Soft Drinks - satisfactory / " - 

Will go to full-time employment at Burt'S under NEAT scheme 



Stephen W : V.G.B; (A) Employniant (A) 

S^pleton's Butchery - unsatisfactory 

Goodyear - satisfactory 

Speedy Wheels sati sfact^^y 

Grace Bros - satisfactory 

Bulmer's (Butchery) - excellent 

Glen's Hardware " unsatisfactory 

Bulmer's (Chickens) - very satisfactory 

McDonalds'- satisfactory 

borahy Bros. (Butchers) - satisfactory 

Winston Textiles r satisfactory ^ 

Full-time employment in bulk meat place 



Larice W : V,G J, {A) : Employment (A) . . 

cfonulla Aluminium Windows - satisfactory 
furncraft - very satisfactory 

Monro Engineering - excellent ^ , 

, Adam's Sma,sh Repairs - satisfactory" 

Fsll-time at Furnicraft as trainee welder - reports very positive 



Raymond W : V^.G.B. (B) Employment (C)'^^;. . . * ' 

School office - unsatisfactory 
Hunt's Hardware - fair 

Sutherland Hospital store - fair j. 

Suffere,d nlrvqus breakdown. Placed full-time at Civic Industries where 
h%s sh6Wn;€onsiderable improvement and is considered capabTe of enterinc 
open emplojfcent . ' 



4.1.2.1 



■ SUMMARY (as of Term 3. 1978) 



.Successfully entered open employment 



prrently on full -time training for open 

employment (Commonwealth Rehabilitation/Sheltered Workshop) 



Sheltered employment. 



Unemployed 



Still at School on Work Experience 



(See Appendi> 9 for list of fi-rms who have taken students for- 
experience) ' 



PRir 



/ 
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. .4.1.3 OUTCOMES OF TECHNICAL COLLEGE COURSES ^. = " 

4,1.3.1 WaDj|§ 

At first glance, a decision take a group ^of students froiTi Minerva 
; St, Publ ic School and Introc^uce them to basie workshop practice in 

"■\6feTding, seemed a little ambitious. Having worked only with trade 
:students already fairly familiar with ^^cepted workshop safety, I was 

/expecting a high rate of injury - especially during the early stages of 
the course. These fears were totally unfounded. The boys were working 
with standard oxy-acetylene equipmefit and manual arc welding machines. 
Only two ;boys suffered any injury over the twelve weeks, both on .the same 
day, and both with minor burns from handling hot work without gloves. 
Taking into account an exposure to these dangers of 1152 hrs. , this was 
an exceptionally good, record, 

- ..T^^^ys started the course vdth mixed feellngs;^ some were 
obviousTy' frightened by the extreme heat and unfamiliar proceedures, 
while others threw thOTselves into the work with so much enthusiasm that 
they required restraining on occasion. Some boys developed ^^^feing for . 

^ oxy-acetylene over electric-arc jnd vice-versa. All the -feftys. fte1^ 
1mporta,nt/ This was possibly the first adult situation theyVere-. 
exposed to,, where, within reason, they were treated as adults. 

No attempt was made to b^^ing any of ^hese students up to anything 
more than^ basic welding and brazing practicis, although every effort was 

'made to. relate each particular lesson with an actual industrial situation* 
Faijrly simple marking out on small jobs proved a problem for all twelve 
boysL Hov^ever, compared with trade courses that have a limited amount 

of welding instruction Included in them^ this group rated very highly. 

Some of the boys were well below average whtlfc some were well above. 
(It must be pointed out here^ that I am com^giPfng this group which had' 

96 hrs welding instruction with, say, fitting-machinist apprentices who 

have only "48 hrs.) 

Attegdanfe by the students was ^ good irrdljfcatlon of how well 

received the course was. Only 5 days were los^out of a possible 144,. 

No boy was late or overstayed his morning tea o'V^lunch breaks This fact 

certainly niade my job smoother as^ ''stragglers" did not have to be re- 

instructfed individually. All the boys, however, were keen to finish on 

time. 

Towards the end of the course extensive" revision and reinforcement 
of proceedures was carried out. The boy | were given access to store^ 



^ S'iock and allov^fed to design and create any individual prdject they cared 
to. This exercise resulted in exposing hidden creative talent, and in. ^ 
the case of two ■ boys.,, resulted in^a certain amount of abil ity' to 
. organise and administer, with the fabrication of a welded sculpture. \ 
All the boys took part in this work; each boy fabricating part of the 
intended piece while the two co-ordinators arranged the final assembly. 
This. piece of art is at present in the hands of the art class and will 

. ^ later be exhibited In the college libra ry. 

From a teacher's point of ^^viewi the exercise to instruct these 
students was' a rare challenge full of surprises and sometimes great 
disappointment. At no stage 'did any of the students give the im^ssioh 
that they weren't doing their best, though at tHmes thei r best railed 
on a lot of individual help to improve it. 

. ,\ ; : To Sfum up, I believe the operation was an enormous success in ; 
;bu1ldin9 self-conf 1 in both, the student and his;ability in the 

workshop, and proved that 'employment in manual, semi-skilled operations 
is well within the reach of more than half these boys. 



Jim Heathe]^ 

-. s 

(Teacherp- " 



v ' . . ASSESSMENT OF STUDENTS PROGRESS ^ ^ • ! Z 

' Angel 0 ' ^ . \ ^ j 

Attendance: 12/12 

Attitude: Boisterous, at times inattentiye and disruptivei but 
easily settled down. A very bright studenf who appeared to 
^ ' enjoy^the work and showed a steady improvement in attitude 
* and ayil ity. : - > 

Work Assessment: Above average for a shdrt-tenTi student* Very . 
clean work in both fields, Ange'lo's work was always neat, 
t1dy and well prasented. Usually the first to finish set 
^ projects. I feel Angel 0 could set^la^down to enployment in " 
a metal ^rade providing the Job involved only-manual 
^expectation, ^ . . > 

Brent -f <^ ^' 

Attendances 12/ 12 ^ ■ ^ ^ ' 

_________ , y . 

Atti tude> Very good, attentive,' inquisitive and imaginative. A 
pleasure to teach, " 
; Work Assessment: Best in group in all fields. Consistently mod^ 
" / '^-y/r, clean wot^k. Was co-ordinator of group effort and largel^ 
ne'sponslble for project design. Brent would probably be 
capable of handling an apprecticeship if his acffdemic abiTity- 
was better,. - ' 



ael 



Attendance: 12/12 / ' 

Attitude: , Quiet, difficult to determine if Michael understood ' 
Mn&W6ctions clearly. 

Work Assessment : ' Did not seem to understand basics. Showed very 
little improvement. Work was well below group average. 
Michael did not seem to be aware of any problem^s with his work 
nor did he lose any confidence In his ability, Steadyj quiet 
worker but did not follow set exerqises closely, ^ 



_ Davj d 



AtterTdance: 'iz/l^ 




^ ^% improvement, especlaliy in cxy work, ' 

■ Had sogie dimcuity in manipulation anl did , not haVte .)^ great • 
J Seal of conft^dence in his ability to learn, ^ ^ ■ ^ 



John 



Atte^knce: 11/12 
Attitude: Quiet. 



Coaf idence Increased greatly during the course, - 



Worked welU Did not like noisy wdrk. 
Work^Asse^ment; Most improv^ed •.Vj/orke^^^(i^group w5rk in electrfc . 
very untidy. ^ Did indicate tf^t he would like to work in me 
trade, . ^ , ' - / - — ^ 



5- 4 ^ 



Ron 



Attendance: 12/12 . ^ 

Attitude: QuieL Worked all the^time, liked priase^ xRon's 



willingness to Gommunlcate improved steadily thrsughout' the 



course. 



t^jftss essnieht : " Extremely poor work whicft^show' 
improvement. Attempted every job withduC^h^ 



Munib 




Attendance: 12/12 ■ -'^ 

Attitude: Digruptivej easily upset by ■othef students, .pid not J ike 
to, ask for help when in difficulty with work. Did not work to 



potential 



j-tork Assessment: Very good all -round worker. Work was well above 
average, could have done a lot better. Would need to become 
less sensitive to criticism from fellow workers (students) to 
. settle down to full ability. Metal work well within^his seope. 



Bill 



ERIC 



Attenda^^: 11/12 ^ ■ - ■ 

Attitude: Made it quite clfar that he did not like electric 

welding. Quiet and worked well, . ' 
Work^AsSiSsment : Showed some Improvement though work not of high 
standard. Ironically elect, work better than oxy. Probably 
would not be interested in metal trade eftiploynient. 



Attendance: ;1 1/12 [ 
Attjtu^: Attenjtlye, steady wbrker. Lacked self confidence on^j^bsl 
Wpi^ Assessment^: Ea^ly work well aboVe average ^ut did not ImprovIV 
greatly as CO u^§e progressed^. ^Needed a \d*t of reassurance. 
^ ^ • ^ Phmip would* probably ifnprov&vi'f Involved over a longer period. 

Stephen , " - ■ . 

Attendance: 12/12 [ ^ u ^ 

Attitude: ^ Disruptive^ argumentative and defensive. • ^ 

Worked better away from other sti/dents. Generally yrrattent 
during group instruction, , ^ ^ . 

Work Assessment: Flashes of talent, work Inconsiitfnt* Improved; 

___________ - -'^ r ^ - 

greatly o'n electric welding) especially in regard to tidiness, ' 
■ Worked well when closely^supervised. Expressed a desire to 

work in metrl trade. . 



Lance 



l^ance: lZ/12 



Attitude : Very interested in work^ quiet and followed instructions 

well . ^ ^ \ ^ 

WorJc^Ass^sjent : Work of very high standards one of best in ^roup. 
Lance showed great potential , Welding employment would be 
* possible for this student/" ' 



Attendance: 11/12 : , : ' , / " ; 

Attitude: Quiets attentive. ^'Always asked for help or advice when 

in difficul ty, / 
Work As s e^ssmg n^ : Fair, ^Started well showed little improveifient. 

Lacked confidence, on occasion could have done better. Clean 
Worker. \ \ ' . 
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4.1.3.2 jPPi'aisal of Minerva Street Year 10 Students undertAking 
Autornotjve Engi'neer1n,g exercises. Jul -^:^!i£iiiLiJjZL_ 

The number of students (12)^,which are attending the Automotive 
Engineering segment seems to me to be too large Tor a proper' assessment 
of an individuars capability. Froifi time to time most of my effort is 
taken subduing our most outspoken members of the class, if the number 
were reduced to say 8 students you could achieve more advancement in 
whatever operation you are trying to teach. • > 

- I would also suggest that instead of 8 hours that it be reduced to 
6 hours. (9 - 12.00, 12.45 - 3.45) and reducing the lunch hour from 1 
hour to 3/4 fr. Too much time on the , lads' hands ^causes distractions, 
scuffles, etc. Technical teachers hat^f^io provision for p,l ay' ground 
duty.^ I feel that some thought be taken to restrict the' lads from 
leaving the college ground during the lunch hour, which is hard to do 
when no teacher is .in attendance. ' . ■ 

' Safety in a work situation in engineering is essential. A class 
.of two teachers should be' in attendance when the. number, increases above 8, 

I would alio suggest that no lad- is sent' to fill a vacancy when a 
Tad leaves^ it is quite a disti^rbing influence -to other lads because of' 
their'non acceptance of them, e.g. inclusion of Norm Hansen into, group 
when Brent Levin left. He completely disrupted class coordination . 

Angel 0 ■ Shows a lot of mechanical ability, can effectively 

complete a project, sometimes tries to continue on without finst 
seeking advice , 



Oav'd : Quiet sensitive lad, tries very hard to please' when 

working. He does require a lot of attention. Displays a safe 
working habit, willing to worj; and seems to like mechanical type 
of jobs, . 



Phi j 2 M; Does really good mechanical work,* interested in what he 

is doihg to. point of bejng annoyed by intrusiOR-f'Of, others trying to 
slow down his work. ' . 

ERIC V 





ERIC 



Steveft; ' . ^ Prefei^s to work' aTohe ^ sofpetiines dGiSv^ 



told to do a jobv Does warider |way -from what hiK^i^s doin#^^ 



Munib : ^ Very dlsriiptjve; unJBle to co^entrate^^r long ptr 

vocal and rifl&ires a lot of attention. Could huse tccidents. to 



Others by not foVlowihg instructions* ^ 



Ronaldf Quiet lad who does take notice and does. what lie Is tol^.' 

Reliable and will ask or seek advice befoN continuing on new work. 



Nonman ■ Very/spasmodic, could- be good at mechanical work and he 

does show ability- WITl *wrk hard one mlnuti then is distract^ti' 
vepy quickly^ rushes afiead and could develop wi unsafe working 

• a habit. Negds a lot bf handling, reserits arivtKi nMlx ceDt a,: 
' conciliatory approach, ^ : 



Brian ^ Willing to afttmp^a Job, needs at tent loia^ to., c 

Can , work Sa%l^ at iimt - ^quite noiiy - has good coordination with 
tools ' , ^ V 



B1 n T Fits tr well with AutOTOtive Engineering, very good 

disposi tion 5 he does not resent being told to do the mpst; 
un ih teres ti ng' task* Likes working. ^ ; 



Uan^ ^ : \ / Likes to" be actively engaged, shows a.lot of interest^^ 
and^dbes trj hard. Lance will^ask^if he is in doubt, does not ^ 
- re sent ^getting rftrty,should prove quite a capable worker in*aw^; 
■erigineering situation*. ' . _ 



' Very qo-apet^at1ve quiet lad, tries to work safely, seems to 
like metal jAfonk, does not object to getting his hafids dirty j Does , 
try tq^get Job satisfaction ffom his effort, ' ^ ^ / 



A-mNDANCES , ' , ' ' ■ - • 

' ' Arigelo' - ^ 12/12 ' - • ' . ,^ • 

■ •-David . ■ -12/12./ ' ^ 4^ 

' . •'; Norinan ' ; ' ' 8/12 ~ • W 

John _ ' \ \ , 12/12, , ' 

•Ronald • - . • 12/12 : ' , ' • ' ' 

. Munlib'" . ■ . 12/12 ' ' ' > . 

' ■ BH-i . . ■ ii/12 , . . - "• 

" ' Phniip ' . • . 11/12. ■ ' ' ■ 

. J v^^m : 10/12 V ' . / * ' \ 

\ ' \ - Jnan ^ ^ " ■ ' ■ [ 1,1/12 - •. ' ^" , v, 
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4. i J. 3.1' ^.#6ASIC PANELBEATII^fi FOR miQLY MENTALLY RETARDED 
' ' ERVA S-mEET PUBLIC SCHOOL 
se Appre cjation 



It was evident after sev^al :;v^|v that, teaching studerrt^f this ; 

natui;'© rfqiiires a different apprroacfi: to, that normally applied- to 

appHnt^€. ^ To-maintaln attention the v/ork must be made, interesting. a#d 

• have st^r^feal mining, to the lad. ' Jhp ■ value of an exercise; to an ■ 

apprent4ee''inay not becomevlvident to him untife is r^elated I'^i a^pli - 

catfon^to a-simllar shape required in behicleWpair; liinited tinj^ 

permits no such relationships to be shown to Minerva' Street studeots so 

each exepcise must be treated as a, sing! e unit and selected because it • 

represents something Interesting and tangible! e.g. . ' ■ , ' 

Exercise. 1 ,was a domed shap« panel that coul4 be classed - 
. . as a hub cap. ' 

..Exef'cise 2 , was a panel simil»r in shape to the timing 
case on 9 motor 'cycle . 

E?<ercise 3. was a tool tray that each itirdent was proud - 
\-*o take hom^ to show his parents (one proud . 
' Dad paid his son $15 for it) ; ^ . 

" Other exercises^ we re vjry minor repairs to actual vehicle panel's 
"' . and althDUih someywere ^efp# staridard th^ interest and motivation of " 
. each student was mai!ntainecl . ' . 

,^ Di sici pi i#ilry proW^s ykre virtually ro^n evident dufe to a constant 
work progranitie''and^a well motivated group. . ■ | 

• . Any In'gr^a^e iff the number of students (10^)^^^ld not b^ desirabte 
Qonsi£|er1n^ thl nature of the studenlt, .Mor# time 1s\required in in-^ 
'^^di vi dua 1 tuition. |nd in^ ensuring safety ^^cJbtionsJ ai^ :strtctly adhered 
at all tim^^problem\ ^in the c%gn1t1 ve ar£a' were, encountered in^ .[ 



/ 



constrlictiort of ^e tooj tray wTiere a dii gram had to' 6e followed and • 
accurate •measurerTients. fessential . ' If the number o.f students Mcreased in i 
class, irtter'est'lng' e;^eift;i'se'r: nf this nature might have to be curtailed,. J 



I njufy pro blen^ hlvse been very rnihor and well below the rate 



r 



^rtenqe^d.^ ih a^prentT%Sli1p <1 ass%5. „* ' ' 

^ At tef^ance^d punctual ity is good. , ^Unfortunately, wh^rv^'on^ itudent 
has found empl03<nient and leaves the class a rew one/ts introduced, rf_ ' 
1n;it;jaV class^^iize r^^ about 10 prebfem can be oveHc&me^but , 




J 



ERIC ^ 



-i g C ' 



m 






^ IJ^iarger^ l^irrit^eht t^^b^^^4 iS^i^^}^^^^"^^ 

In- all , f hav« -found the t«acli1ng of these students, intt res ting and 
. sfl^lsf^lJig and fetl thit' ?oinetb;l»is worthwh,^^ Kpived. b^^^^ - 

0hm the' opportunity, to be tt^alef" ii adu.l ts H n an idul t-^-W^'. 
'Institution. They have alsoi' tfevlloped: a better ^^u of their ' 

ovm pp'ctlcaV; abil ities' thereby pr anows ; * 

th0 to be contftdtred as- finpOftant citizens In the copitinltii', * . , 



Mi. 
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ATTENDANCE AS AT 7TH WEEK> TERM 3 



■ * 



STEPHEN 

Att^dance 6/6 



ii^®'' » es-. very hard to .'Improy^.- Quiet, pleasant boy. np" X; 



gph|n Vs pT^tlcal skills are not^h1g|p due to lack pi physfMl co- 



^^^tni^fon' wpr^ :and 1i shbWing irnprovement* 



Attendanea ,7/7 



dfs 



Botft^puSi ,reqtii>«^ resentment at ^ 



1 1)6.0 



Norniaa "^i^ork is faij- and a Ti ttl i' Wore appy cati on to . the ta^ k at 
■ 1^; hand would see'a:^^ a cons.cientious wprker. 



Attendance '7/7 



Varx fluietp tries 




se and nifids a lot of 'as*Tstance. 



" U OayWs practlcaUwqrk is^^^n 
showing. Improvement^ '^0^^ , 



.JOHN 



Attendance 6/6 



et .serious, keen workep and -coi-opi rative 
'John's work showed a. stea^ improvement mainly due tO|i^s own 
, initiative. If a probleni'arose7*he WQuld atteinpt to so+ve il Before 
asKing for assistai^% v ConsGlerttioys 




4 



7" 



> 



Attendance 1/1 ' - J , ^ ^ i 

_,^^y^ne day was 'not s^fi^nt fo assess Ron's attitufi*'^ ski^ 
Appea red Uo be quiet and w^ltfor the%nfi iday. •Wor^ wa's' average 




■ MUNIB 



■1 



Attendftihce 

Nfleds firm control, aDpears morewfllatufe ifian others / works aufckW 
and wtll bft Is a spasmodic worker. - 



Mun1|' 1 s ' an 'eT<cel Vmt oxy ^elder aid coul<l make a'*top "felass pract#ca 1- 
rsniiff^ln this f ieia.Tf ^ app^e^ hi/nsel f to hfs. wor^ " 

ERJC , ^ : -"^^ -r: 



0 



) ■ 



WILLIAM 



^TalkAtive., but not disruptive. Appeared^ nterested in instructioii ' 
But y^sults ofteri showed he did;;n^ listen^ OccaSithal .disci pi inary • | 
adtion reqttired. . , ' ; sii ; # ^ ^7 * 

Bill's was ngt of a htghis^tandard and even dftai led individual 
instruction didTgot improve it. ' ^ < * \ " . 



LANCE 




f V \: 



Attandance 7/7 ^ . 
- ; Ouiet, seriojLits- ctnsbie 
1 worker in class* . 
Lance could make aP^ood tradesme 



follows Ir^tru^ion, Best all 
round worker in class*. :^ : ^ ^ 

iman^f tonl 



ily practical skills required. 
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4.1.3^4 



■V 



VoeATlONAL ASSESSMENT AND j^CORD OF STUDENTS 
THAT HAVI^Wri CI RATED irf THE COURSE.^-.,,; 
GYMEA TECHHICAli COLLEGE. 1977. ' :t 



rOTAL STUDENTS IN COURSE- 15 



TClTAL l,£FT SCHOOL ^ W 



ier entan'rig occupations associated 
with course ■ 

Number entering other occupations 



Deie g^terlng Caniperdoiwi 

Rehabnitation Centre 

Number out dfi ^^ork 



5 
3 

1 
1 



7- 



-J 



TOTAL SXlCi:^i^HOOL^ £ 



)er that should gntir occupations 
assqiitted with course ^. 



ar that shoul.d^Mter other 
occiip4t1on5 \ 

Number entering Camperdov\i^' 
Rehab illt 



ncerjjra*n' 



..J 



-6 





ERIC' : 



STEPHEN : ' ^ Date, Qf ;Birth: 15.=a.60 , . .. 

, Stephen will >ema1n at^Minervi1;|t/Sch^^ untfl the end of the year 

Jh 



and thten entef Caliperdown Rehabn I'tatlon Centre 

^&ort time he has^be^ there,, has beeri q/ "immense vaTue to Stephen and 
•limay have givew him the b^se upon which to ent^ 



rhe course in the 
mTue to Stephen 
jr open em|Ipyment 



ANGELO: 



7^ 



f Birth: 27vn.6lF<€ft School 12th 
ighltne Furntture, 1 
follow-up reports he has been-^ . 



(St, 197| 

\ .f^ Angelo was ^fertd a position Highltne Furm'ture, Point, * 

as a wooden^isrinii'ture asse^'Jer. /r 

performing well and appear,^ be a. long ,term em^^^nPprospect 



^ BRENT V Daife -of rirth: 17.r0.61^ Left School 15th July, 1977 
■ ^ Brent was ciffere#a pos1tion,^as an apprentice butcher as* a resublt 
of =Wie' ExpHence Prog sfweaks'his Miifeyer 

decided thal^ would not be suitable,. He then obtained a ^osititftt at. 
pavel Products I Kirrawee, where he is working guitlotines and presses 
^Ith eventual ^^vanaement to welding. ' s 



tOate of Birth:. 24.6.«3 



#[ next year and will- participate 



» ' Norman w11T_b8 returning t 
in tfie progranWikt the. Technical 'College if offered. He ^h^;'4rtT)- 
^derable inter.as/' in 'W's'ar(d shqul^ be able to obtain a posTtiln 'irk 



\ 



)t hi s a r|a , | es pec' f 9,1 1 y f oT 1 owi m t he 4'echn 1 ca 1 CoT Tf ge tra 1 n i-ng-: 



MKHAEb 



'Oatrof Bfrth 23.5.61; Left School Sth August, 1977. 



Michael _ was r"#erred to Campperdown Rehabifitation Centre for 
inte^'sTV^vofah'omt, prep|fatioh se.that he will \e able to 





of Brr^h 



welder 



of Bfr^h ia,2.61^Lep^ SchoaiJth November, 1977.. 
aVid has tiften offered a position at Davejl Prb^uc'ts as^a spot-^. 
ttlWn WHICh'he^couH not haVe.pdsSibTy abtainid 'pribr to 
ie^s on,a,farthight's trialv^ 



j^tl^^Te^icaT Cotteje ^p-se/. 



.JOHN. 



-tote of Bir^ih 5.|.6^' 



* > John". Has' cohjllderabfe 'hbme pi^obl^si With- It-fa ther on a*K|tfi*t^r" 
and pressure . parents for Rim, to stay at Irom'fe on Wawia^t^^ 

The school anrc^^^ a'f^e"^tt;«p(0tt'tq;^^ 

RON ■• * r Date of |trth J9.9.60; 
f^t schoo 



•John. MosJL,su1taMe to' outstay . g^en work qr sltppl/^prpces* H^fOrk. ' "^^Pte^'^P 





Ron has 1^ sch^T^and 1s ^nemployeds but on the pens1ofl% 1 Ai% 
'parehts are COTpvletely uninterested 1n helping Ron obtain wpr^* However^ ^ 
th%schOQl and CE^S. are seek i rtg ^sui tab! e,^|^fflploynient In |fmple 
prbidess work, ^ . • /\ a ' ^ X ^ 

mmj y w^Date of r^^^^ ' r i ^ t 

. Munib w1Tl :6e leaving school ^Hjs^ year. His improvement durftig ^the 
course both socially "and in skills been outstanding. Contracts 
'ave^beedliteveloped, which should inaBle'Mufilb to' enter work-in a 
elduhgL[3osittbn, " ^ < \^ j 

^ tee* of :Birth 6.9.61; Leff School 2ttt 0ctoberin977, , 

. Bil Vt5^ai[nedi a/positftn at 'Alum Bronze 4t Car ingb^hal trainee 
ipTaer^: ^^f^ 4 N.E^^T, ^subsidy an^ reports after orily 2. weeks are 

P^yur^ frt /' ^ pate^|f Bir#i !26/^ 17th dctQbirri977. * 

^) PhiTW^^^as^^ef^ a-'PM Paint, as ' 



J' 



in MSiTS 



stint de^p^lef and general han^d/ He^was^given a menus' trial/and 



hap now^^tHBen ta|en on^'p^m^ntly, 44 - ^^V^' ^ 

STEPHEN: " . Da^e o|S§Tr^ 1^.9.50; Left School mh, AljgusI, 1^7. 



Stephen obtained a* posit io^at^W^ at Kogara^y^ He 



has now beerf offered arf apprentlcesh 



, Date of £irth •l.l.,62 .V ■ , - l-S'- ' 

hooT this- year. He v^-beint. tried m 



tan^sh|^d Tiefve schooT this- year.^^^ He^-bein^.tried out «^ a 
possible s1^«/n'tinfl apprentice. Howe vefj.'i'ftt that is not sticcessful he 




ihbul^ be atflfe to obtaifl a posftlon 1r\ the TOldf 



field. 



'4 




PHIUIP: 



' bate of Birth ?l'.6.61; Left School lif^lSiy, "l977. 

' . ^ in a butchers as a . general, assistant and is 

iierforming exceptionally welj,. " .• . .^m 

Date Of Bjrthm;462; l-eft Schodf l7th Octob^^l977. " 
'*BRlan was offered a pos1t*'on at Stewart Mo'tors., Tare/i ^nt, as an 



^S#stant det^iler and general hand. He was given month's trial and 
ha,Sf now bten i|ken on permanently. ' ' , 





i 



* ■ 

4U.3.5 'PROPOSALS F OR GIRLS TO AHENP TECH I^ICAl COLLEGE "» " ■ 

For several years^ a number of girls from ithe schopl have attended 
classes at H^field Collfge, Carlngbahj where th# have been ehrblled ' 
1n a typing class. The classes were held two mornings a week and fees 
^ were paid by , their parent$.i ^ - 

The d01s1on tolencourage this programme was, based on the fact thft 
. twa-gjrls;who had left the school Irj previous yfears obtained 
. positions as typists aftfr attending a typing claA. ' 

S^yen girls ha ve^attfndad the course and in five Mses they ha 
^ achieved a spaed of approKimaitely 25 words per rrfnutt. They have alstf 
received InstructlOh jn office procedures and switchboard oparat^i on and 
each have passed a test In ij's^^operatlon anckusa 

; The girls absence at the typing class has refnt^ that 'a' severe dis* 

... - - ' - " s . , - \ 

ruption 1n other lessons such as personal developflient has resulted. 

-In assessing the benteflts eef th©^ programme the facts that the 
girls must show i^^egree qf in^ep^ndtfnce and also that It^allows them to 
gain a better un^standing^of their wn abilities must be takeh into 
consjfdei^a^tlon. One problem. iris Ing from this howevif is that some girls 
'have tended to concentrate on office work as a^job crtoice rather than 
, ^pand their possible choices of w^rk. This has needecl counsel 11ng» 





Any ga|ns In academtt ablli^,*^^ spelling, reading, and c 
atton are hard to assess andr +f wiyi- would be small v f 
TwojgirTs have obtalned^ work In [offices, putS^ife ^ 



Is walt>rQug|it^ab mostly by pef^i 



unsuccessfu 
bnallty problems^ h(^ever, the 





C(*ip#fcl4;ion trom mbrf capable, tp#1ned^ girls entering the work-force 
has redwreJ^e possiblp'^^ oC^^t^ girls vob^^lng^Wd^k and succeeding 
In jff1e#|^type wo^V. ^ \ v^^^>^^ | ' / 

Realiils^Tcally the types 0/ work which tMem g^f)p^ret more likely 
t6#otitfa!n/^hd ^jfteed iji are in t^^e/^l-^r mnufA^ industries, 



1 * er catering, foo^ store 
^ The s4^ill%wh 




Istants,) factory 



tliey win need to cope_ 



nth 



Jhe^^ypes^ of 



pattol^slare ba£lcaUy in the areas of 
^ma^hfltei s3^^ slmpVe ig^f^p^iMChtrie fact^y ^ 



r|frttatlAn^ 1.e/ switch-boar^ -Tpfirator 



h(op 




unfcati%/ Dse of^V Variety 



a SB lata 






posed would fnt^^e: " * 

mtm DEPpRTMENT: J^Tuding make-up, c.Tothing, 



. For the above reasons, fpnowing m $mte5sm,4eye]oppQnt-ot^:: 

course'^for 12 boi^s from .the scfKi^ > one ,tl^ p^r week it Qymeu Techn;icaV 

-Conege ^a proposat fbr a^ursA^or glrVs .v^kde- to the PrinqipaVof 

the T^hnlcaT ColTege and through him to^thr courses cornhfttee of the . 

Department of TechiiicaT and Further Education,-. 
The colirse 

5- . pofsfi,, etc 

* . CO?|U|;CATION: .Includin^ekh; Individual cortnunlcatlon , 

gro^ftlcommunication^ use of a: telephone, customer 
relations,^ applying for a joB, etc, 
_ '^Sp OF MACHINERY- including cash reglsterXcopying 

. . . '>i^fChiT»«ry, factory machinery 

' Aspects safety would' be emp^TariSfd. , t 
This course 1$ felt to be of value to alT the girls at the school 
whereas the typing course has: only been suitable for .the most capablf 
girls 




) 



^ . V - * .To "# IJba'in* an iSiddH^^ outconie^var»lks art adatpation •. 

- ' .Qf the PaynV^, Me>jfe$r ^^^^^ (1974) checklist of evaluation ilerns was M 




'adrtiin4ster^ci: tg, 



i, teichtrs, ffarentl and employerr. (Sea Appebdl^^ 10 
forCdetafis of ifcaffls)*, ' Ra0^J^of #ach of these groups were coHectgd on . 
each of the twentysix iteiris ir||iuded on the checkTist-, us1n|^a*lik#t 'v 
scale of I to Si where ,1 was the leff% desirable and 5 the inost^es:jT^fal6. ■.. 
Teacher ratings wert ofotained for th1rtxf1ve students, employer ratings . 
for thirtyone* p&^rmt r^flngs foi^ thlrte^ twfintytw^ students completed 



a self-rating. 



, As a result of^a# factor anaTysls.of the combined data four factors 
demerged Which ray he describeHgp "workabiVil^*' (items 4^ 6, 12, 
13^ 14; lAi 17. n and 24) V;'?pSf^oria1/^soc1aV ^^18, 25 aii^ .26); 

I /soclabil'ity" (it^s 2^ 3 rfciok Jaiid i and ''#duMt1oh'^'(iteffe 19, 20, 21 
/ and 22). Mean scores, for each; ^ were then eomputad 

ranked on each of the%^ Pacto^; for ttw scores see %p|ndi>i 10. v ^ 



Results and Discussions 



While tests of Signi fleece 
mr of res 




fltjcftua^lon in thl 
a^n Inspection of Tub! a 6 reveals t 



, q n " wo r ka b n 1 1 j^' ; c 1 o sfe 1 y f ol 1 owf d ^ 




not applied to thesf^-dste owing to the 
^ "f*ch',;^^Xsee AppertdiJ^lO}' \ * 
the students' highest - 




ts;"^Ttfi" teachers \,arid \ 
employers* ra-ti'H^ mijcli lower. It^mS'>sUch as ''Are you fhtereBted'in 
job-'?,^and J'Cen work>ithout be1ng\supervi$#d^ll tbe timt'^wer^ 



*tnc1uded in this jfactor- 




y^ersonal/sociaj 



?fWfed hfigher thai 



^contained items sudh'^S, ''How 
?u|a[tand uipiiifor^y^urself"?,, stu^^^ and 
bpldyers^or teachec&v The ^ 




''sc^efBvfljjt^^I^ ( Fa^^r J)^ wltH it€i^s juchM^s - How welVdo you 

alorfg w.ith oth^^^rkk*s^? 'and *%*a^ honest and^rustworthy''? was 
«>at^ highest ^% parents and^ef^loytr'^^nowed ^y student? and hen ^ 



tieac;^|. Of "the four gm 
*/'aduca^%al-' f aic ty 4^ h1 fttoo n talj 
^^j^'l^ " ? ^ a nd . iiiwi^'m read" ? * 



V rtiore optifnisti 



^s'ratfd the student lowest on the 



ERjc :V Y 




studies having tfif highes 



ftfiftis'ruch as "How weCj^do you 
Parents /and ^;Tipl oyers '^re . a, 1 ittte 
regard^: for thai r^^ ' v 



/ 



educ'^ltionaT talents, pes 
for the declihirfg educational 



pi te the "Widely PublJci-i^^pesslmism^^^j^i^loyA^ /-^^^^ 
. onSi sltandar^ds of-y64i^,-ite|jjl;e, it wasH&JTfca^t ^/^^^^^^^^ 

. that a Urge number of . employers w4re' unable 'cbrment upon tliel 
performance of _t/je», students 1fi this program. " (See Appendix 10)/ 



pationat 



^ Possibly the most Interesting observation overan Is thai teachers and 
empToyefs ^petf* tO'hav&.fon; most occasions,' a; more tonservative opinion of . ■ 

, the students; than either the students or thej^ parents on ^ach of the^e 

. factors. This was .particularly prbnounced^ the "warkablllty" d1mensi4. . 
These'^resuUs, cauplad with thasa of th^urke and Sell in Sal f ^Concept .as 
a Worker Scale; may indicate^f»>t, daspft^ large number, and variety of work. 

/exper-lenc^, thjstydents^nd^the have an Infla'ted %iew. of "the 

students' iersQnal/yocaJ:ional 'status. Of, course,, thesfe results 'must'be 
irit^preted cautiously "for the. checklist, does not necessarily constitute 
a valid nor reliable r^asure of "aniplQyabillty" ; \ ^ 
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-1 



if 




^.4 * 






Qifiet sensitlye" tH|i \t&ry hi 
.He does requi rr f- 1 bt pf ^ttCftn^ieirt. 
ift. wn Mng^ Work and ^l^ys; to 1 

■ • ■ .>-^ . , ■ 
Does real' Ty^ood m&fiBtnt^at work 
m point; of being iinncyfBd; liitrusi 
his work;. ^' ; /^'^ ■ '"y.rk,-- 
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ays a;iafe 
hanlcal type 

ested fn what he 
thers trying to 



Table 6; Hatlngio^ Pirsonil/Vocattol Checkfist 



1*. 



mil 


'Factor I 
Workability 


■ 

: 


Factor t ; '•' ; , 
Personal /Soeial ', ' ' 


— ; — *^ 

. Factor 3 ' u ■' ' " . 
'Sociability ,'. ' ' 


Educational ■ ' 




"IF- 

, Group 


■ 

I' Scorff 




Group 1 iScore S.O,: 


- - 


ISc^l^ 


.S.D: I 


Groups ■' ' 


h . 1' 
K Scorl. 


■ : ' . 


•1 


Parents 


50.5 


7.9 
7 J 


Studifits 




1.4 


Parents"', 


7;. 


1.7 


^ '. .. -r!' 
Studentl^ . 


i ■ {ft H 




I 


Students 


.48,2 . 


Parents 


20.2 ■ 


2.3 


Employers 


.2i.r^ 


2J' 1 


' Parents • 




m 


I 


teachers ■« 


41.1 


7.0 


Employfirs 


I8,e' ' 


3,0 


V , ■ 

students 


; 2,0.1 


3.7 ; 


- ,» - - 
-Eiployirs" 

i ' .' .1 " 




■'18 


4 


Employers 


'37.9 


,7,2. 




.J7;9' 


1 - - • - 




,^ 


3,1='^ 


1 '■ f ■ 

Jeachers ; 


^'12.5 
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* Teachers attached to Mtnerva^ Street SchooU w^e askecl to 
' ■ jcafflpfete a^nlne-poiiit^uestlonnat^ the' 
"^ifo^k 'fixperle^ft Prop ^stions a^^i^ummary pf^the 




Quest jofi 1^ : . What 'iCthe most.ideslrable felhjri of^thKproqrc 
: . The majority ofiAthe rMponses stressed Chat ^the realTi#^ of 
;the »work ^ttuatlon. fp:Pded siwdertts' tHe^Wpdrtu^^ h 
the. greater matuHty%^ou^1oo!c |nd.thelreA 
' for independent' llvlhg^l^^^^ u^efylnefes. of the Ja. , 

1riferact1oR^^f ttie scho^ /" ^ 

\ Question 2 r What l^s^jtht most ira^ftant 'c^a&ige, M^fe anS^ you would; " ^ 
' \rnakefto ttie .progr^rtf? \^ v V 

r ' , \ An underlying theme %ppeared to be' a p@f*d6ivsiMack ^ ^ 

^ c^mmuj\^icat>b'n among s^g-fif^ For 'Instant that v 

*. . vthe JuMor^ School shoul4'^|e m^re^ln^n^ concern-dng wftal. was 
H':..*^- 'haproning wi^h the program, ' r^^^^^- ^ - > . ^ 
s**^*''^ ' / 'A, secon^ reconitiendatiori '^s rt^?a$ a graarter em^asis" should % 
^ V V ■ ' bQ pl aCed upon tailoring the program to indi vidual needs* The 

view iwas al sb\exttresse^d" that;. grtea'ter use could be made of fee*db^k % " 
froiji' ^he work/experiences to de#iop indi vidua T programs at the 
sch©Ql| level, ^ * . \ ^ ^ \ f ^\'" * .y 

^ tlhere appeared to be s&^e_ itiifferences of opinion .concernWg^ 
^-y^l ' : \: ^the organization oY, the supervippn of students j^/ho were at work. '^v 
* These comments hlghl ight ^er need for^a thorough and frank 
^ staff*analys1 s of the mechanics of the program. 

Question^ 3: How^has the program, helped your work? ^ / ,f '-. 

\ Higher motivation , among students was noted, Staff 5, to^ 
\found that they^were able to set moreH^aningful goals and 
. 'objectives -in the Oight of feMback froin the students' experiences. ' = 
Thus there was a greater integration of school cburses with the . -\ ^ . 
'real * worTdt * ; ^ ; / ' ^ 





i 



I'J, 



. : Thtri wa;s some support for a more irttensive ipre-work experience 
program so tUt students may be better prepared for the 'real', ' 
envi ronment-j ■ ■ 

Question 8 ; How can the effectiveness of a Work Experience Progratn. 
be best measured? - ' " ' . • 

; . A large ngmber of teachers Indicated that success could be 
gauged from the number of auccessful, Job plScemertts t|iat'were 
made. Also mentioned was tfe Increased ehthuslasm for work and 
academic skill s of the sturfents. . One" commented that success or 
failure should be best measured in terms of the school's existing 
aims and objectives.' ' ' • 

Another teapfier suggested a traditional pre, post-test 
research de sign where objective tests in a variety of -skill areas 
would br adm1m'.stered to the work experience group and to-a control 
. group to test for any differences in outcome. The same teacher ' 
had reservations about the usefulness of rating swlrs^s'ucTrTs^^^ 
Personal/yocational Checklist. ' ' 

Ahother 'respondent was critical of the use of 'clinical ' 
type tests. ■' Mention was aiso m4& of the positive effects the 



program^_d lipon parent enthusiasm' 



and emplbyer reaction, 



Quest io^ Ur Do you have any addlti Dnal 'commints you would 1 ike 
. to make? • .J " ' 

^ One teacher reiterated the iffied for more feedback"^ 
teachers, parficularly those In \the' Junior ^.^chool . Another ■ j 
suggested- that the program could.^' better -ifitegrated into the ' 
school 's total jrogram, particulariy by arkml-lier identification 



of critical |M>^lem areas such ar de)rt^ity; afil'cQmmunidation.^. 



Conclusion : Ovirall, t-he refpftses 1n^1cate/i' thoughtful- 
ai^reness by the, staff of the strengths and weaknesses the 
program. Areas fha^^s-taff at^^ention nia^. be "directed to Include: 

a) A organlza^tlonal- probiertte Inclgding^staff deployment., 

b) a more precise idenrlfication of the. students' needs prior, v 
to entry to the program so tfiat 1t may better ^ter for 
indtVldual differences, , , 

Iri-servlce training to develop tore sensitive evaluation 



. ..... 

procedures;. Weaknesses In fthe ctirrent eyalufftion exgrcise» 

which win be dealt wi^h more fully .latsr, were the V 

■ , '■• >■ ■ 

delayed corrriericement of the exercise and the failure of m, 
=■'■■■ i. — ■ ; ■• , ■■ ./ 

'^the evaluatiori consultant to inform staff more adequately ' 

of the philosophies underlying the systems approach, , 

This was reflected In the respoiises to Question 8- 

An indtcatlpn of the lack of conmunl cation among staff may 

be thi relatively few comments recorded about the Technical 

College component of the program. Perhaps this was the 

fault of the survey Which tended to dlrectVattention tnore 

towards the Work aspect of t+ie program* ) 



■4.3.2 . , SURVEY OF , EMPLOYER ATTITUDES 

.. • ■ . TOWARDS WORK EXPEHENC-E PROGRAM' 



. A Small sanpfeiof 8 employers, and 1 Technical .eol lege teacher was. 
surveyeil concerning 4hg1r a,ttitudes tpward the program. See^Appthdix 12 
for sample forni.' 0est3ons and resporises were as -foil aws: ; . 

1,,: Have there been any. noticeable berief its to^ .■' -.w^ 

aj the student? ' . 

All bsponses wereo"n the. affirmative, cininents Includec 
''Iniproved.work ab11ity''f "Helps cpmrtiunlcat 
/workers at an eaMy sterge of employment"; "improved as wbrkars " 
- ge^ierallyH. "Understands work proce e.g. 'punctual i'ty"; 

"Bives more experience In using tools and- e^qu.ipment ' ■ 

. broadens practical skills and ogives confidence^ i 
b) -the employer? • z^' • ^ 

Most responsp were in the affirmative, j^e employers saw the 
program as. a cbtmurtity service. Another said it would" be an 
" asMt to have studints- who Were keen and abfe to learo.work 
sHlls: Two saw the pr Of ram as being of help to them in under- 
standing better the problems of students and provided a-n ' ... 
opportunity for them to appreciate the. differences in 'abilities 
of students . ';, ' 

I. Are thepe any changes you, Would make in the program? 

The basic change recoirinended was for block periods of work experience 
.:,but car^must be, taken not to general iie t^s finding owing to the ^ 
size o^^he sample. The Technical College teacher' suggested that the 
selection 'of the teacher at ^the Col lege was of crucial impor'tance 
owing to the constant supetf^ision the students needed, \ 
. Have you and your staff become, ' * 

a) More understanding df the problems of our students? 
^ All 'answers were affifniative. ' 

b) Aware of any mar'ked deficiency in the' work, performance of our 
students? . ' ■ . 

- X. Deficiencies' noted were: mathematical ability-, communication; 

tline-tonjntj ^^kilTs (dlfjltal clocks), concentration. 

c) More or less cbhvlriced of th effectiveness "of the program? 

. The majority of responses Indicated that participants were mgre 
-I cortvlnced rather. than the same or less, ' ' 



f 
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" . ^ ■ . . ^ ^ ^ . ■•■■■■1 ■ ^ ■ = 

- - J • = ■ - ■ ; . ^ , ■ 

• . ■ ■ ' : ^ ^ ' , . 

■ * = ^ . 

4. Would you like to see the progtarn oontlnui? 
^, All responses wei^l affim - 
' The TecHrtkaV College teachef ^ that othat'^schools 1n. the *: '\ 

areai should be indluded* 




) 



£ 



.4.4 * > SOCIAL AND PERSONAL m FACTOgIS . . / 
'•^4,4.1 MESSMINT OF SOCIAL AND. p| eV0CATIONAL AWARENESS / ■ : ' 

Introduction ■ . - ' 

Developed .specifically a? a test to measure on going' progress, 
and^outccfmis, of high school w6rk-s*udy pK-ogranis. In the Oregon 
B^ard oip Education District, the 'Social and Prevocational • ' ' 
.•vlnformati on Battgry JSpiI) (Halpern et aT, 197^a ) was a^inistered 
r.'to those students whp were still conveniently avail abl e towards 
; the;€nd of the wrk-exper1ence prograni. ' ^ 

; . -The SPIB, v^ich consists of nine, subtests, was designed to - 
assess a student's jwareriess of social ansl pi^evocatfonal inform- 
ati^on ilonq six long range dimensions or goals. These, together 
^ with the sub-tests of the Battery, are as follows: ^ ^ . 

^ Long Ranpe Goal ^ - Sub-test . , 

Employablllty Job-slarch skills ' ^ . 

Job-related beiiaviour * ^ -v ^ 
Economic self-sufficiency Banking : 

Budgeting , ^ ' ' * 

^ ' . ■ ' \ ^Purchasing • . 

Family ' Wome Managemfent / / 

Lw1ng>' Physical H^Tth care ' > 

Personal Habits Hygiene and grooming , / 

Communication Functional 61gns J . 

. , ; . . ^ ■ ^ . ■ ^ 

A full description of the rfttlonaTe of the develbpme^it ^ * 
the test, including statistical and measurement properties, may^^"' 
be found in Hal pern et al {1975b) and Irvin and HailpgrA (1977) . 
Of particular merit are the indications that the Battery ma^^^be 
used for student screening, m6n1tor1ng of student progress oc for 
(Jutcome evaluation* Again, owing to thM Tate Gommencement of the 
^augmented evaluation. It was not possi-ble to use 'the Battery : 
effectively for the first two situations, but an assessmen^of the . 
final outcomes was possible. . 

• * ' ■ . ■ /' , 

Procedures^ ^ - ' r ^ . 

Firstly, some minor adapt?(tlDris'\^^k.:made t^^ sections 
of ^he Batteryto jccdnmodate speci^fic North American^ situations, ly) 
which' were inconsistent with Australian uSage, As the test is ^ / 



orally presentedi reading difficulties, ^resen 
the varibus sub-tests wtre admir^l^sterid by ,a research assistant. 
It was neither* practical riot^ ^deMi^ablJ to ;|resent the total - 
Battery on a single day ahd cons!ic|wentty the number of students 
tested on tfte vairwus sub-tests ranged from 12^23,^ 

Rfeaults'and Discussion \ , ^ 



percent correct scores, together with standard \ 
deviations and range of pertent scores are found 1n Table 7 ^ 
It is interestingr to note that these mean scores fall between 
the Junior .High Level and Senior High leYel^ scores of the 
Reference Groups cited by' Hal pern et al (1975a) An the SPIB 
manual,. However^ the Minerva Street School sample 1s chflracferized 
by the veny largi range 'in its scorei on all sub-tests. This was 
partldularly noticeable on Budgeting whiGh had a mean percentage 
correct. of 64,61; s,D. of 19*r^^and a. range of 27.3% - 90.9%* ' 
Although the group results ihdtcaite areas such as Budgeting tnd 
Home Management which may rfqiilri ffvsrall attention, the greatesV 
value of the |attery ii to be found in^an analysis of individual * 
profi las' for subsequent pir;ograrn1mplem#^ 



TABLE 7 : Results of Social and Prevocational 
Inforniation Batteryi Post Work 
V E)(per1ence Prografu^ ' ' 



Sufa Test 



Rurchasin g Habits 



Budgeting 




27.3 - 90,0 




Job Related BehavtoVrs 



Job Search VS kills 
flome Manag ement 
Health Care 



Hygiene, Grooming 



u^^loQa^Jlcfhj 



A % s.n, 
Correct % 



72.1 



13 



60. 0 



■70.7 



68.9 



73.1 



15.a 
13,9 



i-2.1 



16.5, 



13.1 



Range 

% ■ 



47.1 -'94.2 



50.0 - 90.0 



34.4 - 87.4 
30.3 ~ 78.8 



51,9 - 88,9 



38,5 - 92.3 



34.6 - '96 <2 



- '' Unfortunately, owing to the relatively small number of ,,• 
students,. who cotnpleted -the total Batf(^f;it was not feasible to 
' compare; outcomes on the SPIB withieOjplbyaMllty' ratings given by 
the. Vocational Guidance Bureau.' Studies by Hal pern et al (1975b) ' 6 
'and Irvin and Halpern 1197-7) indicated canonical correlations of ' 
'the order of ,6 betweefY^'ratings by Vpcational Reha^|XTtatio" 
Counsellors and scores on the, SPIB/ While this sudfia^^ 
test ^may hav^ some use as a predictor of employabll 1ty, ft wpuld '\ 
be useful to explore what Adaptations the ffattery. may require to 
refine its predldtive and concurrent A^alldity^ ^ 

At present th^ greatest value of 'the SPIB for schools ; 
conduAttng pre-vocatlo^l 'pif^ogranis lies in^its us^ as a screening 
to highlight areas of weakness in Individual students, 
Addi tionallyj it could provide a sensitive test of ongoing pupil 
progress; a featur^ often lacking in current.^|jfograms, 

A final Caution is that an ability to respond appropriately 
QH this test does not necessarily indicate that the student can \ 
peVfann the task or sk^tll in a 'real' setting. Generalization 
problems such^as this are CMrrently the^focus; of attention in both 
basic and applied research settings; the result&.of which will be 
eagerly welcomed by practitioners% 



.4.4.2 : SELF CONCEPT OF ABILITY AS A WORKER • v 'f '^ 

Owing to' the Implicit vbcatlbnal natur-e of 'the Work Expedience ' 
Program it was decidfdHp adi)ii of. the outcome measures', the 

; Burk« and Sellfn (l972)5elif^ of AbH ity as a Worker Scile. ' Had . 

the Augmented Eva! uatiotilPrtO^^^ ear>ier, 1t would have been 

useful (using pre and ppst-te|t raea^es) to have rnonitorid changfs,,^ If 

^ ariy, In the stucients' responses* ari tmS'^le/^^ H pbwtble 
to compare the results of a simll g^dupJ^^ 

(N^ll) who Were tint at school with thase of a group of si o^rf learners - 
{M^16),at a nearby regular secondary school , The average age of the 
high school sample was 174*9m whlchs at tnki^Mnne of testing^ was ' 
, apprdximately 6m younger than the Minerva Street sample; while the mean 
I.Q^* (on a group test) of the high school sample was 84,2 (range IB^Z) 
which was approximately 17 points higher than the fliean score jon ah 
individual test) of the Minerva Street group. 

The Burke and Sellin (1972) Scale was adalDted from, the General Self- 
Concept of Acadefnlc Abil ity Scale (Brookover et al , 1962, 1965, 1967), ^ 
As the directions accompanying the test (cf Appendix 13) Indicate: 



, Tki8\BGale is to be_ used aa an aid^ in t&aahing and 
adms&ting the eduoablq rsta^ded adoljeBaent, It is' not 
a aareening depiae to indlude or eaalude indii)idvalB 
. 'frm voQaHonally orimted pragrms^ The BQale' Bhouid \ ' 
^ be Used as fln aid to a tmahmr or a voaational plaa&m&nt 
worker^, not to indimte,,whetHer or not an eduoable 
• . mmtalty ^etard&d student i^ ready for a work plaamknt 
\ - but rather to indiaate (a) the k%nd of dta&sroom 
^ ' . aativitieB wktah Bh^uld be devised ^to mpport the 

young8t$r as he prepares him elf to enter the world of \ . 
worky (*b) ihe.kind of job thai should be sedated ' \._ 

■ spegifiQalty as it relates to the pe^geived ability of 
the .young at mr^ and (a) how much supenH^on a youngBt&r 
will need when, he is ptaaed on a Job* 

Utflizlngan interview technique, the scale elicits responses to 
statements across four ar.eas; general self concept of work ability, and 
perception of work ability, by significaht others/ such as parents,. .a 
friend and teacher. Each item has provision for a response ranging from 
^5^for the highest or best perceptive to 1 for the lowest or poorest. 
Scores are reported for each of the four sectlonSj together with a total 
score. The higher |he score the greater 1s the student's perception of ^ 
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hiff ability as a worker or his perceptions of how significant others view 
- his ability as a worker. 

RESULTS AND DISC USSION / ' V / ' - ' 

Tables contains the results for the two; samples across "each of the 
sections plus their total scores, . . ' 

TABLE 8: Comparisons of Scores on^ 
Burke and Sellin Self Concept as a Worker^ Scale ^ ' 

M ^ Minerva Streei School 
H = High School Slow Learn%rs ' \ 



Subscale 


1 _ 


S.D. 


Mann Whitney , 


M ■ 

General 

. , ' H 


. 35.0 

29.4- 


6.0 
3.5 


* * 


M 

Parent " 

, H 


19.7 
16.5 


■6.2 
4.4 


* 


Friend " 

- H 


19.5 \ 
■ 16.4 


4.2 

2.9 


* 


M 

Teacher. 

■H 


20.9 ... 
16.8 


;3.'2, 
3.3 


** 


Total " 
H 


95.2 
79.1 


17.9 
12.1 


** 

v'.- -■ ■ '1 
— - - - - — -i 



p<,01 (1 tail) 
* p< .05 (1 tail) 



^rnspection of these scores reveals that the Minerva Street sampTe.; ,^ 
was significantly higher in its perception of its ability as workers^ in 
all sections of the scale, than the high school group. These data must 
be interpreted cautiously^ however, for a number of conclusions may be 
suggested. Firstly^ it could be inferred that the Work Experience 
. ProgVam may have cohtrlbuted to the more positive results of the Minerva 
Street sample. . For this to have been substantiated ^ a number of variables 
such as'other differences between the. two schools should have been 
controlled. In other words, the same results may have been obtained 



whether or not the work experience ^program^ad been in operatibn owing 
to thi general effectiveness of a special school program* - While comr ' 
parison studies of the self concept of handicapped students in special 
schools, speciaT classes and regular schools are equivocal in their 
findings, /recent work (cf G^tlieb, Semiel and Veldman, 1978) suggests 
//that groups such as slow learners in high schools experience severe 

soc|at rejection whtch rna^ adversel self-concept 
% dev¥%pmeri^- . ' ' ' ' ^ [ ' ■ 

Another interpretation could be that the High |chool students may : . 
have had, a more, real istic view ^f their self concept as workers. 
Differences in age and I,Q* between the samples may also have affected 
the results.^ Another problem is that only ttiose students of Minerva 
'Strpet Work Experience Program who weoe still at school at the time of 
testing were sampled and ^their results may not reflect the pattern of the'^ 
total number of participants in the program. 

Despite these reservations^ a comparison of the Minerva Street 
results with those obtained on a similar population in a Itork Preparation 
Centre (W.P.Cj (Riches, personal commgnication) indicate a parallel 
pattern. Furthermore, the W,P,C, . sample showed an, upward-trend as a ^ 
result of its participatioh in social programs. A recurring theme In - 
the literature concerning the vocational preparation bf^the mildly 
handicapped is the need to program specifically for realistic goal setting 
and the fostering of an appropriate self concept* As in all aspects of . 
such programs^ it cannot be assumed that mere exposure to work situations 
will necessarily bring about change and here instruments such as the 
Self Goncapt as a Worker Scale may prove useful as an evaluation tool- 



2Ui ^ ■ 



- 184 

4.5-: ^ COMPARISON OF VOCATIONAL GUIDANCE BUREAU . ^- 
. RAIIN&S WITH EMPLOYMENT OUTCOMES 

Predictive ra'tings, together with out«me information, are 
' availabM^for 24 students who partTclpated in the program. As 
indicated^onpie, the Vocational Guidance Bureau ratings were on 
a 4-point scale ranging from A for Jobs learned by practice in 
the workvitsfilf^vandrrequtr^ D^^for ; 

terminal shel tered workshop placement. ^ 

For five students (211) outcome placements exceeded the pre- 
dictions. Of these, three. were rated 0* with outcomes being 
either* B or'*C. The remaining tw in this category were rated B, 
but obtained A level employment. Eight predictions (331) were 
reversed, including four who were unemployed at the end of the 
program. In each of these cases poor parental support was a 
significant contributing factor to the ultimate outcome. In two 
'of the remaining cases^ in tffis category a prediction of B resulted 
In an -outcome of C; one with a rating of A resulted in B and one 
with C had an outcome rated In eleven (4.61) cases the pre- 
diction was the same as the final outcome. - 

Obviously* the clinical assessments used by the Vocational 
Guidance Bureau cannot account for variables such as parental 
support andj if the four case? who were unemployed were added to 
the eleven accurate predictions, it. is seen that 62:5% of the 
predictions proved reliable. A particularly interesting point, _ ^ 
however^ is that three students whose prognosis was terminal 
sheltered workshop obtained positions in "higher'- categories. 

Surelyr one of the aims of Work Experience programs should 
be to upset the predictions of clinical assessments, parttcularly. 
those which purport to place a ceiling upon the student's 
potential performance. There is a need, too, to deyelop more 
reliable and valid Instruments for the initial screening and 
subsequent program plahning for students- who are intellectually 
handicapped. * ' \ 
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% : CHAPTER Vive . . 

■■ . =■= ^ " ^ ' . ^ ' .^-^ ^ ^ ^ ^ ' \' " ' 

cQNcmsioNs r ' \ ^ . ; ^ . ^ . 

'^Posslbly the niost significant factor to emerge ;from this augmented/ 
evaluation exercise. was tWI^way the study assisted the project director 
and his staff to systematize further their approach to work experience 
programs. This partiGular i^ogram was not the first coriducted by the 
school for it was one of- the initiators of such schemes for handicapped 
' adolescents. However ^ this particular program 'has clemonstrat^d very . ; 
clearly^how a school may effectively 1nl:egrate traditional school based 
activities, technical college courses and reaV Work e)<perienees to pro- 
vide a total program which goes a long way in meeting the established 
needs of the students. . ^ . .: , 

* As the^ project director stated earlier, the school resisted the 
temptation to implement a narrow program which would have concentrated 
unduly upon the vocational training aspects of independent 1 iving. 

A factor which militated against an even more successful »:eal1zation 
of the aims of an augmented evaTuatlbn was the delay in the establishment 
of the evaluation exercise. Unfortunately, the proJeGt was well under 
way before the evaluator and the project director were able to consult 
on the design of the study. This had thg-^ffect of limiting the oppor- 
tunity for any pre^post test comparisons to be made, but more importantlyj 
the delay made it difficult to establish the baseline conditions operating 
at the commencement of the program. Furthermore, the task of identifying 
particular student needs and the specification of instructional objectives 
for the various project components were also made nwre difficult. 

Dynamic Nature of the Program ' ^ ■ 

However^ the flexibility afforded by a systems design enabled the ^ 
exercise to proceed relatively smoothly, for inherent in this approach is 
the recognition that one is dealing with a dynamic and not a stiatic 
situation. Hence, aims and objectives were being continually revised as 
particular needs arose. An example was the way the school established 
a more Intensive mathematics program on the basis, of feedback from other 
sections of the program. ^ , 
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' Evaluation of Outcomes - " .* . 

. • - - - . _ ^ _ , 

. ^ The detane^jitc ernes. for each student In the various .project- ' 
comfjonents demonstrated their relative effeptiveriess when compared .with 
the stated aims and objectives. It is notoriously difficult, however, 
to establish a crlter^ion of "success" ir> habilitati-on and vocationarl 
training programs, parWcularly during a period of chron1t:%youth:urieiTi- , 
ployment. Quantitatip Indices of open versus sheltered employment, 
employment versus, unemployment, Qr 'number of jobs held are often quite, 
misleading; and more' sensitive, qualitative ind leas suth as the'de^ree 
: . of personal and social adjustment are neided. But of course tKese 'are 
> far more difficult,ta define and measure^ ; 5qcce4,,;;,to%^W 

term and it should be perceived in: !:^elallQfi to 'the sij^e^ 
, characteristics and needs." WhereaS:^iili ^ may-be a 

desirable aim w one student, ,fof «anitftfir arf-j^tfl^ centre 
program may be a mare' approprla'te shSr4 ■ Jewoutcome, 

^ It is here, too, th'at a, systems 'approach to Independent living pro- 
grams Is pf particuUr value for. thej-progress of each student i| being 
continually mom" tonga in' a test-teach-test fashion . In t.his way,. pre- 
dictions of the„possible outcomes for each student are being continually 
re-evaluated in.contrast to the earlier, more tradltion.ar approach which 
sought, on the b^sis of a battery of tests, to determine the 
"employabilltj^" of a student. The comparisons between Vocational 

u, predictions and outcomes by students in this project high- 
rdous nature of this approach. 



Guidance Burea 
light the haza 



Criterion-Referenced Testing 
An aim wh 



ch was not full^ achieved in thi s study was the Con- 
struction |and utilization by the schooT staff of adequate crlterion- 
. referenced tests for the various program components.^ however, an 'ImportaTit 
precursor to this is specificity in objective writing and a measure of ■ 
success was obtained here. Although evidence supports the utility of 
criterion-referenclTTg testing, together with a mastery learning approach , 
for those with learning difficulties, there Is- still a. resistance by 
• teachers to embrace this fbrm of ^evaluation. Pe»*haps the faul t 1 ies with 
their initial teacher training programs.. N^ertheless, 'there are en- 
couraging signs that the schooj is aware of -this need, ilTustrated by the 
•way various checklists were refined during the course of the current 
^project and the reconimendat'Tons made by Individual teachers concerning 
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methods of evaluation. ;^Here 'ttie SPIB ma^y^^^^^^^^^ i/seful model follow. 

Tec hm' ca 1 Coll ege ^^'^se 

"This was a new aspect of the scbooTs work experience prograni and 
It demonstrated how cafmunity facnities may be ut.il ize'd to advantage.' 
Just as ^portant as the s\k Ills learned by the varjous students was the 
change 1n attitucli towards the 1ntf iTectually handicapped by the technical 
college teachers. They perceived that many of these students could learn 
skills to a level commensurate ^ith their "norniar' peers, This^ part of 
, the program aTso enabled students to experience ^ form of education 
hitherto denied them. The call by one technical ^college teacb&r>for more 
schools to become involved in a similar way Is encpuriging, for. ttie 
Department of Technical and Furttier Education has a lot to ^ffer^^.the . 
various handicapped groups In thtf coinniunlty. 

Attitudes of Teachers .to ^tfte Program ^ 

* Another encoura|ing oulcc^# was J:he unanimous. consensus among the. 
staff that the progrfm shpuld be continued. The staff percfivecl thai 
realism the. program brought to the school's activities to be it-s strongest 
point. Its major crlticijm iippeared to be directed towards organizatiohal 
problems, but these seem to be appreciated and accounted for in a re- 
vision of procedures which are contained in Appendix 14: However,- there • 
may be a need^to Involve the junior school more fully in the refinement 
of the school's aims and objectives particularly as tha emp' s in \ ^ 
habilltatlon programs is rapidly, shifting from work experience per se v 

* towards preparation for Independent living in a much wider sense, 

. ■ \ • ^. ' ■ ■ — ■ . ' ; ■ 

.Althdugh the Staff'felt'that tKe program aidted the students in - l ' 
having a more' realistic view of the world of work, the results of the ^ 
Personal/Vocatiojial -Checkllstf indicated that both students and parehts 
generally had higher opinions of the students ^personal /vocational 
characteristics 'than either employers or teache^p, , Tlris, however^ was hot 
an unexpected ffnding given the more real istic rframe of reference 

* teachers and temployers would generally use* 

Emotional Adjustment ' . ' 

* As indicated above, indices of OTotlonal adjustment and quality of 
life dimensions mu^t be Included in the evaluation process, , despite the 
difficulties of deriving adequate instrumentation. The results obtained 
from*the Self Concept of Ability. as a Worker Scale are equivocal for it 



ts..^1fficult to establish what Is an optimal level of se>f-concept. ■ . 
. More o^j^ctive measures may be cal.Ted for, but as pointed, out; it is 
: difficuTt to .accompl ish 'this ;f on qual ities such :as ^ 

. "self-conc-ept'*. ' T^is presfint study has contributed, however, ' to. t^e 

data ,base...f rom which an Austral ian. val idity dnd Vel lability study] may- 
, !;be. c^h'ducted. iw ". ' A 

. Advantages of a Systg^s Model of Evaluation 
- , Although one^n ^eldom achieve' the ideal form of program evalj- 
; -|;tl€n iri, an applied setting, it is hoped thiit tfiis account may encourage 
ottHei^s/to adopt a: similar approach to action, |qhoo1 -based resefkh.^^ ■ ; 
:£;iep|r 3 enc^B gained from this study suggest the f^lowing advantages -of ^ 
• |.4y.st^ms^ when compared with a more traditional goal-; ^ ' : 
attainment model : ^ [ , ' r , ^ 

a) ill contrast to^othdr fonns of evaluation it reduces the threatening 
/riatore.of evaTuati^on and engenders a co-operative spirit rather 
/than a defensive onfe. 

b) it is more client oriented. " , . 

:c) it does not ask the question did 1t work, but rather why di^ it 
work? . 

d) fail /safe mechanisms are built in to minimise the possibility of 
fai 1 ure* 

e) 1t allows for more effective replications; thit is, it affords a 
greater opportunity for research to'be translated into practice. 

f) it encouragfefsV longitudinal studies wherein'both the quantitative as 
well as the quaT'ltatlve aspects of a person's ■vocational, personal 
and social adjustment may be more adequately determined , providing 

. " a more sensitive metric of the program's utility and effectiveness, 

g) Mn cwtrast ttf the goal -attainttient model whichjs concerned with 

the degree of. success in reaching a specific objective, the systems 
model establishes ,th6 degree to which the organization realizes Its 
goals under a given* set of conditions. [ 

h) it maximizes the probabilities that there will be a greater corres- 
pondence between job requirements and the individuals requirements, 

.J ■ - 

Finally, itj's suggested that the syst^s model is highly appropriate 

for an aufifented evaluation as the evaluation mechanism becomes Intrinsic 

and is sorffething to which all members of the project team can Intimately 

relate,- . o , 
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ApRendIx 1: Plan of Minerva Street Public School 



' ■; ' MINERVA STREET SC HOOL FOR SPECIFIC PURPOSES " 

' • A SURVEY OF SCHOOL LEAVERS - 1974 

J. A. W1rth B^Scr,D1p.Ed. , Dip. Diet, ^ . 

Since 1969, 4 surveys have been cartried out. at Minem St to find 
out how fonner pupi.ls have fared since leaving school, the results 
have been helpful in letting present^ students know what opportunities - 
are. avail abl^and particularly in assessing the effectiveness of the 
scljool programtne.of sodial and vocational conipetenca..' 

.' ■ ■ * \ 

• The original group surveyed had spent an'average of 3 years at 
school since i't opened in 1965 and were generally .considered to be more 
capable academically than subsequent groups. ' Howevers tfie results of 
tHis study indicated, that ' the;y were inadequately prepared to meet the 
demands of employment and some showed a great lack of stability in the' 
work situations Over 50 positions were, held byas' workers with only 6 
1n their ori gi na] posi tions . The majori ty of -these Jobs were 1 ost 
because the worker was too sloy, unable to do the work, didn't" like the 
work or was unco-operative. The averape length of stay on the Job was 
3-4 months with 16 Jobs being held one month or less. 

The 1970 survey showed 29 positlOTis held by IJ workers with 12 

hqldjng original jobs. Confipared with the first group this meant the - ^ 

number of different jobs held had* almost halved while the number stil:l 
in the*r original jobs had doubled. 

.- ■ . V ■ ^ ■ , ■ . 

in the study of the third group- in 1972 we saw Job changes to 

better more Interesting "work antf more realjstic job choices. 

The fourth survey in November 1974 included the first of the 
childreri Who had come to '^erMa St at the mlnimuni entry age of 8 years 
ind so had attended the maximum time* This survey is presented In 
ietan, , » 



SURVEY OF SCHOOL LeAvERS ;'' ' ^ , 

' ', , •' Ueft School July 1972 to Nov.; 1^74 . ^ 

. ' ' • . " 

There were 45 Chi 'Idren in this group andjfor the first time, 4t was 
ppsible to contact those students (usually about 301) who^did not 
repTy to bur letters. The time Mr* Roberts spent on this task during ' 
his project on^ w^^^ / ^ :v 

4. Unable to wntact I ' 

2. r At home ' 1 , ^ . ^ ^ ^ 

3. Attending wprkshop 3 

4. Out of work , 7 ■ ^ 

5. Working 27 

Category 1 (7) \ . , ^ 

Letters 'returned address unknown. a ^ 

Category 2 (1) , 
: 1 girl - has been in mintal institution - constantly running 

away froni home - occasionally attended workshop. 

^ ' • ' . : ^ " - f \ ^ ■ '\ 

Category, 3 (3) - ' ^ . , , 

All three attending workshop were receiving pension, 
2 girls hadjbeen at Ciylc Industries since leaving school. 
• ' 1 boy - had tHed open employment with only fair success - 

; when famny moved to Armidale entei^ed workshop there* 



Category 4 (7) ■ . " 

. . ' ' Job Record of .Those Now. Out of Work 



TYPE OF .WORK UNDERTAKEN ' LENGTH OF 



TIME TJ^ERE. RMSON FOR JOB CHANGE 



BOYS 



Berts' Soft Drinks . ■ 2 yrs Lteft to ao to Virtnria 

Sinclair 5^P0«en Pty. Ltd. ' , sZth,: \S^r^/u^ 

(Melbourne) ^^,^^1^^ , ■ 

- jnfluenced b y prese nt economi c situation 



Bears & Leys(Juriior Salesman) ' 23^ths ' Too much pressure. 

DTamond Traders(Messenger) 3 mths ,Had to work .till 8p.m. 

i^ipii n , s ■ f^any nights 

NSW Railways jcanteen) . 3 mths Had to do greasy work. 

A r A d -ij i,. /^^ * Could not handle money. 

St.Geo.Build.H ware (Storeman) 4 mths ■ Argued with boss 

Wnghtbui It Furniture 3 mths Retrenched 

Nails Shoe Store (Salesman) - . 3 mths Retrenched 

Wal tons Stores, (Salesman) 2 mths . Too much pressure 

- had poor work habits and attitudes. 

.Transferred to Minerva St from High School ■ 



. Traversi Jones (Hardware) . 3 mths Gould not do arithmetic 

Ace Woodworking H : 5 mths No work - retrenched 

. N.H. Halls (delivery boy) 5 mths • dead end job 

Consoli'dated Press (clerk) 6 weeks " " " 

' Grace Bros (Salesman) ' 2%jiths, ' m ,, „ 

Dental House of Aust. (Storeman & 9 mths retrenched # 

packer); /\ 

' ■ - poor work hatits. 

transferred to Minerva St from High School ' \ 



j|wel Food Store, (Miranda) -6 weeks Put off 

Jlwel Food Store, (Caringbah) • 5 weeks Put off * 

Wool worths (dock hand) 3 weeks . Overstayed. morning tea 

■ - , ' • breaks ■ ^ 

■ .- emotionally disturbed - poor character traits for job holding 



"Many Jobs" - actuaT positions not stated Lost position because he 

not specified couldn't concentrate or was 

too slow. . , '■ , 

- this boy came to Minerva St after failure at High School 
-needed workshop training but, refused to go • 



RLS 



Darrel Lea (Machinist) 12 mths To earn more money 

Making bottles .4 mths Retrenched 

" influenc e d by piresen^^^^ 
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All were working Independently without pa rent^j assistance or In 
favoured positions. ' 

* ■ * . . ■ ■' 

Sources of employment: ' 

j Newspaper ads ; ' 16 

: ■ School U : ; 

Friends .9 

_ ' Relatives 3 

/ " - h ■ * Workshop ' 2 . ^ - 

It is significant that the Commonwealth Employnient Service was not 
accr^ited with finding any positions for the students. Other surveys 
have also found this record to be very poor, Th^e was however a big 
increase In the number of children placed In positions by the school. 
This was particularTy due to the work done In this area by Mr, Roberts 
approaching community organisations such as Rotary ^ the Local council 
and the employers themselves* A direfit labour market'was gradually 
becoming avail able to the school. Moreover the students, with school 
training, were becomirig more capable of obtaining satisfactory positions 
themselves. 
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TYPE OF WCRK UNDERTAKEN 



2^ Davfll Products (o^yweldlrig^) 




Dairy farm-hand,. 
' Fork 1 1 ft 'driver. 

Butcher 
^^J* Smith (welding) 
Smith Trac^ Spray Works 
(AgjgnibHng lights) 



Jevvall food Store 

Simpson - PoTisH^Ing 
Had other jobs 



Sutharland Shire CoiJiicl 

Fediral Products (WoDdturnlng 
^^nding,_£ackj-ng) . 



10. 
31. 



Ste.v/art Toyota (detaner) 
f ladings (packer j 



Jte%/art Toyota (odd Jo>s) 
Hatten Notors (mechan 1 c ) 



32. Cronull a Algrnlnlum Windov^s 
(helping fit windows) 
Jtair & Hand Rail (off sider) 

13- Harke & S Mahamed 

14. Bundeena Service Station 
(Asst. to nechanic) 

^DragorL Eng > (Spray PaJntln^J^ 

15. Preston's Printer (asst) 

iustTaHan Water Heaters, 
.(packing) 

Slither! aind Shire Council 
_<gar^engr Jaboi^rgr)^ 

17* Slnipsoil & Sons (Welding 
sheet FnetaT worker] 



TfmtHERE ^^^^^^ JOB CHAmi 



stlTV there 



2 yrs 



advancement (di^d Wly weldino 
course at Tech 



not stated ■ ,d1d not like farming 
9 mths stm there 



not stated \ not stated 



6 nths 



3 mths ' 
not stated 
not stated 



stlTl there 



still there 



2^rs. 



2 yrs 



12 months 



2 yrs 
2 mths_ 

not stated 



12 mths 

jBjths 
1 yr 

8 mths 




10 mths 



2^rs 



16 mths 



not stated 

it ih 



Still" there 




stm there 



stm there 



stm there 



stirred by fellov/ workers 
XtlVL there 

wanted to Improve himself 
stm theri^ 



left fSr better job 

stm there 
stm there 



not enough work for full 
eiTiployment 

stm there ^ 

unable to do work - too many 
applications 



still there 



still there 



still there 



er|c 
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TYPE OPWORK UNDERTAKEff 


LENdTR OF 

1 int IrftHt 


RE/^SQN FOR JOB CHAMQE 


:19."0uf.fy ElectriDhlcs 


. 8 rnths 


stinthere • ' 


|20, Pa/el Beating ^ ; ^ 


not stated 


closed I'hsufflclert work... * 


izi, Ne-vn 1 Cush a Co. , 

! ( factory, hand timber 3'ard), 




stllY triere ■; 


GIRLS 

1 • L/Q _f 1 ^ 1 ! Q ^ i 1 £li^ll 1 (1 1 3 L/ 


1 A mfhQ 

1 o 111 tri^ ^ 




2. C a C Footwear ( Markirig, 
taping) > . \ 




stm there 


3. G S G Grocers jCheck out) 
ii u uaTTnen u s t c n i m s xj 


2 weeks 


.too slow for check out - had 
been told she would work - ^ 
marklrig geods. 


4, Woolworths ipricirigsfnarking, 


1 yr 


still there * 


5* Du-f fy El ectronics . 
(Makirg^ j)lastic baps) 


2 yrs 


stm there 


6. FarTners^' Miranda Fair. 


1 yr 


still there i 



Of these 27 workers, ^ 16 held their original positions, 4 had left to take 
up a better Job and 3 had started in a Job for which the^^ were not suited^ 
subsequently leaving to settla in fnore appMprlate ernploynent^ 

This iitiprovenent in work record 1s being further enhanced by the work 
exp&Hence prograni coimenced this year giving students a change to try out 
various occupations one day per week* This *'on the job" e;(perience has added 
new depth and rneanlng to all class lessons on social corfipetence and vocatianal 
preparation as mi] as niaking employers aware of the children's eapabi lities. 

It will be niost interasting to assess its lop tfin^ benefits in the next 
school leavers' survey, 

the survey also asked questions concerning hobbies?' sport pi ayed qnd 
membership of clubs to dbtain^ somfe Idea of their social adjustnient. 

There is a great need for 1e1 sure' time activities for these children and to 
th|%..end a sports programme is being developed by Mr, Best at Minerva St, ito 
Tntroduce them to ten pin bowling^ badmlntoni squash i gol f^ bush wallclrigs as 
' well as Socce)", swimiing^ cricket^ netball and softbalU Meetings of parents, 
pupils g p€Ople Involved with sporting bodies & clubs are also planned^ 

ERIC ■ '2io ■ 



Belonj to Clubs " - 10 chUdrien 

i^^es..', . , ■ - Police Boys ' Club "(2) ' " 

■' Chu>ch Fellowships (5) 

Youth Club^- Cafingbah Comnunity Clinic (2) 
- Rifle Club (1)- • r 

. •v:.^- ■. ■ ; Miranda, R.S -.L. youth Club {l) • 
• ■ _ Mini Bike Club X2) . . . . 

• ' Soccef Club (1) 

Play Organised Sport ^.8 chiTdren /t, 

§^ ^ ' - Soccer (3) v ' ^ ^ 

Weight Lifting (1) ' 
Tennis .(2) ^ 
Canoeing (1) 
'Swirrtning (1) 



Have Hobbies - 28'chndren 



T^Sm^ - Playing records (7) 

- • Motor Bike Riding (7) 

Gardening (2)^ 

^ ^ . Stamp collecting. 
^ Coin col lecting 
Working on cars (3) 
Model cars (1) 
_ Fishing {2) 

Surfboard riding 
Bhotographj 
Keeping bi rds 
^ . ' Cooking (2) 

Knitting 
Crochet 
Dancing ^ ' 
Mini bike riding ' 
Piano ^ 
Model, pi an^ 



Parents were asked what subjects anid skills taught at school they 
thought had been of most use to their children since they left schDOl, 
and also if fhere was, anything else which the^^ felt would be helpful 
iii the vvork situation if tnught to prtsent pupiTs at sehool. 



Skills tau ght at school whiGh parents thought most useful 



1. Riading (7) 

2. English (1) 

3. Spelling (1) 

4. Arithmetic (3) . ^ 
'5. Handling money (L) - 

6, Home Science (4) v 

7, ^ Sewing (23 

8, Manual Arts (3) " 

% Metalwork (2) ^ ^ 

^ 10'. Woo^dwork (5) 

11. Writing (1) 

12. Handcrafts (1) 

13. Excursions (travelling) (1) 

14. AcademlC'Skms (1) 

15. Soda! competence (3) 



guggested areas of ernphasig; (parents) . . • , 

Vocational preparation (8) 
Building self confidence (6) , 
Further. training after school (remedial) \ (2) 

(tech) 

Attendance at Workshop before starting work 
Making student feel their job 1r iniportant 
Learning to mix with people 
Learning to cope v/1th emergencies 
\ More ^ reading 

More maths ^ . ^ ^ 

Maths to Basic Trades standard 

Deportment ' 

Dress sense 

Social graces 

Elocution 

Sport to take up on leaving school 
Upgrading status of the school 
Punctuality 

Services of ful 1 time speecrt therapist 
Storeroom procedures 
^ Safety In workshop . 

Extension of individual training 
Typing for girl s \ 
ModeV-n dancing ^ 
Sex education ' 
Oral express ion' 
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\ ^ ' SURVEY OF SmOOL LEAVERl ■ 1976 : 4 . ^ 

/ \ ■ ' / ' J. Wirth 

: " ^ ' V '- ^ . - 

The foil owtrig infomation is cpllated from the fifth survey of 

school leavers carried out at Minerva St. to find out how former pupjls 

have fared since leaving school. They have been done every 2 years* 

since 1968. . _ • , ^ / r 

^ The results have^been helpfuJ„1h letting present students. know ^ 
what opportunities are available and particularly in assessing the ;^ 

effectiyaness of the school prtfgramne of social and vocational competence 

* ...... * 

The original group surveyed, who had left up to igsa^ had spent 
an average of 1 years at Minerva St* since it opened in ISSS, and were 
genirany considered to bii more capable academically than subsequent 
groups, k number sent from High school were behaviour problems. 
However^ the results of this study indicated that they were Inadequately 
prepared to .meet the demands of emploiinent and'some showed a great lack 
of stability In the work situation. Over 50 positions were held by the 
18 workers in the group with only 30% in their original positions* The 
majority of tHese 'jobs were losti^because the worker was too slow , / 
unable to' do the worki didn't like iti wouldn't do itt was unco- 
operative or couldn't get on with workmates. The average length of 
stay on the Job was 3-4 months with over 30% of. the jobs being held one 
month or lesfe. They could fill many different types of unskilled jobs 
but did not have th^ social or votatlonal skills to keep it, 

iThe^Mplias received from this original group, now aged 24-25^ show 
they have^eady employment^ working at such Jobs as florist, packer, 
shop assistant^ wood turner^ 11ft driver^ cleaner. Even the boy who 
originally had 10 different jobs in as many months seems to have 
settled down. He has worked for the same firm for t^ past 3 years, 
first as a truck offsider now a truck driver. But it has taken over 7 
years. 

The results of the group who left prior to 1970 showed that 
compared to the original group of leavers, the number of job changes had 
halved and the number still in their first position had doubled. Of 
the gims 1n this group, j^ia^d^ZS, one Is still in the workshop" and 
the rest have 1 eft the workforieJ Of the boys all but one are still In . 
the sdrme employment, some up to 8 years. This boy was retrenched from 
his Original job In 1975, now has similar process work. These boys who 



kept i,n touch had*'niu<:h parental support and guidance and' thiy settled 
almost. Irmrediately Into th? work forcfe. We have either lost touch with 
those .who had ^ctiffi'c til ties, tjiey move leaving no forwarding address or 
they-Haven 't answered my^ letter. ,The .girl?, hewevfr, are: another -storj^ 
and I win come back to them later. , « - ' . ; - 

_ ■ ' ■ . , - -K . 

. .., In the study of the third grogp ;who left between 1970-1972 we saw : 
job changes to bBt'ttf more interestlrg work andjore riallstic job " ' 
choices. Of chest yourig people, now aged 21-22, half still have the 
same job, 30^ have changed 'to similar work in another place of , 
empl oyment. One .girl is stiTl in the workshop and /another has 1 ffft work. 
'Again we have probably heard nialnly from the success stories, r": ^ 

' : The fourth survey of the 1974 leavers included the first of tfie 
children who had come to Minerva St. at minimum entry of 8 yr% and, so' 
. had attended the maximum time. These were the 18 yr. olds who started 
in 196S. ' - ^ ■ " ' ' ' ' ' '" . 

It was also, possible, thanks to Mr. Roberts, to contact those 
Students {usuahy about 30%) who dlxl not reply to our letters , and^||. 
we had a more valid picture, Approx* 751 o^-them were 1n open anif|P^ent 
and of these inore than half wer& still In pe1r(^or1ginal Jobs; 11% Ha^ 
left to^akt a better jab/a sirfiHar niJmberN^ad^ started in work for 
which they w^re not suited^ subsequently Itavlnfl^ to 
appropriate einplQionent. A fu^her 101 ha^b seek alternative anipVoy- 
ment due to the econanlc environment - there was '1nsuff1cjent work where ^ 
they were* One left becausfi fellow workers^tormentad him.'. This was ; 
the orrly pne who gave this reason for leaving. Originally this inability 
to get on with people came-up time and time again* 

Over 25% of these positions were found though school contact, 
40% newspaper ads^ and the rest^ relatives and friends* . 

Althiou&ii the work experience progranffie had only begun that year , 
the.*'on the job'' experience had added nev/ depth and mea/lng to all 
class lessons on social ^competence and vocational preMration* ^ ; 

Enlployers were also 'becoming more aware of the^hildren' s 
capabnities and the school was 1n some ways assumng the role of an 
employment agency- The CE.S, did' not place any students and only 
rarely were they listed as source of emplo^ent 1n other surveys. 



Of the reniafnder Qf the 1974 group, '^81 were In the workshop, and 18^ 
were- unemployed. The sconprnic situation iccounted for half the '.;' 
■ unemployment. The other students had' all transferred from higl? schools 
■.and were put off* for such reasons as lack of concentratidriV sTowness, 
arguing with . the boss,;v1nabi1ity to cope with the. pressure of the work, : 

. ■ .This suppdrted our belief t hit, transfer t6 special scho.ol at high . ' 
school a §e Is far too late to really provide any 'long tern Henef its for 
the child, particularly as most of them are behaviour problems. 

'This' group are how acfed 19-20 and 851 have replied to our recent 
survey. Out. of this number^ 601 are wqrking and, of these, 60%. are 
,sttll in the s^ime job. The remainder have been retrenched but now have 
simnar joBs or have taken a better Job, One went to the workshop 
pfter being putloff*. ' ' / ^ 

Another was put on n slow workers pernilt In a timberyard because 
he oouldn't handle all ihe machines. ^He lefi to take up a lawn rnowtng job 

' Another unempToyed at the time of the^^prevjoiis survey now has a job 
Tand5cap6 gardening* ^ 

Sor despite the odd failures^ th% majority of these children . have 
malntajned employment 1n thtr time of seffpy|^,^p^^ployment and this 
weyld be attribute^ to the school ^s contact with emplbyers, particularly 
during the-'first per Tod of settling in, and the child's liwareness of 
what^bejpg^ a good wo rkfef meant; . ^ ; . - r , 

_ We have heard froni about 701 of the group who have left in the last 

2 years* arnd who were IhVQlyed in^the begijining of ^the work experience 

schefte.- • Of tKese,. 67% are In open' employment^ ,231 in the^workshop and 
.10^ are out of wo^- - - . -r \ p - ' I \ 

Compared ;to the'prev1oy,s ^group the number pHced;''1n outside em- 
ploinietit hasv"been^rffa1nta now ffcceptlng the 

workshop as a viable aHtrnatfye^has' Increased a out 
"of work has dropped. ' '^^^"^ ■ ' 

Of 411 the positions the w'olfcJiers have held, 60% were found through . 
the work experience prograrmei 151 -through newspaper ads* ,251 
relatives. Half of them stUl have their original work experience job. 
Others said they found the work too rushed and moved to a position they 
could handle better, Sdrng were retrenched but still managed to find . 
similar work elsewhere ^ 

"As with the 1974 surveyt we are seeing the increased role of the 
school in the placement process. Also significant, is the continuing^ 



use made of newspaper advert isentents, The Results •also -show a ^need to 
continu^ to involve students in as wide a variety, of vbcatl opal , 
choices as possible as most causes .of fa"H "''6 were due to Rdor 
■selection. . ■ v.. , ■■■[■■:]•',, ■■y^-^.-- " . 

Wh^le uniimplo^ent, 4 high, parents and ch4ldf?n alike appear to , 
be more accepting of the sheltered workshop as suitable place for 
rehabi 11 tat ion and work prepara" tion . J hi s was not the case in the ^past . 

With tfie trend to" integrate the oN-inary slow learner into High 
Schools and placement -of the mu^lti ply handicapped In SpecTaT SchooU^^ ' 
there is surely a partlculSr need for vocatlonaT priparatlon and work 
fexperience for , t^ese children in all Hig^ 

In this* year's survey I. decided to look more closely at school 
leavers social relationships,. hobbies, sport and leisure time 
activities. : ' ' ' ^ . ., < 

Of the first group of 24-25 yr olds, 2 girls are marriad and 
appeared settled and happy^. Of one the ^lother wrote - "har home is. her 
rjiajn hobby* they have many friends ihom they visit and entertain , and 
tbgether thiy havfe a bright future"! 



does work amongst Asian refugees 
has given her a lot of Confidence 



Another girl with her parents 
through St, Vincent de'Paul. This 
and ''developed an interest In travel 

Of the boys, one has no friends, the Qthers have regular outings 
.with mates their own ageV going to football matches i bus trips, etc, ; 
Only occasionally .do they go out In mixld groups. 

Two have their own car, one his own flat. Two belong to the local 
Leagues^^lub and R.S.L, ^ . 

Although these boys had good steady jobs, It appears to be ^the ^ 
girls who. find it easier to make social contacts* Perhaps this is 
'because boys are requiret to take the initiative for-the establishment 
of relationships and they' do not have these skms^ ; 

In the second group of 23:.yr olds the girl who t^'still In the 
workshop saia\ she had an o'ating with a girl friend maybe once a month 
to old time iancing. ' ' 

The rist of the girls are not longer working. One is living with 
a boy frijnd on Social Service. lAnother has left home many times since 
she was 16 to live with various :.flriends, and has been 1n and out of work. 
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Her mother has not heard from her for about a year but said she had .had 
■ a baby and that as. far as she knew It was now adopted. Her .motheri 
,f .' refuses to 'have, hef home again.. ' ■ 

Two wene sisjier^ and no loiia,e/ live at home. Their, mother wrote^ 
. that she had\riot heard from one of jtHem for a g^^ 
other had not been in. touch some tirrie -and had been out of work- \. 

Two are^arrled. One hai a new bat^.and appears to be coping welt^ 
._HeT^^Hcfebahd.dDes all the managing of finances, etc., and decision making. 
They fiave no- fridids, \^ , : ^^i 

The other has refused/^^to con^ faniilj^ for the past 2 years and. 

ey don't know where she and her husband Jive, 

Although the boys had a good work. record Z had no. friends at all. . 
Tt'e (?thers had friends their own age and/occasional outings with girl 
friends as well. n 

They j^ent to <!ances , sporting matches, car outings. 

Half belonged to licensed clubs * only one said he ^ played sport - ^ 
squash* ' ■ y ' '- 

The only hobbies were photography, modelmaking^ and playing 
fecGrds* ' . ' :i 

The third group are teh 21-22 yr bids. One girT is married, has a 
baby, is paying off a unit. She is managing very well* 

One of the boys is married and has 2 sons. Ht regrets leaving ' 
school at 15, He reilises he would have a better job if he could read 
and writet and cannot leave his wife to attend evening classes. 

Two boys have no friends their own age* 

One girl occasionally has an outing with friends at a church picnic^ 
but no other interests, - 

The others have friends their oy^ age whom they see occasionally 
to regularly at dances^ football matches^ etc. 

The sport they played included squash, cricket, golf, snooker, 
soccer, weight littirg, 

601 belong to the R.S*L. Leagues Clubs. / , 

Of the 19-20 year olds in the fourth group, only 251 (all boys) had; 
friends their own age. So 1 in 4 say friends on a regular basis, whom 
they generally savKweekly. - 



60* say. they had frfendi bW s^iw them rarely. 

15% had no friends. , ... " . 

Sp0rts listed Included surf irr^,;; surfboard riding, soccer, tennis, 

• ■• ■ ' • " - ' ■ " 

physlcal^cuTture, fishing, judo; " • 

' ■ ' " ' '■ ." 

, 5 of the boys listed cars as their hobby.' Car maintenance course 

''. paying oft;;:' • ' . ^ -^^ ■ : - ■ ! 

If we look at tHe soctal activities of the most recint group of 
school leaverSt the 17-18 yr olds, we find that none of the 40% who 
were in the^workshop haVe friends their own age, one plays with younger 
children. Half of them find hobbles in such act1y1tie$ as needlework^ 
rug making, gardening, listening to pop music. One goes to jazz 
ballet at the Y.M,C,A.| another listed swlnrmlng and cycling as his 
sport, s . ^ ^ . - 

Of thi 40% who were working, one third said they had friends of 
:the same aje and sex, the rOTalnder no friends, 

Howevir^ except for one boy who saw his friends every weekend, the 
others nie^ rarely or every 3 months (not exactly close), 

Thls.^^ther sad record of loneliness and lack of outside interests, 
points up, I pressing need for this Preparation fort Adult Life. There 
is a lot m) re involved than just getting a steady job/ It shows how 
Iniportant are Social Skills^ Social Interact Ion /.ma king friends and 
keeping friends I self awareness and self acceptanGe, for increased 
integration with ordinary schools in social activities, leisure 
act! v1 ties* . ^ 

It Is hoped that future surveys will show improvement with 
increased' emphasis on the Personal Develbpment programme, and that more 
will be done, hopefully, with parents helping, to fill their leisure 
time with something better than T.V. ' , 



A Survey: of Parental Attitudes 
Toward the Role of the School 
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We arf currently making; an evaluation of the schOQ.T programmes being 
followtd by oOr senior pupils.' " , 

• . We need to know what you think about these programnie®^^ a^^^ 
to complete this survey and return it to the school iiy Friday, 1st July. 

, You are urged also to give us an-iionest response. Be Issured our . 
feelings will not be Kurt should you disagree wi'th what we ure doing. 
Nor do I give any undertaking that courses win be chanp^ due to yo£jr 
response. 

The survey should not be signed and. should be. ret»J»*»itd to the school 
in the^ envelope provided. 

' " ^ \ principal. ; 



There are five ways of responding to'each of thfe statements below. 



Jj-' ,- agree strongly 



^ = agree 



^ = disagree 



i^j^ - = disagree strongly 

= hap^y with present position 



Section 1 



I do not know enough about my child's school work 
Not enough homework -is set by the school 



Schoor just fills in time until my "child Is ready to leave 



The school spends too much, time on excursions » camps, 
sporting and recreationiil activities 

ERIC . " , . ^ .. ' : ■ , tlQ :\~^ 



the/^^ql should spend ihore time teachihg pupils to read 



The schfOpT should spend more time i^a^chihg pupils aHthifiitic 



The school should spend more time teaching personal developnieht 
i.e, seTf-knowledges Sfix education, ^social tr^ 



The school should spend mpre^lme teaching pupils about the 
world of work and providing^hem with m^ work experi^ 

The school should spend more time helping pupils use their 
Tel sure tini6. 



The school should spend more time teaching practical sktllSg 
e/g, woodwdrk, fnetalwork*^ sewing, cooking. 



Section Z 

The school *s major tas^c should' be to teach its ^senior pupils 
reading^ writing and arithmetic 

The school *s major task should be to find jobs for i 
senior pupils . 

The schooVs major task should be to teach senior pu 
how to get along with others 

Please comment if you see the school 's major task as being 
different from those listed above. 
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Section 4 ' : 

Please circle the five rnost irtiportan-t qualities/attributes you think the 
school should bev. teaching, . . 

' punctual ity/t-espect for authority/good manners 
apprdpriate behaviour/appropriate dress/self- 
= di sc 1pl 1ne/ independenci/responsi bi 1 i t^^^ 
confidence/ self-respect/respect of others/ 
democratic ideals/fair-play/honesty and truthfulness/ 
the ability to stard up for onesel f/toTerance/k1ndness. * 

The school does successfully teach the qualities and attitudes 
I think are irnportant 

S_ect1on 5 

For the remaining questions please answer YES'^^W'^NO 
Is the school helping to overcome your child's handicap? 

Do you think our society offers your child the chance to enjoy 
a proper degree of human rights? 



Do you think pupils from this school are discriminated against? 



Do you think the population at large understands the mentally 
'handicapped section of It? 



Do you think society is doing enough for handicapped people? 



Do you know what your child's real potent iaV is? 




' - ■ • ^ ' ' ' ' - . \ ^ ' 

TIME TABLE - HINERVA ST. S.S.P. 1977 ■ 



STAFF CODE 




A. 


Mrs. Rae 


- Resou'ce (1 day per week) 


B. 


Mr . Chi dester 


.- Physical Education (3 clan's per week) 


C. 




- Library (3 days per week) 


D. 


Mrs. Da J 


- Year 3 


E. 


Ml ss ByTne 


- Year 4 -- 


F. 


Mrs., Walsh 


- Year 5 


G. 


Miss Sepies 


- Year. 5 ^ . 


H. 


Mrs. Nu-tt 


- Year 7 ' ' ■ , 


1. 


Mrs. Wirth^^ 


- Horre Science, Science 5 Personal Development 


J. 


Mr. Kenny 


. - Year 8 


K. 


Mr. Stone 


- Year 9 ' . 


L. 


Mrs, Treneiiian 


^ Year 10 ' 


M, 


Mr . Robert s 


- 'Industrial Arts 


.N. 


Mr, Till ley 


- IndiJstrlal Arts (2 da^^s per ^eek) 


0*. 


Mrs. Teale -GDSper 


P. 


Mrs. Lerino3< 


OccLipational Ther^apist (2 dajs per week) 


Q. 


Mrs. Lamb 


- Craft (3 days per week) 


R. 


Mr. Sear I 





i 



CHOIR. 

JUNIOR DANCE 
JUNIOR SINGING 

JUNIOR PERCPSSION 
SEfJIOR PERCUSSION 
SEN! OR DANCE' 
SENIOR LISTENING 



K. WALSH, n. NUTT 

A. BYRNE, E. LAMB - 

C. TRENEMAN 

T. KENNY^, M.CONNELLy 

W.'DAY 

P, SOFIOS 

R. STONE 



Hail 

Year" 3 rooni 
Year 11 room 
Year S Rooni 
Year 7 roorri 
Year 4 room ■ 
Yea)' 9 room 



fRIDAY CL UB GROUPS 
ART 

m/cmr ' 

PHYSICAL EDUCATION R. CHIDESTER 



W. DAY 
R . STONE 



COOKING 
DRAMA 

SOCIAL DANCE 



y. KENNY 
N. NUTt 
JUNIORS 




APPEN_DIK.ro TIMETABLE, MINERVA ST S .S. P. - TERM 1> 1977 . 

■ 1. MQNJ)jAy (a) Years 3 and 4 Swiwning at Waratah Centre 

between Ham to 1pm. 
. (b) Mrs. Teal e-Gosper to be on Junior Classes as resiouVce 
9.15ani to 10.45am. 

. ■ • • i 

i. Cormnuhicatlon Skills 
ii. Co-ordination Skill s 

fflMBM. Work Experience inyolving Years 10 and 11 and 

Staff (Mrs. Treneman, Mr. Roberts, Mr. Kenny) 

(b) Swimming at Sutherland Pool - Years S, 6 & 8. 

- STAFF 1.30pin to 2.30pm - Miss Seples 
Z.OOpin to 3.15pm - Mrs. Walsh 
l,30pfn to 3U5pm - Mr. Stone^ Mr. Chldester 

(c) Y.M.C.A, 12 noon to 3pni, in winter season, 

3. WEDNESDAY Years 10 and 11 Team teaching organization according to 

individual and small group needs. 

4. THURSD^ Mrs. Teale-Gosper as per Monday. 

5. FR^^AY (a) Selected students from years 7, 9^ 10 and IT'tox 

choose to train for swimning awards 
- 1 .30pm to 3^15 pn 

. ^ (b) Senior students recreational activltes 1 .30 to 3,15pni, 
(c) Primary Sports Acti vlties 2,15 to 3.15pni. 

6. TEACHERS AIDES (a) Mrs. Schniitter Years 3 and 4 

Mrs. O'Callaghan - Years 5 and 6 

Mrs . Lock - Years 7 and 8 

Mrs. Lsabeater - Years 10 arid lis + Tuesday pm 

to Mrs* Wirth 

Mrs. ^'iula^lane - Year 9 and Mrfr. Wirth 
(b) Mrs. ^ock tD handle matters cohcerning money for 
sport ^nt-vitles on Fridays. 

7. ROOMS^ ' In addition to regular use. 

Mrs. Lamb - Year 10/11 room for sewing - Wednesday 
and Thursday. 

Mr. Roberts - Year 11 room Thursday 9. 15am to 
; , 10.45am 

8. \^U|S 12 to l,30pF!T Wednesday and Thursday Music 

Friday: Activity Groups 
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SAMPLES OF HOMEWORK ASSIGNMENTS ... Appendix 7 

MATHEMATICS " — 

• . GROUP 1 

Date Due ' ^ . ' • 

Name : _ ■ - / , ' ,, , ■ 

Address ; ' . - Date of Birth: 



Postcode 



A) CHANGE 


■ 






Cost 


Money Gi yen 


Change 




Z3t 








Alt 


mt 


+ + = 




62i ' 








59(t 








m 


$1,00 


+ + \ + = 





B) TIME 



= 4.30a. in. . 

12.30p.m. _______ 

6.30p.m. 

lO.OOa.m, - 

10.45a.m. ^ 

C) MEASUREMENT : Measure 1n c.m. 

a) ■ d) - 

bf - ■ ' . e) / 

c) . f) 

D) Cut out an ad from a newspaper about a saving 1n shopping. 
How much do you save? _______ 

How many can you buy? ^ 



GROUl? 2 



Date Due: 



Name : ■ - '" _^ ■ 

(SURNAME BLOCK LETteRS) 

pate of Birth. • 



Address : 



Other Names 



Postcode 



A) MONEY 



Cost 



Amount 



47(t $ 1.00 



66^ $ 2.00 



$5.31 



$10.00 



92t $ 2.00 



83i $ 1 .00 



$3.29 



$ 5 .00 



B) MULTIPLICATION 

'45x 72x 
3 2 



24x 

3 



16x 

3 



Change 



41x 
4 



37x 

5 



86x 

5 



67x 
6 



Total $ 



C) MEASUREMENT : 

How many litres are contained in each of the following? 

a) a bottle of m1lk litre 

b) a bottle of coke 



c) a can of soft drink 



minilitrefe 



D) Cut out a newspaper ad advertising a shopping special. 
How much do you save? 
How pmy can you buy?'^ ' 



Date Due: 



GB0UP_3 



Name : ' 



; (^SURNAME BLOCK LETTERS) 


Othir Names ' ^ 


Date Qf Birth: 




Address: ' 












Postcode 


1. Height _ 


cm. 


Mass k.g. \ 


2, Hours' and m 


Inutes from: 


■ ■ ' f • ' 




3.50a.m, 


1 hr 35 minutes 


-10. 00a. m, - 


11,40a 




6.20a .m, - 


8 .55p.m. 




9,30p.m. - 


S.QOa.m. 




8.30p,m. = 


12.30a.m. 




4.50a.m, - 


8,15a,m/ 





3. Work out the following bi'lls for the weekend shoppi ng: 
/ Butcher 3Kg sausages at 60c Kg 1. 80 



2 Kg rump steak at $1.96 Kg 

2 Kg chops at $1.30 Kg • 

1 Kg mince steak at $1.10 Kg ' ^ , 

2 chickens at $2.69 each , ; 
^ ^ ^ Total 

^ ' Change from $15.00^ ' ' 

> Fruit Market : ^ 

2 bunches of spinach at 25^ bunch . 
^ ^ ^ ; 3 Kg carrots at 7(j Kg ' . 

20 applet at 49$ for. 10 . ' 

^ • iO Kg potatoes at 5$ Kg ^ . ? 

10 oranges at 7$ each / - 

/ V ' Total . ' • . ' 

Change from $^00 

How much cha nge would you bring home from the $20.00? / ^ - , 

4. You would like to take a friend on an outing for his/her birthday. Look 
^ for the Entertainment Guide 1n the Leader, find a review or advertisement 
of a- suitable outing, cut It out and p1n it to your asslgnmerrt. 
Wrlle a letter to your friend inviting him/her for the outing, making 
surfe to give all the-necessary details and making clear arrangements 
where and when to meat. ' ^ J 



GROUP 1 



Due Date : 

■ ■ 

Name: 



Address : _ 
Age : Yrs:_ 
Height : 



A) 



1. 40+ 



300+ 
300 



Months 

cm 



_kg 



10+ 
10 



6. 600+ 
600 



30+ 
30 



7. 400+ 
400 



60+ 
60 



.8. 1000+ 
1006 



9. 100+ 
100 



10. 6000+ 
6000 



B) Write the word beslcfe these numbers, 



e. g. 1 one 

2 _^ 

3 . 
4, 

5 



6 
7 
8 
9 
10 



-L 



C) Write these times in words 

i 

e.g. 6,30 Half past six 
. 7^ 6.45 - 



8.02 

11.50 

■ _ ^--^ 
5.15 



D) Write the number beside these words 

10 ' 



e*g. ten 
eleven 
twelve 
thTrteen 
^ fourteifn 



fifteen 
sixteen 



' severite&rf^ 
. eighteen ^ 
. nineteen ^ 
twenty 



ERLC 



-81 



Name: 



Address: 



Age' : Yrs. 
Height: 



Mdriths : 
Weight: 



kg 



A) Finish These: 
7.09am 



minutes past 



4.42pm eighteen 



(morhing) 

to five ( ) 



8.25am twentyfive minutes 



6 .20am 
5,55pm 
9.40am 
3.45pm 



minutes past 
minutes 



minutes to . 
to - : (afterhoQh) 



eight 

' (__) 

(afternoon) 
(morning) 



B) 1. $6.20- 
3.50 



$7.50- 
5.90 



$6.09- 
0.74 



G) Fractions of IQJ 

a. |- of 10 = 

b. y of 10 = 



c. |- of 10 = 



d. , — of 10 - 

3 ^ 't: ' 

e, . of 10 = 



f. I- of 10 := 

5 



to 



g. of 10 s 



h, of la 



1 . I of 10 = 



J. I of 10 
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Homework Ass i gnment - Groi 



ERIC 



Due 






1. 


35t for 200 ml. 


How much oer litr*^^ 


2. 


78* fbf 500 ml . 


How much Der li tria? 


3^: 


$1-50 for 11, 


How much npr ^nn ml?-" 

^.i.iwrf iiiuwil j^^l- WWW ill 1 1 


4. 


42i for 250 ml , 


How miich npr 1? 


5. 


$1,15 for 500g 


How murh npr ^fi*^ 


6i 


58i for isOf. 


HoW^^mufih npr kn^ 


7. 


$3*80 for kg 


How much for SClOnTf 

''l.fW>V -|l!WfWII J wl • WW Wu^iw^ 


8. 


$2.50 for 50cm 


How much npr mptrp? 


9. 


$6*00 per metre 


How much for 25cm? 


10. 


1^ m at 60t per metre?^ 



Write a note to,>th8 baker tellfng him that you will be on hoTldays for three. weeks 
and ashing him not to dfettver/^^^^^ ' . 



1. Hdw^many in 1 gross? 

2; How many is a century? 

3. Hpw many years in a decade? 

4. What does the term net weight mean? 



5. Double $1.26 ■ ' . •■ ' ■ Half of $1.26 

6- ": :$2.60 ' ■ " ^ $2.60 

7- " ",$2.38 '. . , $2.38 

8 . $4 . 26 " " ^ ,;-;$4^ 26 

9. Had $10.00, spent $4.79 Amount left ' I '' 

10. 5 dozen @ 35^ peni^Bzen 



Write five sentences giving suggestions for ways in which you think the school 
could be improved. 



1. 
2. 
3. 

♦ 

4. 

5. 



2i 



• ' '■ ■■ s ■ ■' ■' . •■ - . . \ -Due ; 

• Name: Date of Birthf - 

Address: ' - Country.bf Birth; 

■ ' Nationality: 

.. ^ '. ■ ' '1., ■ -^i • ■'■ Ha i r • 

Height; c m ' Eyes: _. ; ' \ 

: Mass: kg .* / 



MONEY : Use a calculatpi^ vf^you have one to vvork out the total co^t of : ' : 

^ ^ • i ■■ $ ■ t ■ ^- 

5 kg peas at 43tf kg|^ % 
2 tins of cdfffa at,$2.i7 each - : , 

500 g tomatoes at 92i' kg ■ ' . " --; ^^7^;- - / 

^ 10 kg potatoes at 12< kg ' - . ^ 

5 apples at 64^ -^r ten ' '- V' ' ^ , 

\ TOTAL 

How much change would you get from $10? ruAMnc ^ 



WRITE a letter Inviting SDnieone you know to come to your place for a holiday . 
Till them: V 

a) when you want them to come. 

b) how you win arrange to meet and pick them up 

c) what sort of things you will able to do \ . 

d) how long you want them' to stay for anl how they can get home 



MEASUREMENT ; . . ' 

' . r a) Im - cm d) kg =,4000g 

/ . b) 1kg ^ 6 ' ej 6L.^ ' m l ' 

c) ^kiTi - 1000m . f) 50 cm - \ - m 
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GROUP 1 



Naftiet'' -- . H"'' - '■ -.'^ ' ■ ■ „ vDajte of Birth: 

Address: v '-^ ? . Ccsiwrti^i' of Birth 



Hatr* * Eyei 



MONEY Use a calculator .1f you have one to work out the TOTAL cost of: 

2 jars: of coffee at $2 p6ch ^ 

1 kg 6f peas at >50ii .per kg v 

2 cirtons of mil V at 30<J each " " . 

3 oranges at lOi each V 



_ WHEN^ HOW ./WHERE WERE . . _ 

Complete these sentences using th&^ right word frofn-abo^ 
1* did you get homr yesterday? 

2' are your shoes? 

3- you waiting for a long while? 

w1 1 1 you be back? 



ete these number sentences 

1-6-^3. _ ^ 5. 5 " = 8 

2. . - 3^5 ^ ■ / . 6^/ 2 + ^7 

3. 7 - ^ 5 ■ ;7. ^3 + 

4. ,-2^6 " ^ 8. ;4 + ^ 6 




. ^ ' j Mppenqi 

duties:-^. ifBERm i ■ r ; - ^-^^ ^^^^^^ ^ . ^ • ^ 

1, WQrk .Experjence \ " / 

i:-'^ ;v2. Caresr Educattonv^- V 

3. .Technical Co1j'€ge Coui-se ,. 

■• 4. CQ,un selling ) , " ! ' , ' 

• 5. Eyaluatlon ■ ' . ' * ' . 

' 6. Community ^1 a 1 son • " , . _J • \ ■ > 

' 7^ Research/./" _^ ' ' ■ ' ■ / '/ ," ' . • . 

/-;/;.#■:' Fol low-lp. » '^^ \ ^ ■ ■ I ■ . * " /■ , ' t >, 



: Work Expg^lence : ; " : : .: . _ ^ 



\ Co-drdinatfon and fol l6W-up of siMeDts on Work Expev^lince' with '. 
Mr. Kenny and Mr/touchftian, :/ ' ' -^ ^1^'' ■ ■ : 

/pbtai4l/pew employers .f ; ^ ^J;^ ^ ;^ 

•.^-•■:-:.:/.-a^ 



2, Career Ed ucation . 

W1th,,Year 9, 10 & 11/^ ^ ^ . V V^^ 

,DeveloRlrfgj5rografmie as a " 
Discussion tdf Work .Experience* , 

Training In Application Forms* Job Inter\^i#ws §nd obtaining work. 



3, Tec hn i ca 1 Coll eg&^ -CouriS ' ^ ^ " ..... ; /•/:: 

r"^/.c^ ~ r-~f ' ■■■v-'.;^-^^^^-.^^.^ - ,; /■ /,■." :- 

Liaison w1 th! tecbnica^tollege teachers* and 4foiTow-Li|i of .studints^. 



4 ^ ^jnselling 

.IndI'Vidual counselling of students and parents. 
Recording of information on to. individual cards (attached) 



Evaluation ' ^ / 

Writing up of reports on individual students based on Work 
Experience, VGB and Technical Education results. 

Use of S.PJ.B. as evaluating and teaching technique, . 

Evaluation of total programme • 



IC 



'ir. 



Community Liaison / < . ' ' 

Contiict with amployfrSi parents t Commonwealth Ernploymint ServlCig ] 
V.GJ., and.p€partmihtal officers to encourage Interest In the 
expansion, of services to the school. 

Develop 11 a1 son wltb^Clmperdown rehabilitation cen%e* 



7/ fie search 



Reading of local and overseas raaterlal ^ / 

Follow-up of ex-students to assist Mrs. Width's eyalua^n of 
school survey. . ; " ■ i . ■ . * 



S. ^ Fol 1 ow-Up ' ^ : 

Follow-up of tiveral ex-students having difficulty In adju^fng to 
the work force. ' \ " , 



3 



i 




, EMRLOYERS WHO HAVE PARTICIPATED IN 
WORK EXPERIENCE PROGRAMME : ' 



N^- Briployer 
1 SI en's Hardware 
_ 2 Winston Textiles 
^ 3 Goodj^ean. Tyre Service . ; 

4 Stewart Car. Co V 

5 Sunrise Furnlfu^ Pty, Ltd 

6 Kriesler (Aust) Pty. Ltdl 
7^ ^ ' Wool wort b^OLjd.. 

8 Woolvyorths Ltd/ 

9 V Marshal 1 Soft Drfnk^ 

10 CM. Stapleton & Sons ^' . 

11 Furnlcraft Pty*. Ltd. 

12 Dooban Pty. Ltd, 

:13 American Vogue ; \ i 
14 Hunts Hardware 
J i5 I: Gr(|en ' s Hardwa re 

16 Grace Bros. 

17 Namco 

■16 :;- S^ittfrTahd CQuncil Library^ 
1? 'yCaltex Service Station : 

20 M.L.C, Infsurance Co. ^ . 

21 BlakeTy Turner & EverinqhaW^ J 

- Co. = : " \ - " 

22 Brunker Eletitric 
2d : Eden Press 

24 J. S K. Bruce 

25 Pat Murf itt . 

V 

26 Kent Instruments 

27 Sutherland Art Centre 

28 Miranda Fair Health Food 

29 Soul Pa tt in son 

30 Jannali Beauty Salon ^ 

31 Highllne^furniture 

32 ^ Amoco Garage ; 



Address ; ^ • 

Princes Highway^ :Sutherlamd; 
-10 Flora Street, Kirrawee, 
■Princes Highway, Sutherlind./ 
.175 #ort Hacking Road, Miranda : 
8 Cawarra Road, Caringbah. 
^12 Cawarra Road, Caringbah, 
Princes Highway, Sut^erlai 
Miranda Fair 
45 Aiexanaer Avenue i' Taren Point. 
782 Princes Highway, Sutherland. 
49 Bay Roicl,;; Taren Point. - 
J9^ Wara tah StreBtj ki nrawee I 

i Z/Flora Street, Kirrawee. ■; 

f^irigsway , Mi,r*andi ; - =■ ;.■ 
315 Kingswayh Caringbah. 
Miranda Fair 

Cawarra Road., Taren point. 

, Eaton Street,/ Sutherland 
IvEatcin Street, Sutherland. 

rPres^tdent Avenue, Caringbah. 
^'klngsway, Caringbah, ^ 

188 Ta ran Point Road, Taren #int. 
Taren Point Road, Taren Point. 
182 Taren Point Road, Taren Point. 
10 Woodfield Boulevarde, Caringbah 
Box Road, Taren Point J 
10 Eaton Arcade, Sutherland. 

Miranda Fair 

Miranda Fair 

Jannal 1 

Parraweena Road, Taren Point, 
Kingsway, Gyfriea^ \ - , - 



■2;- 



Na. 

,33 

' 35- 
36 
37^ 

- - -SS''' 
30 
i'40 
41 
' 42 
/ ■^ 43, 
.44 
45 . 
46 
'47 
,'^48 

49 

52 

■ 53 
54 
5t 
56 
57 
58 
59 
60 
61 
62 
63 
64 

66 
67 



Employer \ : r.: Address 

D^nul 1 a Bowl 1 ng Club ^^^|^roy^^ Street , p^nul 1 a . 

Jfmlnfr lCri^t '^y / - ^ 
Benjamin Shoes ^ 
SqulfiS Bingham 
Fisontc . 

Sutherland Shire Council 
Ken Wh1ti;^V 
Hotel Cecil . 
,Dow€>| fAu|t)^/l Ltd. ;^ , 
Caringbah Sheet Metal ' , 
Cronull a Aluminium 
CD, Engineering ^ , 

Speed la Wheels 
Munrii Englneerfrtl ^ 'V 



Health Food Store ^ ^ 
^J.M^^.^\totom (S^ryice Statloa) 
- ^ Stemac ^ Indus tr1es( Pet Shop) 
E, Brownscombe (Mensweaj^) 
Warren I Co, - 
Henderson Real Estate V 
S. Johnson 

Goodyear tyre Service ; ^ 
Taylor Es|ite;/lgen0y V> , 

Da veil Product s\ '.' ' 

Sutherlantf HpspitaT 
McDonalds 
Tysons Pharmacy 
Adams Smash Repairs ( 
. Bulmers Butchers 
\d/ Scaliwag, 
Post Office 
Simple Sirrion Pies 
St. Marks Pre-School 



raweena RQ^d^taren\ Point. 
Kirigsway, Gymea. , 
' Cai-lngbah ^ ' V 

61F WarataK Street^ Kirrawee, 

Taren Point Rgad, Taren Point. 

.... > ' - . 

Fl ora S ti^e|t.i K1 pra wee . : 
Eton ttr-iet, SutheH|nd. ■ 
216 Princes Highway, Sjrlvanla. 
GerralG Street i Crpnuna. 
7"Papraweena Roajd, Caringbah. 
, 42 Cawarra , Road , Can'ngbah. , 
28 Parraweena Road, Caringbah. 
153 Bath Road, Kirrawee. 
15 Bay Street, Rockdale. \ 
23 Munroe Avenue, Sutherland. 
Eaton Arcadi, Sutherland. 
■ The, Bojul e\^arde', Kirrawee. 
Boyle Street, .Sutherland. 
,1052 PH nces Highway, Eng^dlne. 
104 dronuTla Street, Cronulla. 

Endeayour Arcade,- Caringbah. 
46, President Averiue, Caringbah. 
21 Gymea Bay ted,/QianeaJ^: \ ■ 
Monroe Avenue, Suthertand. 
Kingsway, Caftngbah. ■ : 
President Avenue, Caringbah. 
70 Gymea Bay Road » G^ea. 
Flora Street, Kirrawee. 
Miranda Fair f 
8 Gymea Bay Rbad, Gyniea. \- 
Princes Highway, Sirtherland. 
347a. Kingsway, Caringbah. 
Sylvania ' V 



r. :.\ 



. . .FOLLOW UP QUESTIONNAIRE OF " ' 

MINERVA gTREET PUBLIC SCHOOL'S WOf^K EXPEI^IENCE PROGRAM 



( Persona T/Vocat i onal Chec kt i st ), 



Student's Name: 



Please. answer the, following questions bj^ placing a^cHQ^^ 

which yeti think I5. closest to how good or pbb^^yotl^ f^ 

that question, ^ ^ — ' 

For examplsr if you think you afe yery good at^ something^ mark 5 lifce^this 



1 

Very 
Poor 



Poor 



Just 
Fair 



Good 



Very 

Good 



If yoQ^feel you are yery poor at sbfe^hing, mark 1 like this: 



-J— 

Poor 



Very 
Poor 



3 4 r 

Just Good 
Fair 



wGood . 



You can use the dt^K humNrS too t^ how you feeT about the questions, 



1 , H ow we 1 1 dp you f 0 11 0 w d 1 r ec 1 1 0 ns Z 



1 

Very 
Poor 



Poor 



3 

Just 
Fair 



Good 



5 " 
Very 
Good 



1 



2/ How well do you get along with Other workersy 



1 

Very 
Poor 



2 

Poor 



Just 
Fair 



Good 



5 

Very 

|ood 



3; How-Will db you get along with your boss? 



Very , , Poor Jtist, Good Very 
'• . Poor Fatr . Good . 



;4. How well -do you work over -a long period of time? ' .■ 



1 , : 

Very 
Poor 



Z ^^W^ ; 5 \ 
Just ^ Good . " Very 
Fair . . Good, 



5.' '^ Af^ ytou interested in, your Job? 



1 / 
Very 
Poor 



Poor 



Just 
Fair 



Good 



W7 
very- 



, Do- you us Ually?, complete your^work on.' time? 



1 

Very 



Poor^ >• J^st 
fair 



Good, % - 



4lm 



7. Are you at work oh titte? 

r~ 2 . . 3 ^ ^ 

. - * Very Poor* Just 

. Poor ^ . Fair 



If— 
Good 



5 • 

Ver^y 

Good 



8. Are you ialways at work? 



1 2 / : 

Very ' Poor ■ Just 

Poor . Fair 



Good Very 
Good ^ 
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9. How clean and neat are you? 



1 72 ~3 T 

yery/ poor Just Good Very 

Poo/ , Fair Good 



10. What kind of person are you? 



1 . 2 3 4 5 

Very Poor Just Good Very 
Poor , Fair ' Good 



11. When you make up your mind to do something do you stick to it? 



1 2 4""" " s 

Very Poor Just Good Very 
Poor ' M. Fair . t-. Good 



12. Do you think of safety when you are working? 




Very Poor Just Good Very 
Poor Fair Good 



13. Do you mind your own business? 



. . 1 2 

Very Poor 
Poor 


3 

Just 
Fair 


. C " " 
Good 


5 

Very 

Good 


14. How good Is your w^J<? 












1 


i 



Very Poor Just Good Very 
Poor ' ;Fair Good 



Can you work without being st^ervised ail the time? 



2 . 3 4 ,5 ■ 

M/Bry Poor Just Good' Very 
Poor Fair ^ Good 



Are you honest and trustworthy? 



1 

Very 
Poor 



Poor. 



3 

: Jyst 
Fair 



Do you use tools correctly? 



1 

Very 
Poor 



2 * 

Poor 



1 

Good 



5 

Very 

Good 



3 4 5 

Just Good Very 
Fair Good 



How well do you cormunicate with other Deople? 



1 2. \ 3 4 : 5. ^ 

(ji;^y Poor^ Just Good Very 



Falrv 



How we 1 ^10 you court? 



Iv 

Very 

Poor^ 



2 

Poor 



3 

Just 
Fair 



1~ 
Good 



5 

Very 

^Good 



How well do you write? 



1 

A/ery 
Poor 



2 

Poor 



3 " 
Just 
Fair 



4 

Good 



5 

Very 
Good 



How well do you read?^^ 



^ 1 

' Very 
Poor 


Poor Just 
Sa1r 


4 

Good 


Very^ 
Good 


How wel 1 do you 


handle your money? 

• g , '•" • 
^^^^^ _ 1 ■ . . 




i 


1 

Very 
Poor 


2 3 " 
Poor Just 
' ' ^ ^ Fai r 


4 ^ 
Good 


Very 

Good 


:^oJt^CJsi'ful do you t^^nk the W«n < Ex 


perience 

i 


Program has been? 


1 . 

Very ' 
, Poor 


2 3 ; 
Poor Just : 
. Ra i r ' 


4 

Good 


5 

Very v 

■fiood 


WoW well ^ can you 

J 


work things out when you st 

1 i i 


rlke a prpblem? 

i 


1 

Very 

- Poor 


2/3 
Poor Just 
^ Fair 


Good 


5 

Very 
Good 


Do you stand up 1 


^or yoursel f? ^ 




i 


1 

Very 
Poor 


2 3 . 
Poor Just 
/ Fair 


4 ■ 

Good ' 


5 

Very ■ : 
Good 



Do you mak4Hfejtends easily? 



1 

Very 
Poor 



2 

Poor 



3 

Just 
Tai r 



4 

Good 



5 

V.epy 
"Good 



Many tha'nks.for your help 



PERSOiL/VOWTIOiL CHECKLIST : AiL!SIS Of INOI^IDOAL ITEMS 



1 

i nun Well uy you toiiuw uiricuonsf 

i 

i. ' 


' Employer 


^— ^ — ' ' - ; 

3.6; 0.9' 1 2 : 8 !?■ 3 '- 31 


icflCngr 


3'.4 ,8 ^ :6 ill" 16 2 = -35 


JlUOBiII 


3.8 


1.1 r:i ! 5 9 5 


n 


rargni 


3.0 


■ .6' - !- i j 8 ■1- '13 


4 nyw well uo jou pei aiony wun Hner worKfirsf 


1. . 

^ hmpioyer 


4.0' 


^ -f ! " ---^-^-^ — ' . - i 

.0.8/1 ii,i20 ?■ hi 


Tfls hay* 

icacngr 


3.5 


.r 2 • :i2 ;19 2 ^ : 35 






3.9 


1.1 j"> 


2 


6 . 


n 


rflrsrii 


4J 




ul 


7j:4\. ■ ^ 


13 


J nun wei 1 uu juy y^L QiUiiy WiLfi jOsffipE?* 

' ' ' ' .- 

L '■ 




4.7 


.7r !i 


3 
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E ^ Employer 
T ^ Teacher =, 
S ' Studefit 
P = Parent ■ ^ 



SUeVEY OF TEACHER OWINIONS 
OF THE WORK EXPERIENCE P 
1. What IS t he most d es 



m CONCERNING P^^smr^' V " ' 
1 >^Ty -f e ature of the ..program? ^ * . *■ v .^^'^ 



rlt^s making outside people more Iware of ijie problsn these chndNfl 
have. The> sefim more keerv to h^lp in any 'Way.ftheV can , • 

The most destrable feature of ^ Work experience pfograimie Is that 
the chtldrtn see themselves fil* a real sftuat ton and txperTtnce the 
Ha^aNs and pitfalls before they have to cope wlth thefn on a long 
'^'teym basis. The teacher can also see how these children measure 
up In realistic sltuatfon. - . - r 

The provision .of a broad variety of different work;Sttaations to l 
cater f^ individual needs and aptftudes, V ' ' . - 



ose tj^ough th€ senior 



An increaiing sense of di rection 
classes, * / 



pur children^ learrt responsibnityi \*ork habits and new :ski 11 i 




it It provides the students with a rtealistic understanding pfi^;tHevr 
yarlotis types of ^pk they can undertake , as well as mak^n|| Wij^Toye^^^ 
aware of tfie students' real abilities and potential. ^ ^ 

That before leaving school students gain a basic level of competence ^ 
(basic, spcial S personal skills) which will allow theni to take their 
place as individuals in the community and enable thim to make con- 
structive personaT decisions / [ . 

Each pupil 's actual experience In a real work, situation ! Mah^of 
these people are unable jto estimate their own feelings In a devised 
situation - greater awareneSs of themselves hfs shc^r to be-very ^ 
benefleial for their attf tudjs^ & recpgnitiort. of thefr^ own needsV 

Lt ^allows the cKlldreh to e;<perience wrkinglconditi ens they may 
encotinter later in life - it prepares then for the t>pes of people, 
they may comi in contact withs and teacjipsi' them how to handfe 
r^esponsibillty as far js. e,g. being ap^M^iately dressed^ being on 
time i etc . goes. ■ ; ^ _ | ' * • 

Tne developnient of maturity .and cohfjdence 1^ the Senior students* ' 



0' 



A* T^e interactldn between school and comfnunity - a) bringing 
necessary amendments to^ our prografnes ftor ^2 Children In the sc 
keeping realism - according to need; b) mS^g at *\^t jpnie parts 
of tlhe^ cor^unitytaware of the potential of (^our*«dents (2) our 

SChpOl^ . ' ' ^ ^ * ' 

B ^ / It^;success. - - , ; . ^ ■ 

It ^Ives the students and staff i nvoTyed a^practical^ ■ real istic 
approach t^ skills required for !(^ork and lessons to be taught In school 



■ 9, 
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What Is the most Important^'ghange^ if any.^ yoa would make to the p rogfam? 

[ftlefi; a Chfld fs; g1ve# say'aif 8 week-^eHod to fujlfil he ^^he sHsuld 
be ma^de -to stay for that ttme unl ess for some ' very good reason. s'feM^Ji * 

they learrv perssrver'anee. ■ ■ ' A . . ^- ' . ^ .4?^. '^ v - - 
; ^ .v" . ■ ■ ■ •• ^i." V, ^' r-^'." ■■'^f. 

.1 'would like tp see the work txpule nee done \r\ vie^y xir foftn^gm'/' ' • ' 
blocks rather than one day per wew. , ■ . ' ' 

Use, class teachers Involved directly wi'th the students on the 
progranines to supervise the working of .tN pro " 

Only In the direct J^on of further development and greater ^^riety of 
experlertces, .7."' K'^'^r- '-' -^ - ' \ ^ ^ . 

Better ways of bepihg' track of children, and when they do get a job ' 
to make more notice of it, i.e. at assembly before they^po. 

To have resource persoo as liateOn officer to follow up students in * 
the work situations. In o^Son, it is ne it her( realistic .nor " a 

desirable to remove a teacher OTm a cl'ass duts'id^ the work Infiuehce * 
i. progratnme to do this. A brief %port at Friday 's^staff meeting on - " ■ 
those students involved in worK ExperTe'nce would also provide valuable • ' 
feedback. All menibets of staff who have contact with them would . 
have the opportunity to work on any problens arising. :^ , \ 

Increase students understandlhg of the World of Work and*! earn more ' * 
about Careers - their expectation and- job choice Will be more . 
. • "realistic" and increase students awareness that Outside ^ir pro- ' 
tective schooling some peopll could/'take advantage of th^fccause 
their lack of skills. When- students l"y«f school that t^Bcasion^^ ' - 

be regarded as a "special" iime in their lives. 

Simply, the mor^ varied the experience for each pupih the greater 
awareness each shouTOfivelop of tlieir cm need and potentiaT. 
Greater communication on staff level . ■ ^ " , 

>^ Grlater^t4^>ect1oh' and guidance to the empJoyers so that they can 
* make the experience more useful. Greater use of the woKL-fi^erience / 
.y to'de|i|4op particular aims which apply to i ndividual . children- ' 

" More feedback, frbm staff directfy involved, in the program to tiho/e 
>/prtjing.w1th more Juntor classe^ Not that our school, is goinf^o 
> ^Be -^rk Experience oriented - bu^^e isolation is creeping in . 

I would like. It to te. suff jtfijntly fl\)<1bl e to cater^for individual nieds. 
.e.|. SOTO cl rents might'%^#t by a fkill week of work especiaU)' as thej' 
^.,,;.J^gressfed through Jhe program. .TMs •cotj'l'r .also have a bonus benefit of * 
::^Woouragi,rtg^a realistic etpproaeh bV,t))e employer. ' ■ ' , • 
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^^^^^ Ho^tfta's the p^l^lieVped iWP^Work ^ 

■'^^f\m mi^mt^* has hljohllgiited" the' Impb'H sf^vlval skil ls ftf*. 



mi;, 




It has" proyided a rkl istic .fpaihe woi^Jj Vf1th#vyhich 'to Jts^ji" • 

effective prdgraiw&s with *a.^,t16hal cn,1ter*ia of sk'p^sJ&" - 

Senior pupilj.^tft ff"i|oal 1^ view and a niucfi greater chance of open 
employnient have gariirally prtsented less beHavi:our and adjustment ' 



.The i^udfnts showaa an 1ncrea|ed maturity and were inqre rtol | vatedb. ; 
^ This w||'vfe?^ evident 4n any dlscussi.ons HnvolvJng peraonaT jdaA^elopm^ 

and socfal competerice^ v/hich ^erfi "wofk-re1atetf"^f also In th^iclsnce- 
^' lessohSS which iVitegrated with the Tech courses. # ^^^^ 

■ " \ . ^. . ^ • / • - .r'-'^ ' ^ . . , ; ; 

rani aware of a aotlve participatlori 4#^Staff ^ fitude^s- S.P4tents 
In the Work' Expieritnce Programji fo1loviftlDg.the survei^ of ^chM^ 
leavers the staff is^corftinually i^utOTiatical / \ 

endeavpur+ngi to cater fpt} .the changing needs S damlrids oft th^ Itudents 
& employers Involved 1n the program. ' y'^ ' i^: 

■-" ■ ' * ~ ■ ' ■ ■ ^ ' 

A:^greaten "awareness of^long terfn alms and needs W*^up11s at th%% \: 
.. "i^ter Ita^V. .-^ * . ^' . /'^ . ^ ■ V-^ *; \ ^= ^ / ^.'^ . 

■ ■ >^:* .^.^ _ ^ - / - . > . ^ c= . . . 

The prograrme:»ws helped determfhe what skiTls the^^ 
^^se while mrkmq^ ^hi tr:j^^:inQ toUi^d froim work^ a% thls^lri^turh ^ 
T^as led to ;fl social ccmpefiehde/and oraj ana written languagie - ' < 
;,^PKpgrainme^that car^ sor that the cfndren^ 

\.^;:have tfoi^itrO^ the skll is when they go to Work >rl , x ' 



/- 



Enabled''me to becoflieferi awars of the problenii faici 
in the transition fror^a^sfti^ol to work. 



ydung people 



7 



Sel Q^&- 06%^*^^ r : : ' ^ ^ ^ 

Plus: JeVtcfcsecond-hanfl^^ children a foreseeaWLe 

goal tQ^ar,k for maldng many tMks understarrtabU for thGm^^- 
and #ea^^ble, ■ . \ gf ""^r^/ ^ ^ ' \ \ ^ 

9^^^^^ d|r€cily t^the progrgnit 1 when I ■commenced working 
at Strtet, I based my* work o|i what I though-t was expectij^f 

Clients 1"^'^'*"^^^"*^'^^*"^^ ' ^ 



file tp. liajl my 




nto :the progri^ 
V 

4. ' . . 
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4. Hgs feedb^aek^fpom^he sydtnf s ' but of ^school acll^t1es helped^u . 



filan your cp^ro^ work? If "^es" give an exam ple? 

;:Yas. If a chMd has trpubl^e reading certain thTnas, that ocbir in his 
wofk^situation ^hen a reatfing prqgranme to cover ^se things rnust 
behitl t him and-the otl^er chWdreni^ = - . 



^k:^:!- '^Yes.. By providing a supplement to basic safety wori^ with those ^ 
1^ ^ anco^untared in work exRtrtence si tuitions by^showing^He need 



v#.e teach location, f'indlng skills /for instance 1^ ^ p 

. ■ to str^et-dlractor^ skills. ' . * . "i* ; * 



.Nor 



Yes * . >Their lacf: of expertise in JDrganlsing outings for tKeraselves 
lad to thevplannlng and follcw up of th%fiim/lJuncheon excurijon, i 
>J as weTl .aspther social s-terll's such as phoning fnvltations - 
v^liccepting nt)t accepting, etc.,' [ : > 

l^putl'jned In question, 3 



-situatioti^l^armng needs greater emphasisV^ight froni 
the junicfflffhQol. - ^ . .. v ^' 



No. Ohlxi 
organ is 




r assent Iveness, ability to thlnk'^head and to 
0 that they can follow difectlons. and'soj.ve 
problems. HoweviferV'nearly every as^lte of 1s based dn the | 

feed-ftao^ ^froni the prograrnme. *. ,«^-, " 
iSfei ■■ - ■ r\' " - ■' ■■ 



■1 



Yes^/Feedb^k prbvldes ^gfii^carit ^nfor^aSttri regarding pupil s^: 
frQ^^differing efivlfortftntaj^ rnost parttcuTajrly. in n 

plarftrfrig in areas of personal ^and social competence (as well^ar t^^^ 
obvious re(Hing maths ling^age/areasL 

Yes. 1:^ Activities'^ucb as weighing ddo^ctiyj^iscryminatlfrg^^^^^^ 
avoiding disasters, following verbal li^tructipns^v niemory fcr 3-4 Instruc^^fOfts^ 
and mbst Importantl y ^whatever is done to be d^tie correctly 




5. 
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Whit Is the mogt Bigr\ifi^^^Mng& y ou hayj ifeen In the students ' 
soglilt acadjgBiic or work skills bihavlQuts 'sfrtce^t^^ program coffirogintoeciT 

I think most chlldreo invol^ in the prograitinie%vrii® 
workinj^th older eflplc^jles. V/ ^ f ' " / ^ 

Students is a whb1Phivi'BecorF« to the fac^^that 

thiey Willi be leaving school, Iti^he and^ th^are coming 

to timrs^wfjlh 'their own f uttrre in^the teutslde worM .^p^ - 

, ^ ' ^ ■ . ■ \a ^ 

Mdre enthi^laiSi for work sktlls and, related academic skilrSi 
tepaijse the nfeti fes Besri/made "real". More corvfldence soclany. 

^'^lt£^^^r ^ " 

TKe •S^pfl^ntS"^^ and were more motivated. 



/ ^^hi s^as^vVen^T^ 1n any^dlscusslons invplyii^g Pirsonal^ 
^^mn^ti^fo^gl^ which were "workHr'lla'ted'\- also^ in the 

/^^Qieho0;,l%ssDns\^^1jChv1nt courses, .\ , 

^^Studerts genterally are nore self reliant and confident In themselves 
andHh their expectations and. approach to outside work, ^ 



''^ Attitucte/ - awareness of own abil1ti^/po||ntial^ and in some cases , 
seit: aqfle^tance ih much more ffealistic^way , 4 




Intreiisefl confidence and roaturlty^ In succ^ 



sfiff children. 



Socjalr 
acadOTW 



fctr maturity. ^ Atadeftic : Practical aiwclrenes^ of 
l|s although limited actuaT adv^Cin these .skills^ 



SklT:l^ :^f Improvement in the ab^ty to/cope^with the routine of 

^^workv-^^-^' . '^^ . ' , - ■ " ' . / ' .'''^ / ^ ' 

tonflderice^- both on the part o-ft. the pupi-'ls and sot© of their |la rents. 

af i:^se t)n^i^is;jnswer as, I only knbw my; own clients - 



irvtlniftel y 




- e 5s 




4. 




you Tike to ^ the program continute?. If "Yes" wHy ? 



Yis\: I th1ril?/t has helped so many chllirjgn soclallyt'mide them more. 
mpbi«1t^1e 1^ some cases Indeptrtd^i^' It^lias pr^ably heTped 
the 'less foriunate child whose parents h^n't h^dcf gifeat deal of *^ 
ihtartst in WOT b perhaps don't know the right wffy of find In 
^plqymeht for themp on perhaps the most suitable emp1oj^int,V.Ktep 
UCMth^. good work* i * . . 

Because arty progMiiine that helps these chndren to adjust to . 
the pressures Of norriHl TiYe must &6 worhtwhile, . • 

Ves, Jt provWes an' Invaluablespractical basis of educatiAg the 
partiMlar chtTdren 1ri this school in career preparation and enables 
them .to adjust more or less at their own rate to Jhe fmployment 
situaticgii smoothing out p^blems the>-^xperience^€hrough discussion 
vjtith and guidance by ^emberS' of sta-^ 



more enthusiasm for work 



Yes.. For all tM above reasons s i .e 

skills :and related academic skills, bfecause the need has been madte 
"reay, More''QQ4f idSnce socially. j ' 

Yes, Becaus^l^^lj^ many benefits for the children as. discussed ' 
abovej i.e*. troS^f^em to act more mature and 

-Yes. ^s^^n^answer 1, i .e, that it provides the,^^dents with a 
real isSic understanding of* all the various^ypes of work ^hej^ can 
undertakt, as w^ll rfilma king employers awar^ of the gtDdents/ real, 
abilities and potential. , Also it maky parents morjeWaa^ 
child's real potential and the type employment It^J^^ 
might succeed. . \ - ^ 



Ye^^ v^el^pt CQfitinue flip the experiential «^rd^am to consblid¥t6r^ j) 
idiis^H^i^'futur^ development & widen the rang^bf stud #^s , . . 
exper^^^esjiiticluston of practical activities%J^^s|B^ 
r^fli^ red^fd ry ^ 1 V i ng |^^^ k i ng in a demoncrac^& fl^^^jjH 
pi^nal & rfjwionships, & jtud^nt pai^icj|a^^^^ 

Service S: CaTOUnit>^:A(ffliviti^^ Children in $p^it] ^iram^^ 
^re oTten provided "hand^|ts" and thinking of bther^^^^^ 
perspnality' and 'appreciation of others .efforts rftadp^^;tl 

Yes. Senior pupils show 1^ greater & faster develo|rnent towj 
.maturity requfred fGrVpTace "in the work force, .the real 
nas mcidh "mof e Ifnpad^^tnam a contrived one! ' \ 



♦ i: 



Yes* The childrifn have an opportonity of ex^riencing \a^ nt 
jobs suited to their^ interests and capabilities, and if^fipss' 
can choose which joW they want to go into. Also it e^fables employers 
and otfafr employees become^ of the ch^^ren, thetr, S4 




:f|0gths 



probl^s, i^hd thi1r 

Yes, lit provldis a ^la^i^ory In which to test but lpms,tudents 
perfornianM andithe l^^^Tng provide#^y parents a^tid.te^ef^s '^^^^^ 
belps th/B Stu^^ts tuiiw^(f?^up their own minds ^out-issues If emplo^nent 



Yetl' (y it titlps fit ■the, chndren' fill worthwiT^Roslltlons' in society 
r,Ptth0*'.thi^n' bec^tng" fringe ,dw^ (|4 'ttie ^ 

eff^t on 4] th,« school mprtl e , >) school pro'gratTines "overr^^|3) Its ^ ' 
success' in employability for our school leave's. ' t-'. ' 

SoHhat school lessoris are significant aVid dynainic to toth students 
ahd staff". .So that our stuBejrits have every^gppbr^unlty. to obt|nn afid^ 
hold employment, ^ — % ' 



* ' ) 
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, 7 . What' additional resource s, If^any. would Jou see^lhe program requlrTTljg 
V . if It were to be continued ^ . . ' 

. ?r^T irs ■ . . , ,. 

I would like to see' people^froin the workforce coming to talt t» the, ' 
chlldnen about what an employer expects from*<h1's staff and what things 
are likely to^annoy an emplsyer in particular worK areas ^ before the 
children staL^i any work expirience. 



a) a full time careers ad^1ser/co-ord1nator. 

b) an 1ncref5edB,telephone budget allowance. ^ _ 

c) - a departnienfaT insufahce 'pol icy, covering participants 



1 



.Lnvolveraent by morf pros pec tlveemplpyers 

Some sprt^f pay'system. even If nc^^l monej^ s p. the ■children can 
gai n. more of a knowledge of the vat'uWf money and^^ * 



.J' 



A fes^rce.persoa as lia^&ofncer as previously staft^^^^ ^ • 

I ' alternatively, would tKe ii'm of the Qccup^tlorml therapfiSt be used 
✓ more valuably in this area? :Th1s,»would also ^ave the advaji^tage of 
, V adding a 'female member to tjie' team, ■ It ' ^ ^ ' i " . 

'flT^' J"- ' ■ ■ : . ■ , ■ 'J'" 

• A 'ful;^4tiifle teacher on Career Education ^witff flnctl lar| ^asslstatice' 
so th« a more sftfsfactory coverage c^^e .obtained i,n the var1ou»^ 
facets associated in venture of t^ts ti^f . ■ ; ''"^3 



Equipment housed at school to'help pupils ga-in co^dence'- herg^ * t 
before confrOTTCed With "gadgets" in a work, situation - e:.g.,saaler,j v^ 
cash register, i^rklnj. guns, etc., even,wripping & pa*cka0ng, 
sorting | storing b(^)«^V 'etc.- " * ' ^ . ' . 

"A beWelM^mig systeiii. PereonneTwho wbuld be able to go to visit' , 
all the^freren at. their Jobs every ^weftk,. without having^to return to 
. school for e.g. playground duty or., takl^ 

*Conttnuat.1oB df individual student cdunle*! 1 ijQf . I P^Ograpljs an ^ 
desct^iptionl of jobs. -Videos and/or fiX^i of acceptible perfgrmanc 

" -Hme specifically for'The Programme^;|but personnel on the kmbo) 
mff to implement necessary proirams to satisfy;, our^ school aims in 
the light needs found - often through th^ork Exp. prog"/ 

iployers. It 'Requires keen, 
to; obtain and hold the employ ens 





.1 



Oijlr most important resou1('ces are go 
rfed1tate4 and vigilant memben^ 
There should be at iMSt^onfi/, 
experience prograni, ' ■ 




mber of staff invblvetf 'with .the 



V 





* ♦ 



JlQW can the effecttveness of 



The e^actlscin^s' of the 

|y assessing and cornptr^ro employer/ 
.^'^ evfl 1 ukti ng, the s ucces^ \of ex-s tube 

5S 



iyents''1/n obtain rng and mI^^^^^^^""'^ : 

^-^-^-^^ -XjV- ■ • /.'--^Sl^^''- " ■ ■ :^ 

;he cRi'Tdren to nolrf jobs. . B«f©fe^r:. ^ 



After Jthu ^)^nt''in the ability of the cRltdren to 
the ^entV^nbre enthusiasm for work skills and related academic 
,sk'nfk because the need has been niade * real More, ctfnfi^ence 
" socially. ^ \ / ' ' . • - . . 4 

1, Observation by teachers and' ''work'V pAple* |, { Improved In s^kills, 
^ ^n check list* ^ ^ / 
' - " - "y J ' ' ^ ^ . ' ^ T ^ ^ -^-^^.^ ■ 

Jy east viz nronths ''unobtrusive" foUowup of studenfs^ .once -they 

havef^ien plic^f in. empl€yBient to gauge success or otherJ?1s4, 

- By the iricf easing success *of^ the placement of students In ^ork 
Aipproprlate wth their mental & physical cigiibil ities * Th 
®would, result in hap|>iness i sattsfactlon In the wqrk th^ 
^ perforrning * ^ - ^ ^ : ^ / 



In turn 



ttTwftffect bn'the pupil school Vim. ad Jus tmen^Qpong^^^ sumys 
^^faiunlt^ attitudes - ^ 

y tncrlasljig^ the childrin by empToyerl ^ho are^wllling 

^^to g^e\thOT % try^ By the pleasing reports bf employer's of the 
eri who do weTl tn thel^ ^ ' j-: ; 



In the sucfc©ss or faiMure^ of 'the ^students when they leave* school - 
^- Jiinl^''feurvey and continued follow-up. The/cont1nued:&valuat1on#of 
^^- Hher&searcf| and foil ^ amend airfi^ and objectives. Success^^ 

ifiil4ir6^i^iM In. tips of^ existing alms and objectives . V ; 



. ^ 1 

'\ * 3 



il J Parent Enthusiasm, 2:. Community - Employer yn^eactlon, 
er a^onti'^^^ our scK^ol leavers 

ho ^e haljM^i^^flt^c^ a pro^ptte|^ 

bJectlW teps^ ^ff ^> physical tolerancfeT \2Aman:ipula^ 
3, memory for^h^uq|^1ons , 4, /practlcaViiiathm^ reading] "V" 

comprehen^on* coMld be g^ven each stjiHent before conTrencIng the /\ ^ 
program, thep again after 12 mon the. .The same tests would have to be 
given to a similar group. i1Bt^part1a^1 pa ting iti work exper1ence^aDd^the ^ 
resul ts' compared. ^ /. /' ' ^ s\ - ' ^- 




^ . ^» 



9.. pre you have any adfll ti ona 1 cofrinen^^&u 



would like to.make? 



r t\\ink it would- be^a ^Itf if woS"exper1ence cannot continue-fj 
saii#mannef as it -is at present. ^s^#^. 



No, 

No ■ \" 



The fek.Expewence progratiime 1s a very ^li|fcble educational 
prograrmte which meets the needs of the pupimin this school 



ae c 



'A- by rna^iy High Schools 




.It could we^l 

I feel that the success Of a venture of this kind Is dependent upon 
the continual support of |11 areas involved resvifting,in a^greater 
coninunl-ty appreciation of- the advantages of this very worthwhrle 
fdrm^of educationil experieriice.. 

' Fel&ck To all ^slaff- itierab«rs, would iwable juhiow school to be 
more 4w"are and in"\;oi^; In 'lo'ng term prqjec-ts, preparation, etc. 
Personnel' should alwa^ be aware, and take care not t© impose .nmits 
on the pupils', experiences - e.g. some situations may appear 
unsuitable for some pupiU^ but if it is to be a "work expyi/nce 
prograimie it Is not final employinent. T 

NO / ^ ' ^ ■ ■ >*>:-:^" 





r believe the progranme. functions well #ut,there is akays room, 
for improvement .and for gr'ea.ter Integration Into t^^lF^f^^Vl'j . 
total pVogranme; i.e. Identifying work prbbl ems- be.||W| theyj^^^^^^ 
trte progranme and providing sKtable treatment%, i .f.^ ffe)^erifl- 
vpf cowftinicatjon. We must contwuilly be aware , of the real is 
efflploirient for our 'students and;'^rdvide^pprppri|t*^ 'fin«o'^tunfi 
'>it^t fallljig Into the trap. of Vla^111ngr|V 
' 'sheltered-workshop'. " / 



•I* 



4 * 

lii' ■ . . 



Donyt .letJte^tlKnd;evaluatd6n;become^^^^^ - 

pve questionnaires sljcft as tl^e one usl 



am' strongly against subject 
Decker, "1977. 





EVALUAf ION OF WORK EXPERIENCE PROGRAWE {Ei?ip1oyers and Technical College 'Teacher) 



1. "Have the)"e been any noticeable benefits to : ■ 

V The Student. 'YES - -NO 

Comment : 



\ The Employer . YES - NO 



Comment : 



Are thsretany changes you would make to the programre? 

JyES - ^0 



Comment: 




* ■ 



); 



3. Have jMi and youn staff become - 



(a) 



'Comment ; 



understfanding of the phgblems of our students? 



YES 



NO 



r 



(b) Aware of an^^ marked d>t1clency In the mfk perfornte^^ of our.*' 



Comme 



nti ' 




, Mop ;qr'*Tes|,,pfi,oypvinp of the^fecttvenes^ of the prbgrarmg' 

-li ' ■' . y ^"N^ - MORE - LiSS 



4. sWouMpyou 1 ike to see yas p'p^^L^e contlrfyi? 




ERIC 




'SELF .GON§|PT OF ABIllTY, AS/A WORICER'^GAie; / 

Name: . ' Age: . ... /.'.i/.V. 

School:. : 1^ Program Uv^^l ; 




;erviewer: 




MreetioMs.-1ipP''^caleiis:to be used^a ' ; 

il!:^auriseTinq the edAabtl retarded adolescent. It Is not a screening -rfevlce ^iSi 
- "^'''to^friclude or exclude individuals from vocationariy 'oriented Rrograms. , 
The scale should be used as an aid to a teacher of k vocational placement 
worker, not f.o Indicate whether or nk an educablj/ i^ta|ly retarded 
studefft is ready for work pi acenient but rather ' to' Ifidicate (a) the -kind' 



of classroom activities which should be divised to support the youngster*/ 
as he .prepares himself to'enter the^world of work, (b) the kind of job * 
that should be selected, speGiflcally a,s it reilcSlTO tbe pfirceivetf ^ 
abiVity of the youngster^^and (c),,hp:-^^^^ yoii/igster wWi;;.,^ 

need when he Is placed on a job 

The scale, which employs an interv^w technique, isW^anized into 
'siK distinct sections'. The first section Will help the 1nWvi ewer pn 
determining' to what eVtent the subiect, is^ ableUo mp.grTd toN^ty^peo 
ques^ns asktd. i^tir scale itse/f. No score fKa^ieved. In thls^siOTion 



.the 




I 



Cbmm ts 



the jueWfet^ of tile 1nterv1ej^gr wh^ch di%^1rt"es 
r^wef . s hMlt^ eontinye . 

sulscores and toia^ scoi^^ in^^hi beldwr r 

~ Section Uf^ Genefal '^'^ ^ 1 a. ^Ift 
Sectloff iV - ParMts 
Section y - Friend/ 
Section VI - Teacher ^..^ 



ler oi^ not 




Total Score^ ^ 



. 

43j *j 




Editor^s Note: th% ratiohalA and stat1skicaKver1fi.c^ of this 
'■■"trujnent 'are discussed 1-n fan artjcle m^Am^'^ page' 126 oj this 




of c-wAJn^w; fsi, }^to^ lin.. Readers \who^re J|^^ 

sted in uling thlr^ln^ scaifi(at(e her^f |lN5en permisiioW.to 
£jce pages 145 to'lSl' iij a limt^/humtef '^'^•^ -"^ 
ts. are^ not to,. be sold for profi " 



;ll"50 Qr jessFpf 



^ - ■- 




;_» - - . .. 



1. TJbere aT^fe many p/ogr^s d person can watch ofeeTevision.' Tell nie'- 



. 2. 



'There are many kin# of cairs a person oan- own or dr1vl. iWl .rjie thW'^ 
names of youi^ 'fayp^^^ ■ ' . ■ • 



a. 
b. 



Do ^OM think' you ^ wil l* e^r own' ^ (refer to number- 2 for name of car) 
car? ^ ; ^ ^ : . \ : 



a* I'm surei-Ijcan 
b, I think J^Might 



'.C.I am not sure 

I think I mljHt not 
■ e. I'm ia^I can^t 



4. Think about-your parem0v^ H^^ woLfld. rate^ :i 

the (re^erto number I tor^ T^ prograrri) TV prj^giram? ^ 



b, above avera 




c. average ; v 
^ below average ^■ 
^ among the poorest 




frimd M^ld^ rate theifrl 

" ^.ia, among ;the b&st':!^, ,^ 
' -v-;^^ b , aBove^averaif 

6^ Thfnk about your fayori^^^fea 
teacher would rate the. (refef 
'Tt/- . ^ ' ■ " ) I 
artiorig the be%| 

4?. above ayer 




S^hopl^^gow do you .thi% your Best 
" |b&^^^or TV program)' TV program? 

d , be Tow ayera ge^ 
te. among the . poorest . ^ i 

w do you thihk ypur favorite ^ 
ir L far TV pr^riifn) TV program? ^ 

.c/ average ^ ^ - , f * 

d. belpw* averige^ ; 
W,^ among the pDOrest;;* 



S6^qj3Ui^ . ^^ficant^plherS 

^^T , ; There Me many pedgW' 

Nf^t^i rff peJf^le ymj, fSl fl% 




ant^ln our' lives, 'Te.ll me the 
ant rn your life. Please tel.] riie 



f , PI ease . tel 1 rfte" who each - ■ 

tl^ia person? 



2* " There arr rriany peopteUwh^^^e concerned .^^^ h6w w?!l V;^ang 'people^'' -^^^^^^ 
, •wIlT dcfif! work. nom^r of tt^J^ppJ^^ybu ^gfl^a^ 

concerniedl ^bout how we'ft^^'.^^^ will do 1ni 
person Is, ^ ' 



3. There. f^any people who are cbncerned about how well^ ipung people 

do in school . Tell me the p^ea of thf^ people, you feel \are concerned 
' . aboutNhow wfell you do in acfool* .Please^ tell me^ho eac 

: Who ta tftia per| 



Zl: 
3/ 




Section in, Salf 'Concept of AbiMity as a Worker:^ General. ; 

4. How. do you.r^te yourself ip jofc'a^S^y comfti^d^^tth.your close, 
friends? ' / . ' ^ ' ^ 

^j^anr the best . ^\ # ^/ % ^ 

_ J4. 'l m Sboveifevara:ge ' \ ^ "^/.^ 

J^^;^. I ant average ^ " ^' ^ ^ v . ■ ^ , ^ ^ - 

I ..^^...^^'^-I 3m below^^avfrage' ; . ^ ' . ^ . 

/ 1 . 'I, am the poorest ^ " ' 



4 



How'do you^ 
class at s( 



/rate yourself 4* joM^p^^ With 
S. I am amonfl th€\bfest • 



llt^Tn^your 



S. I am ampn§ 
^4.L 1 afeSbbve .avei^ag?' 
^3, I a^averife 
5 j t am below average 
'^l, ^l aijr among the poorest 



. ^ Where do you. think you, will rank in ^^fc -«&l-fftt^ |^ ^ve fh1s 

school? ^- ' ^ ' . - "^-^^^^^^U.V^^^ "-^v % . 



if 




5 , ^mon g^'^^. be s t ' ' 
4* above average 
3. average 

below average 
1 . among thfe poorest 



1 



r 



■< 



•St.. t £ 



W'' not sui^e, either wa/'- 

H^^^' ^^^^ y6u think yoii would ra%.^ ot^^er people who wo^k>fuTl 




5 =i 



. .. .5. amont the best' 

j^jj" : 4. abovt BWerSge 

3. average - . 

4. b^\m average ^ 



'■ - ■ ' 5. arnong the poorest ' ■ . 4 

9^.' In order to^ bmom 4^ more 'sfcii ted worker (ritirse, secretaryj tool and 
die worker^ TV repai ro#n)V more training beyond this school ts 
necessary^ / Oo.you' tKlrtk that you could comple<e such. trBlJiing? ■ 



V ■ f r I ' f ■ ■ ■ ■ ' ' ' I ■ '* ■ - . ■ ^ 



-•^ ; ' .,:*1^3, -r thitik\i: might Y 
f '4 ; ]■ §.% I afh Mt "sure , ' \ 

... • . I th,infc r might ,not: " ' t . • 



'1 a. 

1 



10. Forget for a momsnt tjaw others "r^te yeur work. ' Tp your opinion howT*. 
^ good do you tfiink' yoi^r Wo^k is I- , , L - ^ /; ... • 

■ ' 5. ny work, is exceilent,- /" ■ , 

_ ; :y4, rny worn, is gA)d , , " ■ ^ . ^, ; ' ".^ ^ ' ; 
■ 3. my wt^'K is a\Mrage' r'^ <v 

my work'is *be1ow avera9#9^y — 



J, my wori< I's below average 



1. Whatf kind of pay clo'you\tHliik you are capable of gp|ting f ar' you r^' wor k ?, * 

■ -i.i . _ ' 5. the most pay . v. , , ■ ■ 

%. • : ' 4 . above average pay ; ** , . ' 

, ,y . - ' ' 3. aboyt ayarage .pay . ■ 

/ ':. V, . . . '2. below average pay . ; ^ * ' ' 

^,..; X V, vL, ' the least Ny -. , ■' #. . , . . 

• • ^^'''/^>^p -v. ■ ."v;' ■ ' ' ' 

«-12./ff|ou cou^4 be iil<e anyone In 'the world, who w^uld! you want. to be 
■ ' . 1ik|? (Write Jhe ciame, of this person^. " - ^ „ > - ' ^ 



, Who iS'this'pfrsorit, ' ; ' 



' tf^OMiwere frii to choose arty job you wantad, what Job wotjld you*;' '. '/ ' 

'•-v^jnost ;itke^ t# have "af^^^^^ ■ , 



■14^^ Spmet^jne^ what we would li^e fb do^s Rot the;;sajn© as what we exp^^ 
; ■ : to do» What Mnd :of job do you expect yo.u.r%al]y/v^ni /have 
: you ;cdmp1ert yrfar : school in g? - V ; ' ' - ' ' 

15. If' you were: free to go as'faf as you v^nti^d school; how far ' 
would you^ like to go?- . ;/ / V " ' ^ " " ' i ' V\ 

\— : / 4 , I'd Ttk^^'jiiore'.traini ' 

- ' V 3 -1 'd like to grefduirte vfrom. tKis sch&oK / " / \ 

: ^ ~ ~ 2 ,, I'tl liKeito continue in this fichobV for a while V* * 

= ■= \ \ 1 . I'd like to quit right now. V^'^^^ ' ' "j' " : 

16i Sometimes what we would like to. doj'^nlt the same as wfiat 'we expect'' 
to do. How far Mil school do V^u expect yotf really will go. v ^ 

: ■ 4 , I rthink^ I really will get more^^t 
. ' / this school. ■ ' * ^ 



J, I think I real ly will .graduate: from/thls sdhogV. 
J, I think I reSllo^ will co^jniie in this sbhool 

3or a while. r;^ ■ ^ ^ ; 

j; I think; I reaTly will qiilt: this school as soon as 
I can.- • : \ * 



Record here total of Section III 



Section rv.^ Perceived.Self Concept of Ability as a Worker: ^Parents 

Please tell me the answers to the fol lowing^ questions as you think your' 
PARENTS would answer them. If you are not 1 Ivlng^with-your parents^,' answer 
for the family with whom you are living.^ \ ^ . - 

17. How do yb.u think your PARENTS would rate your job ability comfSared . 
with other students your age? '. ^ - , ^ ; ' \ 

5 . among the'best^:/ /: \ ' ' y ; : 

. . ' above averaged ^, ^ ' 

3, average 



J. below average 
1. among the poorest > 



IS. Where do you^ think your PARENTS would say you wM T rank in Job 
'abl^lity when you leave, this s ^ ^ ^ 

5 . among the^^best > ' \ 

4 . above average / . ^ . \ 

3. average 



2. below average 



1 , among the poorest 



. » . , ■ '^=^i^^V,V■- 



« 19.,, Do/^ou thi^ik 
,y ' :;'-fult time -ac 



a 




20. In order to bl^c^i" 
*d1e worker s TM-rBpf^'^ 
- ^nece&sary. Do you*? 
■ \ completl such tnain^"*! 



T^^^lj^^ kiy you have the ability tb hold 

f^:) ^ - ' . ^ _ ■ , 

xlfSer way . ' 

Jm--' ' \ ■ 

. pof . ' . - 

J^J^Tled worker (nurse, secrettry* tool\ and 
training beyond* 'this school is 
"ypur PARENTS would say, you could- A 




_4. the 
r 3-- thei 



in,fc- .1 ci'jf^X 
ink I-mi^g'' ■ 
not su rei|- 



21. "Wha' 

0 



L_2. theyBpiJ< I-mlghft tet'"' . ^ " ^ . ' V ,\ 
' 1. theyte'ti^^r Gan't-: -g-^ " ; / " V ^ 

t kind of pay do "ydu" tiiink yqyr ,PAR|PtIS. would say you are, capable. 



_5. the "most pay\ 'l^', '^f ^ 



_4. above averqgf 

3 . abo.ut^avereigeVpay ; ; ' f " 
.2 , below avenage pwu * 



1. .the 1east¥pay " 



Record here 'total of Section 'IV 




:,-\: 

■ \ - 
\ . ■ 



Section V. PerceivBd Self Concept of Ab'Hity as a Worket^: Frierid 



Think about your best friend at school , Now answer the following questions 
as you think this FRIEND would answer them. ' , . . % ' 

22* How do you think your best FRIEND would rate your job abilitV compared 
with other students your age? . y" " 



9 23.. 



pmong the best 
above average 
average 
below average. 
ainong the poorest 



you 

^5, amongst he best 
4; above average 



> . 3V not sure either way 

2; below average 
^ 1, among the poorest 



Where do you think your best FRIEND would say you in job 

abHity^when you leave this school. * '^-'y'z-^^i^'' ^ 
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if. 



*■ * 



>5. v^s,'dfefin1tft1y . 
yel^; probably 
3V np^toi^fe wither^ wa/^ 



^ ^ ■''^ Jl^"^ . de^m^^ not 



5; i: 



■ Jli^. 25 v' iJn '^er. to betome^j^MM tool' and ,;. 

1:^ .* diri^hrksFt tV rieparlnTiM this scltoql Is ; .'^s ' 

>nKes£ar^.^' Do^ou^thlli^ frrt^our test FRiEND would -say-you could^^ 



iiofinpT||e . such t^ai nlHg"^ *«- ' ' 

- ? ^( /' " 5 . he thfnte>I- carF*: 
' ISO-" he:ttH,i1ks:^i^m1ght 
• • ' t 3 i: He ' s ifl^^Mjf^' i 

"v>^Jj^'£__>J. he- thtiftki: 4 :in1f ht no 
' - " - " ■ he tidrtlill can ' t ' 




1.^ 



^^^^^■.abbut ^aferage 
r^';^.i'%el^ ..av^ge ' pay 



the l aas^ pay .^ j 



^|e^rd here total tff iS|tt1on V 




Section Vll pWceiV^ -^If Cancept Abfllty a^ a vSrker: Teacht;*> 

■ ■ . ^ ■ V ' ^ " ■■■■ ■ ■ " " ^- ■ "; .-^ 

think about your favorite teacher - the one ybu like besti the pne^-y0y . 
feel is most concernied about your schoblwork. Now answer the :f oil o^Jrig 
questions as you?, think your favorite TEACHErv^^ ^ 

27: . How do yo^ t^lnk^our favorite TEACHER 

■ compared wl^b'p^er students your age?. 



rate you^irfb ability 



among the best 
ji,. above average 
_3.^^erage 
2j2. below average 
H^,:;atTiong the poorest 



J- 



t 
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TEACHER: v^uld s^y^i^ou wil T rank In 
:^r^jo^.abi:iCity when you leave this school? : * - v 



among the best . 
_4. above average = ; 
J. average 

below average ' 
In among the poorest 



2a. 
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Do you; thi ok that you TEACHER would say you have the abnitv 

;to haTd- a fun time job? - . . 

yes* definitely >v \ ^ 



_6. yes, probably 

not sure e1ther\way 
probably not > ■ ^ 

4* definitely : not r 



In order^to become a more sklllfid^or^^ secretary, tool and / 

die worker, ^TV retpalrman) pre training beyond this school 1s / 
necessary. Do ybu think that your favorite TEACrilR would say you 
could cdmpl ete such training. ; \ 

. V ^5 ^ he thinks 'I can'' ^ ' . \ : :■ 
4> he thlnkg^ might , ^ 
3* he is not iure ' 




1. hfi^ thinks i niight not 
he thinks-l can't- 



What kind of pay do you think\^dur favorite TEACHER wtfUld say you are 
capable of earning? ^ \ \ ^ 

V - \: 5 . the most pay\^^r\^'^'^;^^>'''yv^'-.. ''l ^ . / . ^ 

' \ 4 ." above average pay^V ^ - ^ ^ ^ ^ 



3,^'about ayeragevpay, 
J/ below average pay 
J^. the least pay) : 



RecoiN here total of Section .Vl- 



J- 




, fx 
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THE WORK EXPERIENCE SCHEME^ 

■■ - ^..^ ^ . . . . , -'"'■'-'r^-r'^' ^ ^ — T ■ .. ^' ' ' \-' >. )r 

\. '.y Administration and Procedures : 

The scheme should be regaVded as^an iritegrat^^ of thi^chooV 
program which provides vdcatlorial e^ and assists them,* v 

to gain satis^lng and gainful permanint employment when they leavev t < - 

school- The work experience scheme pro^lde^ setting In which the" . . 
pupils can experience social demands p acquire th^ habits, - 

determine^their interests and aptitudes and recef practical training 
in the wortd of work. It has also contrib 

pupiT5* confidenceV self-esteem and maturity,: ' / " . , 

RATIONALE OF THE SCHEME: / ; ^ . / ^ ^ 

Work experience shouta be relardec} as an extension of the cTassroortiy t 
"a life laboratory*'. Through it we cpn; see ^he child's potential for . J-" 
independent living his inadequacifs and his strengths, his needs and - ^ ^ . 3 
desiVes, An evaluation of the Information our "laboratory" yields / ' ; ' % ;^ 
directs our pragram towards the vital needs of our pupils. ^^ ; , 

The principal aims of the schemei therefoVej are: , ; ! 

1. Provision of a setting in which the child can m«t the full i^ ' \ / 
of social demands inherent in the work situation/ ' ; , . . \ \ ^ 

2. Provision' of a*work; situation in which the ef^cts of fa^ 

be controlled arid ^util ized constructively^ ' - : 

3. ^ Acquisition of Mbits of industry through actual ypcatibnal / \ * 

. experlences.sM. ..^^^^ ./ / ' . ^ ^ '^^ll 

Exploratdry or try-out experiences .for determining interests and ^ , ^J^' 
aptitudes .' --^ ^/'^^ ■ .'v - \- ^ . ''t^^ . m ^ >^ 



5. Guidance in the selection of a &uft|ble vocation. " ^ 



6, Jratning for specific occupations in keeping withVindiv^duar 

abiVtties and desires, ^ ' . % \ \ ^ \ ^ ^ - * 

7* Provision of iriformatlort to guide the classropm teachers. in the 

development of their programs,^ , 4 : : 

. It appears that, the main reasori^why many children fall tn opert em- p :\ 
,ployment is found to be in their inability 'tO; meet' the sbcial rather than 
vocational requlreiTients. As a result there has been a growing tendency 
to place most stress oh the ajcqjui si t^ and good work 

fiatits by the pupil ^ using his. experiences to po.1nt to .specific needs 
which;.can-^then be met in the.cTassrpomt , - - / ^ 

'nj% : ' - • v--: - ^ r \ : . 

As this scheme is an extension of the classroom program, the Prijc.ipaT 
^.the school- retains his 'usual responsibi Jities :for thjese papils while 
they are at Work EKperience. ; fte should, therefore, be kept fully infomed 
^f the teajcher's itinerary on Work Experienge day, PMPil placements and v - 
progress and commuhity contacts, In an emergeTOy employers^^ usOally \: ' 



contact, the Principal of 'the'schooi • .K - 5 ' \ " ^ 

CONDITIONS OF.PAHTICIPATIQNV V^: : ; , iiv^'*^^ 

Work Experience Schemes must^be off icial 1y recg^grii sed ^and tHe^- 
folloMng conditions' dbserved :^^^^^^^'^^^ / : g ; y 

1. ; Studints mi|St be aged fourteen years or- more. / ' " :\ 

2: The purpose of the' sdheme must be explained to parehtSs .and their . 
consent obtained. - 



3,' Permission of the appr^riate Regfbnal pirector^ofv Schools must be • 
obtained for the program,: 

4*/ 'The type of work to be undertaken murfl be tnvest1\gatecl on the sites, 
before any placement 1s m^e^.^ Ctre must be; take% to ensure' that: 

, \ (a) No dangerous TOchinery 1s used.x VAny machinery used must - * 
\' be adequately guarded, ahd^. the pupi 

de)tter1ty and inteHectual; ability to use It/ 
Proper supervision of the pupil while at work, and particularly 
: X while using, machl^ 

5/ The /hours qf^wo^k must be between 7a *m- and .6p,fn. . , 

6, Should there be any doubt as to a child-s fitness to- attend work, - 
''pr his physical a&ii ity to managt a;part1cular type o;f : 
medical examination should be arranged with t^^^^ 
^ Medical Of freer . ■ : > 

/ If exceptional circum stan ces exist, and any depart ure from these 
condltlQ ns is contemplateds prtor approval f roin the 

Regnonal Director of Educatio n - . 

Working Conditions for the child should be as near as possible to 
those typical tri ordinary permenent employront, * 

Therefore; he should: - / ; \ k ' . 

1. Wear clothes appropriate to the job, not school: uniform. — 

2. Report for work at the same time as other employees in the firm. : 

3. Unless special arrangements have** been madev he shpuld work the 
full day. , ; ^ " 

4. Be prepared to keep^ any regulations imposed on employees by the firm/ 

5. ^ Carry out any instruc^ons which woufd normally be expected of ariy 

new recru it em ployed by that firm . In small firms .this may in voWe . 
collecting staff lunches or sweeping the factory floo^* 

-WHEN IS A CHILD READY TO START WQRk EXPERIENCE \ / K ^,/' 

though a pupil is eligibl-f to start work experience at 14 years v 
he il^ot necessarlTy ready then ^ Some of the more important factors to 
cohs1derv.sye: / , ^ 



■■ ■ »s. 



; 1, ; Social -emotiontl matjij^ : v 

; ■ ^2.^" Wo)^ habHs and attit^ V 
^ : '3; s v^ll 1 tj^ to, travel 1 ndependert tl y T 
, \ ^: 4V%.-l!iBngth of tirne' expected to remaTn at School 

= ///^ ■ • ' . - ' a*-' ^ , 

' ; It r a careful assassmfint^, of the | stV'an^hs . % 

and weaknesVeiJs made before ttie first po^itten thBsen st^ as to ^ v 
ensure' succes^ r^. } ■' /r',^* ■ . J.:'^^:\ \^.'^- '' '^^'- l ' ■ 

SUi ^GESTEa PRC fCEDURE: vS^- ' ^ '.i"- V/v ■ 

I- &pi£Qach parents for ;c6nseht. - ^ ^ ^^ . , ■ . 

D1s:cus9^^the;|i^^^^ Eondlti^s of Work. Experience j Capabil^l ties ^ ; 
' and ambmidiis .^ type'xxf work to be sought*!/ Qbtaln.^ A " ; ; . 

' V, paH^ehta^ ttdnie^^ 1n v^iting^; (See page 278). / ' ^^ ; / 

2; Ot^ain Dositlonsv^ A ■ / ^ . v ^ * : ' . 

i^lthough%thf/^rtltlal contact orrintrodi^ction^niayi tl wough^a^rtiert^^ 
; ;of a Service^ pTub: Committees the, Coranonwealth Emptoyn^nt Seiwtces 
V pai^entSs pup^TSs member .of staW or^ empl^i^rs^^thji t^ s| 

personally visit the firm tp|;:mafee-;f:lRiai arra^^ cp^ete 
. ; the Job Specification (see p3ge-^75l ^,a(l/ he it bis€^^^ 

and xofnsW^^eTp^ptl if^':^^^ 

situation . ^ Most positions c^,n: be 6hta personal apprpachvS 

letters haye not proved yeYy iucc^psful * Uotk experience with the 
child's ov^ parents or , in a private honi^^shQuld be avoided. ^ 

Factors to consider: ^ / , ^ / ' ' 

i: Nearness to hbnie,; As pupil s, 1;ra ye]!; frOs^lffer^ 

tiie Shire,^ i t is advi sable tg^obtiin different areas>^,v;; 

11, Availability of sultablfe transport^ . . ' 

' ill. * Will Ingness of all members of the ^irm to participate. 'Much -^ 
of , the success o^f «tfe Work Experiefice Schenie depends on tha^ 




active suppoTl of both the empl oyer and his staffs particularly 
those .wo rkec^s" with whom the chiT^ will be in direct coritact, 
-tv. Typfe of Work offered - is It supable? Is the firm able to 
provide sufficient work to keep^the pupil-busy all day?; 
Working conditions? Other woH^rs? .. ^ ^ ^ 

Discuss with the Manager t^Oim of Work Experience^ th'a.^ 
length of time ;at each jobj the responsibilities of fimi and 
^school 5 insurance cover ^ the children's range of abll ItieSf ' 
any relevant health matters (e*g. epilepsy)^ attitude of 
unions and conditions applying to payment (see later). 

Employers appreciate a written account of the scheme (see ■ 
page 27£) t6 keep on their files^ The teacher should also 
obtain from the employer a written statement that they are 
willing to take the child for Work Experience (see Page 276). 
Complete the Employment Record Form, . ; 

Make arrangements to bring the pupil in . to "meet the employer.' 
• If a Student, is hot available at that ^t1 me v send a letter ' 
informing the employer of the.sjtuation ^ >^ . . ^ 



Seleot the Pupil 



For 9 child taking pairi. in the..pr6grain fonw^^ first timeir^a cariful I 
assessment , invgJying staff inemb^rs andi;^ attache! 
forrris tsee paaft 303) aa^ an accura(teiTOt;ch^^ wif^ the available 
jobs must be madt^ this Is extremely imfib^ ' 

Children with work experience should be-all ow^d^^^^^^ own * 

choice^ as far as possible/ This cart bW/done by using^a board in- " ^ 
dicating the available jobSi wth acWresSj starting times etc, 
5l1dis^ or films to show the type^of work to v be done are extremely ; 
valuable. . ' ..' '\ , 'T--^"-/.^ ' ■ ^ : r.- 'V'-- 

Note r ^No person under thfe age of IS^earr i£ to be employed in 
working or assisting to workrat or With any machfhery. - 

Take PHjpIl 'to me et the Employer , ■ / / ■ 

Beforehand, talk with the child .aboutf^at 1s likely to happen at the 
Interview. Talks and di^^ussipn of a more general nature about ^work ' 
experience, Intefviewsi IntrodMctidns , getting on with other peopTa, / 
etc*, Should be an integral part of the class program throughdut the ^ 
year. - -Z^. ■ ^'-'^ r ^_ ■ : ./^ - X.:;' ^ 

Introduce the^ chil d to the- tianager- and worknien who wil 1 be concerned 
with his welfare at work " Discuss hoUrSj where to report, lunch 
facilities, type of clothing suitable for this *ydb; ^ , 



Ensure that the child has/no probl^ms in getting to work; that the 
child knows .where the appropriate bus^or train stops are; that bus 
and train passes are appropriate for the new destination* In some \ 
cases employers will pick up chndrerr frpn^ stations, etc,, but this 
does Impose upon their time and should be avoided where possible.! 
Some children will need ^a trial run; see that this is arranged. 

Confirm s tarting date with Employer . ■ v 4^ ^ -/ I 

Inform parents : (see page 283) ' ' 

1. Job obtained. ■ ' - '■ 

2. Naffie. of firm, telephone number and person with wfTOm contact \$/ou Id 
be made in the base of sickness, etc. (GenfE^ally parents should 

'k^ be discouraged from visiting the chijd at work). ■ ^ ^' 

3. ./Address of firm. ' . - ' - 

4. Travel arrangements. - \ ' ' %, k / 

5. ^ Time of starting and finishing v^rk. - ^ ■ ^ 

6. Date work experience wilV begin.' ^ ■ . 

7. CJothes to be. worn and lunch provisions, available, ^ / \ 

First Day ^ ^ ' ^ ^ 

Check fo. see /that the child has arrived and all is proceeding smoothly, 

FollowrUp " : " C^' / : '.' 

it has beea found essential that teachers carry out the follow-up wqrfcr! 
as second-hand reports through an intermediary seldom pr6ve entit^elyA 

satisfactory,' ' •. ^ ^ .^-Ki^^^: 

1. Visit the. pupil at work regularly on work experience day and ; • 
discuss progress with the child's "boss". 
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Infomati on gained from these- vi s'iti rand from written reports 
sH^uTd be used whan platfnin|^ the clap program: (e*g,;ii^ ' 
boy in a wood -working Jbt?'Whfl' 1 s repirtfed to . haveVa poor grasp 
of: m0urmmt and f ra%^ons}^ shbul d &e . gi veh extra h&l p with 
tijesec A girli.Who is fqtfnd Jto be oyerfSfnsitivk to criticis 
of her work should be given/^filp to overcome this) . 
Makf a brief Tiote oh the chi^^ 

Rpport Sheet Xsee page 280) ^^ Ah^ su^ could >e 

of value to the c^l ass teachey^i shduW be recorded ^ 
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Empfoyfir Ite ports ^ \ 1; ; V ' V\ ^ 

Som^form of writteri report should be obtained f rom t^e employer, A 
[:[ report such as V'The Emp Toymen t ReadiriesS; Assessment S4he - ^ 

(see page 29ifs has been found m^^^ 
• completed andvgjV^ a prQflle.ofi.tHe cH^ performance In both job 
V and:^soc1al areas. Thus this rating stale is Intende^ 

a repart and ^ff guidelto observationj-d^ attention to the main 

. objectives of the scheme. ^ - 

rThese reports shou1d. be filled In after six weeks and filed with the 
; , child's personal records; : ,■ ; ^ , r . * 

10 /Assessments and References ^ r ! ' 

' After six weeks-On a; job^ student r-pa^ent^^employ ^ 
asseisments should be made."^ ;^s. a result, planning ^r another job Is 
cpmnenced involving the. studehf*^ choice^ New forms should be. for- - 

■ . warded to parent^ -- "^ / ■ ^ - ^ ,\ ' , 



A., copy 



Setidf a; 'Tfianf ^ou to the employer, and ask for a referehce: 
/of thi^ reference should be kept in the student- s file, 

aiy Uhgth of Tjrne at^ Experien ce Positions: , ; 

\Placenient is usually a short-term arrangemeni, (usually 8 weeks) ; 
changes being made when it is felt: that a situation, has no^ more to: 
offer,: or when it is obvious that the chiTd cannot meet the demands 
; * of the/^Joib. In ^is way the pupil s eKperience a^ variety of di fferent 
A wprk situations . " - :^ 

V ^^ Some empl oyers of f er full time wpj^lc to the students on complition of 
. the work experience. ThlSs in somevcaseSj reduces the number jobs' 
/aval Table to the program/SO new Jobs must bevGdntinual ly found, 

12 . Preparatl6n.:for ^Change of Work E}^perience \ ^ ■ ; 

The sel ectlon of^ the new positloh- should^ Increasingly involve the 
stiUdent. Arrahge for the- Student to visit the new employer, This ; 
Interview should also increasingly inyolye the student, 

TRAVELLING ^EXPENSES ^ 

-' The school provides pupils with & letter, (see p281 ) stating that 
the child on. an apprqyed Work; Exp This enables them to^ 

claim school .rates on the bus ;or train and can aT so be produced ^ pupils 
if they are approajhed in tha^treet asked to explain their absence 
from schdoT ; A recbrd o1y4tu3fent :^ costs is , kept and' forwarded to y 
the 1Seq1ona1 'Qffi^ for reimbursement. . . ■ . • / 

■'^ : ■ ,^ ■ - ' " ^^ ^ ^ ■ • . ^-^ ^> ^ ' ' 

Teachers inyolved in work experience; schemes are, entitled to claim 



■ ri \ . 



1. the teacher is responsible for a^pTying; for apprpval to use .hi|^ car 
v; through his PrincipaT to the District inspectqr^f Scho^ 

; prehensiye 'instirance coyer^on cir is neces'saVy. ; / ; / • ■ 

2, A Contingency Form No, 6A shoulj^^be completed each month to enable ^ 
/ compensation for mileage ihcur^el^on follow-up of students and \ 

: forwarded to the locaV the Department of Educatlonv 

3*^ Public Service rates should be claimed, > '/ ^ 

4. = Vpcatlphal Course teachers-should; keep a record of all . travel; re- 
lated to wrk eKperience, so that, if necessary; detail s of how the : 
. mileage was' accumul ated caa be produced, The record should Include 
. / date, distance travelled and places visited. 

5^ ' Claims should be lodged regularly (say at the end of each month). ^ 

6. . The teacher should keep a record of the visits made to firms for the 
purpose of obtaining jobs, ^ 7 ■ ; 

HOLIDAY AND AFTER SCHOOC JOBS,^ 



'A 



- V Frequently an employer J^Vers the pupil a paid holiday or after school 
job in the firm. It should be noted ttiat the Education Ctepartment 
\ Indemnification or School Insurance cov^r does not cover work of tWis '^v 
natur^ and such arrangements are the Responsibility of the parents and the 
/ " . '^ ' firm, ^ ■ ] * ^ ' ^ ' ■ ^ . \- ^ 

: . NOTIFICATION TO REGION AL/ biREGTQR OF EDUCATION^ 

Regular lists of students jnvqlved in work experience should be sent 
to tfie Reglortal Director/ Copies of evaluations ar^ any changes in pro- 
cedures should also^be sent to the Director for his infprmatlpn; 

: ' ^ ■ ACCIDENTS : ' v . ; . v / ^ ^ ■ ' ^ 

Accidents to pupils or property In thf work experience fcheifle are:. 
V ; rare* The^Worke^rs Compensation Act does not apply to pupils that are riot 
paid and an employer can be legally liable if there ha been proved 
negligence on the part of his staff which ha? cdntributed to the" accident. 
Most employers will have Public Liability Insurance policies which 
genejf^lly cover accidents to persons other than workers, and which could ^ ^ 
operate in the event of a successful daniages claim bein^broMght on be- , 
- half of a pupil who had been injured, ^ Ih the event of a successful 

damage claim not being fully met % the 'employe ^[ 
- the Department indemnifies the employer for any amount which he. becomes ' ■ 
legally livable to pay. This ensures that ah pmployer should Incur no ^ 
^ risk in taking part In the work experience icHeme. 

'.V .^^. ^' Pupils engaged in work experience Schemes are In the same position 

0. as other chiYpren who leave the school premises f coeducational purposes 

"5* k as part of their school program. The legal positiDn is that there can 

be no sgticessful claim against an employer from; an accident to a pupil - 



' ^r%ccidents which are not covered, by the;aboyev.n 
the sfiTdent) the school has arranged an insurance cover through the 
Government Insurance Office of $10,000 for death or major injury and 
$200 medical: expenses over ahd above Med1 bank entitlements. The 
Education Department is looking Bt means of insuring students on work 



266 



isj^perifin^eiln'^; li^H^^^ available ;the school wili^harige to i^fiat 

: 1. No: paymen:tkis*'^^M rnadp to students -on work experience but fund 
has been estabT^^fdv^ school Into which employtrs, parents: and- ^ . 
Service Clubs iri*"Tri%ted: te^^ this fund Is used- to:' . 
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4 , reimburse I needy %^ s of aut-of-pqcket expenst 
iv iTiake /inqehtlVfeA pay^^ we decide these are necessary 

= and^f:operr- ' '^^ 
3s allow us to make iiom|nal; payments to all participating 
' students and 

4. to provide us with a, Tyisis for practical coimerctal training 
for pul^ ptuptls^ .1 ,e. ufW|T^ -banklng^^ budgettlngs 

purchasings etc. .^p^' 



i All employers and parents are rioti fled of these conditions (see 
page 279) i > / \: : : ^ ' 

DEPARTMENT OF UABOUff AND INDUSTRY REGULATIONS ^ : ^ ; r 



1 
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,5a. 
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No student under fourteen years of age shall be^ permitted to partid' 
pate in a Work Experience Program. \ ^ 

No student under fifteen years of all shaTT be permitted to work in 
Cuch a program outside ^the hours of 7*00a,m/ and 6,6Dp,ni. 

Ministerial permit under Section: 49 of the Factorless Shops and 
Iridustrles vAct, 1962/ is not^required for students under fifteen 
years of "age participating In work experience pr 

to medical certi flcate . of fitness shall b/e required for any child 
under sixteen years of age^- ' 

if a child is a volunteer worker 5 the empTdyer is free of liablli^ • 
to make any payment under the Federal or State Aware covering the 
Industry and the New Souths Wales Annual Holidays Act, ■ ' 

The ful.l conditions of the relevant award shall apply if the child 
is employed as a paid worker* : 

.... . ' _ i ' ■ : ' ' . ■ '' ■ 

If a chi-ld Is a volunteer worker he has no rights^ and his ei 
has no liabil ity* under the Workers' Compensation Act, 

A] 1 ■provi sions of the Workers' Compensation Act apply to any em 
nent of a child as a paid worker. • 



er 
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b. 



No child shal Ij be employed on any prescribed or other ^dangerous 
machine,; ' ' 

All ; safety^ heal th and wel fare 1 egi slatlon shall apply to any work 
site and to any child engaged in a.^work /experience pro ject> either 
as a paid worker or as a volunteer worker; : ; 



KEEPING RECORDS 



/ The efficietit organisation of a work experience scheme depends; upon 
the keeping of adequate records. Over a period. much information and ex- 
perience relatingi'to job opportunities in an area can be accumulated^ 
This dati.^ may be Tdst- when there are changes in staff , and the; fonow1ng 
system has been found useful for recording, ^ 




. Empldygr ^ Work Experience Jecord Card (see page 277) . 

Whenever a cpntaet is made with a new finn, details tname of firm, . 
address^; narnp^ of contact, nature of work available, requirements) are noted* 
The cardsfare filed numtrlc^lly and are used by a teachir seeking, a work^ 
experience position for a pupil If the file has been kept up to date, it 
provides a Very comprehensive picture of job opportunities in an area. 
(See page 275. for example); A master sheet of all jobs should also be 
kept for easj^ reference to, any Job* A separate sheet should be kept of 
those employers approached who did riot wish to participate in the scheme. 
A. teacher can avoid emB'arfassirig refusals and- prevent offending local 
businessmen if the master steets are consulted before approachljig any firm, 

A record of studerits to^ have attended each fim should be attached 
to the EmpToyer Cai^d^ ' ' ^ / ; '/ ■ u J J 

Indfvidual Pupil Work- E)cper1enCe Record Files (see "page 280) 

When a child Is placed on work experlehceV all details 'and copies of \ 
forms should be Included in the individual student's file- An examin- 
ation of a child's fil^e.^^i 11 reveal the number and type of work experience . 
jobs held, how succesSfaT she/he was and areas of strengths andsweakness. ^ 
This^ record is Impprtant where subsequent assistance proves necessary ^ 
When the^ child obtains a parmantnt position becomes part of the 

school records . ; ^ 

; Cbrmients frqm parent-teacher Interviews should be kept in the file. 

All Information relating to the child's placement should be filed 
(evg. parental consent fom. parerft and pupil assessments ^ emplpyer 
reports, etc 0- Where; a child tiransferS to another Special Class or ; 
Vocational Course, these records shouTd be forwarded to the new school. 

SOME PRACTICAL SUSGESTIONS t ■ - \/ * ; V 

1. : Publ ic Relatiohs : There are several ways in which the teacher can ^ 

promote /good r el ationshlps between, local business firms and the 

, school - — r - ' :'■ : ■ 

^ a. Always contact the Manager (or ^our official contact in the 

/ firm) before going into flh6 workshop or office to see the child* 

b, Notify the employer a few weeks in advance of the dates of 
school holidays. - . ■ / 

c. A "thank you" letter from the ichool when a child leaves a 
position, should be sent. ^ If the pupil can also write one 
personally, this Is greatly appreciated. Inform the employer 
of conditions .relating to the placement of further students* 

d- Make some proyision for notifying the employer if a child is 
^ ill and unable to go to work. It is usually most convenient to . 
■■ask pafep;ts to notify both the employer and the scrhool if the 
child is^ll oh work experience day, ' 

2. The teacher has a responsibil ity to advise the school of his where- . 
abouts on' work experierTce day so that he can be contacted iij an 
emergency. * ' . 

3. Arrange, as far as possible, for all pupils to go out to work on the 
sare day of the week. In a double unit Class or Vocational Course, 
this enables both teachers to visit pupils, make new contacts, 
develop programs and matirials for follow up* keep assessments up to . 
date or take the pupils not on work expertence for interviews. 



Newspaper; publicity must be triattd with caution. Information 
. .cdnqtrning the scheme sh^ be given to those directly involved or 
: " Iri'a position to help: 'However^ avoid drawing^ attention to the • 
' qhildren's differlncis and instead emphasise'the positive aspects of 
. their adjustment to work. 

5.' Arrange an employer lyncheon at the school each year so that - ^ 

' \ employers can be gathered together to talk about their own experiences 
- : - wi^h students and to' offer .suggestions for improvements to; the scheme, 

mSlHG THE SCHE^1E^IN. THE .CLASSROOM ^ -j,^- : . 

.The knowl edge gained from' the cl ose cdnttict^ wi th' empToyers has an- ; 
effecfrupon the school programsV I.e. more time 1s spent on weighing and . 
using a variety of different scales and machines. . r 

Many aspects of the cTassr^)Om prograiTis become more real i stic and ^ K 
attainable as a resul t of work experience. Children seem to TOture, ^ 
* become more confident in themselves and more settled. They often ^ek out 
infon{nat1on whdch.will he^ them 1n their job, i.e. practice in weighing, 
ctfurtting., etc^. ^ \ = , 

Topics such as .usingf the ^^hbne, sending te^ filling out 

. forms, travelling, mathematics, reading, language development,^ etp,, can. 
be made far mgre practical. ■% — 

In discussions, more pupils are able to be involved on a common. theme: 
Some students that have previously been reluctant to join in are^ often 
keen to tell/of their work. ^ Othir students previdusly Intent on domin- 
ating discussions, now are interested in what the others have to say as 
they may be invplved'^in that job themselves. In discussions on adult 
behaviour and human relationships, etc, they often show a keen insight . 

Vocational Guidance becomes more Interesting by using films ajid 

slides of students at work. Prograinned written material becomes more 

meaningful. Pupils develop a better understanding of themselves In re- 
lation to the skills and abilities needed to do different Jobs. 

Many employers have offered their time to, come to. the school to talk 
on matters related to the'work experience program, 1 .e. interviewing 
procedures, expectation of ■employers, getting along with fe;now workers, 
etc. . »■ ■ ■■ , - ■ . , ■ ; " 

■' parent and community involvement ; /. 

Many parents have expressed del ight with the program and the effect 
that it has had upon their chil dren . In some cases it has provided a link, 
for greater' discussion and co-operation between children and, parents. 

■ The program has shown the need for greater parent/teacher dis- 
cussion, and interaction. This achieved through specific parent-teacher 
interviews" and of programmes specificany aimed at having- the parent in- 
volved in the students education, i.e. job choice program. 

Many Businessmen that had previwsly had some doubts about the work 
potential of the young workers changed their minds and are keen to hire 
them whenever a position becomes available. , 



THE ORGANISATION OF THE'WORK EXPERIENCE: PROGRAM ■ 

1 Students from the two senior classes take part in tHe work; experience 
■ program each Wednesday, i .e . some 35 students, Those studentsvnot 
ready to take part in outside work experience are given special 
• training by the Occupational Therapist at the^school . . .. , . 

2. ' Stud'Ints are selected on the'basis of: .. : ' ; 

1. Social -emQtional maturity* 

' jl. Work, habits and attitudes. 

" ^' .iii . Ability to travel Independent ^ = 

iy^*. Length 0^. time expicted^ t^ / ' 

; ' T^^ tWo' c1 ass teach'qrs afid one special 1 st teatfh# CO- ;:v"' 

operate one day each week to organise supervision of the children 
v^^v , on vOork experience/ c of -reports, assessment deveTopment 

^ of ^material for followsupretc,^ : : ■ . f 

4^ ^ Copies of all relevant mslterl a 1 are kept In. a ^11 ing cabinet ^ 

' allocated to the program, ■ : ■ V =^ 

5. To simplify tte recording of 1 nformati on three booklets .containing 
all the various formS are prepared. One for when the child com- 
■ 'mences the programv another for^each individual position and a . ^ 
third for each imployer. ' \ ' " . 

THE WORK EXPERIENCE PROGRAM - COMMENTS FROM EMPLOYERS - 
"H lets the. boss test the worker and it lets the child find out if he 
really wants to work here". , > , , 

"I can see some good in it to encourage them to stay at school and. get 
a better job than this" . » 

'"It's about tirne school taught chil dren something that is useful in life". 

^'If they made them work- harder at schooT they might know hoW to measure . 
when they leave". 

"I think the scheme is a great id^a. We are happy to, help these special 
children to get a job that suits them". 

"I won't bother advertising for young people now that I know the type of 
people that the school has, I will ring you"'. 



. ■ B.QQK 1 - EMPL OYER - ' < 

- El Letter to employers and service clubs. 

E2 -Letter, outilnirig conditions of payment 

' E3 Em pT oyer Details Card / 

E4 ' Employer's Statement of Agreement ' * , 
E5 Employer Record Card ' , 

" - BQOIC; 2: ^ COmENCING WORK ■ EXPERIENCE ■ ; 
• CI Letter to parents seeking permission, / 

C2 Letter, to Parents outTintng. fund . ; 

C3^ C4 Assessment Forms = . ' 

CS > Individual PupiT •Work Experience Record. 
C6 ^ Identification Card 

BOOK 3 ' INPIVIDUAL FORMS : - 

11 File Control Sheet 

II V Notificatldn to Parents 

I3j 14 farent Assessment. 

15^ Pupil Assessment 

I65 17 Employer Assessment ' 



OTHER -FORMS A ND INFORMATION - . . ' 

Firms^ taking , part in the Work Experience. Scheme at October, 1978v 
Letter to Parents re program! 
Invitation to Luncheon^ ' ; 
Letter to Parents re obtaining employment* 
Reference requested and' Thank You to Employers. 
Train Travel List* / , ^ 

Extra Employee Progress Report, - . < . 

-Work Experience Case Studies ^ ^ ^ ^ . 

Interviewing Assessmerit Ferm. — 
Application Form - ^ 

Appl icatlon Assessment Form . 

N.E.'A.T.^ Scheme^Jnformation. . ' ' . . / - - v- -» 
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AMENDMENTS TO gCHEME; - October > 1978 V, . \^A}' 

'yp'^ Mostly the scheme ha s"opera ted in tht same taste format since iV^^as* 
cdrnmenced In 1975: ' ' 

f . ■ ■'■ : ■ ■ " ■ ' . ■ . = 

- However, several variations and additions have been'made wNiCh :may ^ ; 
be ofi interest, , ^ * ' . ' 

1'..' -In between each work experience, one day was allocated to ^ ; 

• -a.;- Student evaluation. , ^ ' % - ' - 

; b. writing of thank ^ou letter / "J f ■ ' ' , ^ . 

j '?,c, fselection Df^n€xt;^"ps£lbTon* z*-"^; ^ ^i^ ^ ■ / /\ ^-w..' 

1 d. interview with ;'new..em^ . ' ^^^^'^'^^^^^ 

. ;r f . interview wtth^CcOTftdnWeal!^ Employment Service .off iJef^;^^<^^: 

2. ' The progj^Srrt-o^eratis^ f^^ and then;a-4^weekr intensive program 

. on mat^fs'^^^^ominip^i^ cartel ed out/and so^oii. Informa 

-about tftfe'sS. Wt^^^^ avai^ abl from the Prtnci pal • / , 

The program o|efaites fori seven weeks^ orie day per week and concludes 
with a' one weik''*fun tinie period* ■/■ iy - - 



N.E.A.T. (Wional Employment .ap€ Training) Work Experience Program 
.for Handicapped-students conme^ced m1d-way through 1978. 

The intention 1s*for students/^hat have participated successful^^ly in 
the ordinary work experience /program to progress to the N.E.A.T* 
scheme which will offer more/ long term and intenslveydevelopment of 
vocational skills, ( See. pagte 301=304) . ^ 

The Technical /Education link course at Gymea Technical College ^ 
operates one day per week in addition to the work experience program 
and compliments the program. Details can be pb|Blned from the 
Principal . "■ ' . • 

A full evaluation has been carried out as a result of Innovat1ye\^ 
.funding; * ^ v - . 



'Mi nerya^StrVet.. School for ' Speci c PurpQ^ . ' ■ • . ^ 
.• iPtiner\?a Street., "SUTHERLAND ■ ■ ' 



. . NE-VOCAWDNAL "training. * 
V ■ ' . ■ CHILDRENteWITH SPESIAl^CNEffBS' 



Throughout thts country- ttohB^pCma hy' chndren of fourteen years of, 
. age arrd older who, b^^s* of rt heir lea^^^ diffiGUlties and special . 
^ needs , ca-n^expf s^fe^fco fl^^^^ cons 1 derabl e di f f i cul ty i n mieti ng the demands 
.ttet.*wtlj^s;p^^ . . 



rr \^^In, an effprt to help thesfi children,^ Minerva Street' School for ' 
'• -SpecHvic. Purposes Is seeking: the co-operation of employers' who afe be/ng 
r asked to assi st witli the tflaihing of :tiie children ., ■ : / ' 

:•, :' The schime provides 'for each child to spend\up to one; full working ; 

•.day p'er week In an organilation which 1 s, will tng'-'to train him or her. • 
The fijll v/orking day is regarded as part of thi chl Ws; norraaT-sch^^^ ' 
progrant, i-o. it Is seen as a Rrelfminary to permanent placement and as 
a period in which the child iS' developing some ski. Tts iri%Tved Vin §ie work 
and, what ismore important, j's develop.ing iri .an environment wh1c)i ■ , 

..demands , among other ^ things , 'punctuil ity , obedience and Jconscientidtisness .' 

: In^ orden^hart aii accurate assessment ©fi the^ child 's vocational ^. : v 
-■'readiness" <^m be made, he must,.during his, pfrepa^tDry^^perloS^ work ^^^^^ 
.under condltlotis which are as near to typical of tho.se In ordfnary >';- 
permanant employment as 1s possible, i .e.; he steuld be^yiewed tn'the sarn^v^ 
light as would ^ny new; recruit bejng employed by. the firm. 

The Dppartmenfof LabDur advises that it. will raise no objection . - 
whatsoever to the employment of these children., > - ' 

At'^this stage of the schemers develx)pment, ^the following -corTdittons 



(a) ;They do not work for more than ^e day In any dhe week; ■ 

(b) No pupTl ia/ho Is under 14 years o;f kge^ls to engage in working or 
assisting to wor!< at or with any^achiner^ 

%(c) They work in one' position for eight weeks.^ , ^ 
Hd) A work periTiit Is ncrt required V . , ^ ^ ' : ■ ' ,: 

|e) The child works as a .volunteer worker and no payment is to fae made. 
? However,; employers can pay into a fund ayallable at- the scHoGU 
which is used to r#-^imburse students "for expenses incurred, ^ 

(f) If a child is, a Volunteer worker he has no rightsv and his employer 
has no 1 lability, under ^e Workers/Compensatlon^ Act,, provisions 

of the Workers Gompensatfon: Act apply to any empjoyrhent of a child 
^ as a paid wtfrker. ' . ' . ' J ^ / ' ' - 

(g) A teather will visit the pupiT regularly to note his progress and 
assist with any problem a- * ' 

r InsuranGe has beeft arrifnged so that the Crown will indemnify employers 
who participate in- work^ experience projects in the following terms: . 

"The Departmfent of Education' indemnifies employers who participate 
in work experience prdgrams tp the full extent of any amount 
-which they may be legally liable to pay for injury to.students 
* arising out of.work experience^ excepting claims in respect of 
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which, the employer may tie Jnaenin'lfie| tinder 'liny form>,ot ,frisui^nce*:|'\ 
,whetherjtatutofy or otherwise'^' . ; :; ,/ •>: ■ ; ^ " ■ 

The school arranges Insurance tq meeV the costs of. an accident which 



might occur in the norrnal course of the/elyil^'s 

woul d apprecttte your. compl eting thfe enclosed forni^and,, returning ^ 
it to the school as soon as possible; A reprewiWati ve of the ^school will 
•contact you to prov.ide furthen Infarmation and msj<e ,a;rrange^^ 
. are agreeable. . ' ■ ; ■ ■' " . ■ . ' 

■ Your co-ooeration and assistance 1h thlsimatter would .be greatly-i^. 
appreciated by' all who are concerned with ihri^ucation and guidance of 
thes,e .young adults. '"^\- ' , , ' 



Vlours siricerely, 



1/ 



Dmr Eftipl oyer, ^ ; 



Minerva Street ^'Public School , 
SUTHERLAND, 223|. ^ 




X To provide,.pTipTpy|^ with fim guide! Ines on the qdest^oti'^^of' payment-^ 
tor RUp'ils iitvoWed 75 ^hf/^^ program the following points ^ 

1. 'vNo paymerit is to be ■ matae to studeh,ts;/^(This doe^noi^^^^^^^ to \ 

; , -studentSo^involved. in Program), Further, empi^^^ should " , 

fe^^free\of any ob^igatio^^ Our belftf is that the 

work ex pe>i fence program is anHerfucatib^ of 
I; „ whiah Beptends ;yp^- your^o-op^atlon/^ ^ ^C^ we .do ^not want -''^^ 

^ \\ }^e),thm^^r^:-: / ^ ; ■/ ■ '] ■ 

2, / ShovTd an emp|6yer*believe that payment to a particular child is 

^ wpi^anted., on^hould/youvfeel you would like to support the scheine'- 
r '"^ih gingral terms, then you are requested to make such payments to 
; newl|; established fund at t school, namely the Minerva St. School-.; 
• I :r:'^Work>iExperienc ■ . > ' : ^> 

3/ THis fund will;. Be. used to: . : 

■ ^- ^ i, relmburs|-^needy pupil ^ .du t-^of '-pocket expenses , 
" ^ j i* makfe;;lTO6ntive .pa^ 

; : neces^=^r> and proper, . " l- 

^iit. allow' usi" to make nominal payments to all parti ci parting 

■ ^ students, and ; ' , f \ 

g iv. to ^rcij/ide us with a basis for practical conmiercial . - 
^- ' / trainirig for our pupilSs i *e. understanding wages^. 

banking^ budgeting^ purchasing^- etc.^ ^ * ^ / 

Parents and Service Clubs will also be, tnyited . to cpntributr to^ this 



Employers also may be conc&rned about the posi;t1on the/wQuJd/ be > - / 

placed in. if a. child was in\/blved in an accident. ^ ^.^-^ ' V 

However, the employer ^i s covered under, t^e Dept. of, Education 
indemnification should any accident occur, I j'^ ' 

^. A copy of this ^statement is readily obtainable if so desired. 

Thank you for all your most valuable co-operatjon. . 

^ . ^ jfours sincerely^ 



, PRINCIPAL 
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EMPLOYMENT RECORD NO. 



BUSINESS NAME: 
ADDRESS;. 

PHONE NO: ' 



CONTACT: 



TYPE OF WORK: ____ 

WILL ASSIST BY : ; , 

a) Sp,eakjng ;at; school' 

b) Supplyi/>g equipfnent . 
ic)"Excurs1ons, 

d) Part Time '.l/ork„ 

e) Ful 1 Time EmpToyment 

CONDITIONS OF .WORK : 
Hours frcm / to . 



YES/ NO 



DETAILS 



Lunch Breabk from: \ 
Lunch facilities available: _ 
Incentives or cbntributlon to 
Nature of Training: 
Clothing required: " 



No. Employed 

' to ^ 



Transport Facilitiies Available': 
WORKING CONDrTlONS: . 



REQUIREMENTS : ^ ' - 

Sex ■ Co -ordination ____ 

Age " ^ •" \ Endurance ^ " " 

physiqufe Cerefulness " 

Inter-'lersdnal ~ Eyesight / 

RelaMons ^ Hearing " 

Verbal iK " ' " " ^ - Independence — ^ 

Reading ■ ■• ■ Adaptabnity . " 

Writing ~ ~ . " ~ \ Colour Sense 

Travel ' . ~ ~ - Use Machines ^ 

Tell Time ^ ~ - Safety Consciousness ; 

Compute- 7 ~ " " Accept Responsibility 

Use measurement ^ • . , . \ \.. ^ Retention - 

Handle money " .! ^ ' ~ ' " " ■ " Mobil 1ty . . " 

Fol low Verbal ^ * * 

Instructions - J . . . ' . 

COMMENTS: (Attltudei- special qualifications, etc*)^ 



f ■ ■ . ■ 

^EMPLOYER^S STATEMENT OF AGREEMENT ' " 



i 



The Principal, 
Mlritrva Street School for 
Spee^ific Purposes j 
Minerva Street, X 
SUTHERLAND, 2232. 

DMr^i^: : \ . 



Thfe^rganlsation 1s/1s not prepared to assist with the pre-VQcatdonat 
training of childrem from Minerva Street School 

^ /(Signed) ^ ' (ReDresentative) 

/ ^ ■ Organisation: . V 

pHttne: ^ 
Date: . 



\ 
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EMPLOYER-WORK EXPERIENCE RECORD CARD* 



' EMPLOYER : 
• AdpHESS: 
/ CONTACTS: - > 
I tYPE of WORK : 

REqUjREMENTS: 



' 5 



' PKone 



Date : 




0 
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Minerva street Public School - 
Minerva .Street, ,: ■ ' ■ < 
SDTHERLANbv -2^32. ' : ^ 

Dear.;|^:;-'^ :.^\:-_::v': ■ ■ . 

as?i?tv|^^yogi(^ eaucation, I would Tike permlsslon^from you. for 

.ji^ur'C^Td^^^^ a work experience program. •'Thir schetne witl 

l'^^fc*t^?''^^t|'dents' school Ing.^^t^ only by involving them in situations ■ , 
iftitt jliv^^^^^ worl d, but also aUovying them to bring back tb the, V- 

-: c^||r;ofrt'%ery .practical e><p^ to further their education;.-:. 

The scheme, will operate as follows- a nuniber of student,s in ttie 
yocatibnaT Course (or forni ,^our glasses) a^|, part of their' homial school .' 
prograiai will- receive tralnihg in .jobirskflls and work- habits befare they 
Have school;' Tbit will, involve their working for an employer for ■•on ei 
full work ingiday each school' week for approxiniately 8 weeks., Whil-rthey 
will not be paid, they. will be insured. Every endeavour will be rnade to 
rfind a^ su1tabTe..field of work for your^hild ahd,, if possible, he/she^:; 
will be given tKe, opportunity of obtainjng experience in a variety of 
oceupations . : , V 

The students Will be expected to travel to and from their places of ^ ; 
emploj/ment without, supervisipn, ^but while so employed they will be 
supervised by trained wdrkmen. A close check Is to be kept- of each 
chlld's^ progress and this Information wi1 1 be made avallable/to'you on- . ; 

^ request. ' / ^-"^ " v \_ ^ ' 

A fund has been established at the school Into which parents, employers ^ 
and Service CI ubs are invited to contribute* The fund will bemused to 
allow usvto niarke nonfinal ISayments to all participating students and to 
reimbLirse n^kdy pupils of out-of-pocket expenses, - 

I am sure that you wini be well, aware of the advantages offered by this 
scheme and trust .that you wiTl agree to your child's; participation. 
Would you kindly confplete tKe detachable portion below /and return it to 
your child's teachers as sooh as possible^ 

> Yours Sincerely, 



I h:ere by consent to (ny son/daughter . ^ . . 

travelling to businesses to gain work experience which has been 
arranged for pupils attending St. Publ ic School , ^ 

Signature of Parent or GuardiAn ^ 



.. • ,. ■. • ■ Minerva Street Public School, 

: " SUTHERLAND, 2232- , , • ■ : 



Oe'ar Par.ents, 



WORK 'EXPERIENCE PAYMENTS 



It is necessary for a term^ paymerit of - ■ J- ' •" ' • / . / - to be mide for'' ' 
students participating In thtvwork experiehc^ prbg^ni so tHat: 

1) Insurance can be/ari^anged as requested by the parents*. " 
■ ' The tletalls f re as follows* ^ • 

; $133.80 a year for 27 Students 
I \ ■ \i.e. approx. $5.00 each, per year . ; ' . . 

Summary of benefits : . _ ; . \; 

$10^000 for. dfath or major injury . ^ 

$ 5,000 for loss of one' arm ^ leg or hand 
' a sliding scale for injuries ^ ^ . ^ , 

. ; \ $200 medical . . - ^ ^ 

2) \ Payments can be madt to pupHs as a basis for practical work 
^ In 'Handl ing money* 

■ e.g. banking - \ ' ; 

. savings 1n other institutidns ^ \ 
. . / depositing and withdrawing money ■ " : 

budgetting, etc . \ .. ' * ' ; 

As some imployers dpnate money into this a expect th^ net 

result to yOM Win be favourable, ; 

Each student will receive weekly allocation which will be ^pal^ a 
savings account when decided by tfeachers Involved in the bariking/ 
budgetting program. ^ 

The account Will . be audited in November of each year\and a statement will 
be issued to all, parents contributing to the fund and to the P & C 
Association. :. ^ - ' ■- ./ 

Please 'phone me if you require further infoi^atTon* ' ; / 

A proppt parent of this fee wouTd be appreciated. 

, ' ^ Yours sincerely, ; 



PRII^CIPAL 



INDIVIDUAL PUPIL WORK" EXPERIENCE RECORD 



NAME'-/ 

ADDRESS; 

SCHOOL: 

NOTES: 



Date of Birth; 
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mmm sr. school for specij^ic p^jrposes 

' .MINERVA STREET ' • • 
■ SUTHERLAND.;- • ■ . . 



; -. 1 




is a pupil at the abdye schools He/She 1s InvolviB 1n,an- 
approved, school pfogram, known as the Minerva St. School 
Work Experience Program each _ _ / ; ' ^ [ ■ - ^ ■ [ 

When traveTling to and from Work. Ejcperience he/she is 
attending school and train passes: have been issued 
accordingly...' ■ . - 

■ ■ • ' ■ ' . ' ' - . , ■ ; .,. . ■ ■ .' ■ y 
I request an extension of the time- norma aliowed for 
travell ing.. , of 'School Itutt^ . ; • ^ ' ■ 



Go/itact me at 521-3439: for s^erlflcatidn of the above. 



; PRrNClRAL. 



^pl oyer's Name „ 



SES^ 
NT 



WORK EXpfeaiENCE CONTROL SHEET 



Dat? of 
Birth ... 



•Visited Employer 
Transport Arranged 
Clothing /\r ranged 
CQinnents ' 



Pupn 



Parent 



Empl oyer 



ChoiGe of Wext Posjtlonsr 



SUBURB 



Parents informed 

Parents perfnission 
\- received. 



Reference Requested 



n 



m ■ 
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Employer CaM 
Noted 



Pupn Card 
Noted 



3 



Reference 
Obtained 



Minerva street Fublic School , 
Minerva Street, • 
^SUTHERLANB, 2232. ^ ' ■ v 
S21-3439'- 



Dear- 



WORK EXPERIENCE PROGRAM' 



This letter Is tiO/ inforifi yoLi 
to staH work experience on 
Business Name: ' - ■ ■ ' 
■Addiress : 



has been, selectad 



Telephone No: 
Type of Work: . 
Travelling Facilities: 
Clothing "Needed: 
Lunch Facilities; 



Finishing Time.: 



Both the employer and the .school will do their; best to ensure that the 
work experfence is a successfijl experience. We would appreciate your 
assistance in ensuring that ^our child leaves home in time to. cpninience work 
at the correet- tlme with adeflLiate clothing ^nd tliflch Vprovlsion? The -work . 
wITT .Goritinue each ^. ' - untiT you-recelve further notice. 

. Please contact the enipl oyer and the school as soon as possi'ble If the 
child is 111 on work experlince day: : ' 

Please complete the tear off slip below and return it to the school. 
I f ^ou have anA^ further enquirlss to make about the work experience 
program, please contact me. ' / 

, \ Tours faithfully, 



PRINCIPAL 



The Principal , ■ 
Minerva St. SSP, 
SUTHERLAND. 2232, 



. . royal is given for . ; _ . ' • of Minerva St. SSP Sutherland 

to participate in a Work ExperTence prbgramV each . comnenclng 

^ at - , ■ . ■ ' ■ ^ , 
Adtfress: . ^ * " , . . , 



SIBNED: 



Parent or Guardian 



3i& 




■ . . ■ . PARENT AS&ISSMENJ ■• — ' V: . 'U-*-: 

r m&yS :;pla£e; A.dmss; on 1:he linir tn^ tte t?ositiorv you%e ' 
;v the- question n.&- could be- in 



statements) 

; -How do you rate, the progrannie so far? ' .. " ' 

> u^.^ary ;^ Useful interesting Of little ' ' . 

' Successful: , • vtlufe . -v. 

Have you notlced^ any change In 'your child 's attftude; anW jin'^Kat way? 



ATTITUDE 

Large ■ Noticeable. iittle None 



Comment: • - ■ : 



. CONFIDENCE Has :it changed your attitude to' your child's future in employmeht? 

- Much greater . more^ 7 no - ? ; C ^ Tess ; : 

; - ' ; coiijfidence; anfidence 7 change ^ ..confidence - 

SUIT ;iDo you feei that the type of work your child 1s doing suits his 

. abilities and why? : " ^ v > 

vary ^ ; Mo€tly Not much Not 

much ^ at all 

^ : Conmenti 



Note, Cross out the answere not agreed to. ;^ • 

. Would you Tike to see your child obtain a full 'time position in 
tills 36b? yES/NO/UNCERTAIN 

Would you Tike to see the progrannie continye? YES/NO/UNCERTAIN 

Do you understand the aims and procedures of the . 
, programme? YES/NO/UNCERTAIN _ 

So that the prograiTttne might be improvedi please make further comnients and 
suggestiohs on the'progranine and on any difficulties that you have had to 
overcome. You also might like to offer the narr^s of employers whom we could 
contact for inclusion tn the progri 



^j'^'iank you in anticipation of your CQ-operation, 
}JC ^ ^ — ^ ^ G. ROBERTS 



WORK EXPERIENCE PROGRAMME 



STUDENT REPORT 
( Af ter 4 li^iHT 



NAME: 



NAME OF EMPLOYER: 



PERIOD OF EMPLOYMENTJ 



1, What hours do you work eviry dayf 

2, How do yoy get to work? _ ' , ■ ■ 



a.m. to 



How long troes the trip take you? 
What tlitie did you leave home?" 
What time dtd you get home ? 



a.m. 



Do you find that your job Is (put, a tick opposite the wordrthat describes 

■ your Job)/ V ■ 



EXCITING 
NOISY ; 
TIRINq ,\ 
TOO FAR AWAY' 



BIRTY 

INTBRESTING 
TOO EASY 



□ 



DIFFICULT 

BORING 

ENJOYABLE 



4. 
5. 



Do you find your, workrates friendly and helpful 7 , Yes/No 
Do you jj/ant to stay at this Job for another 4 . weeks? Yes/No 



6.. Is this the- kind of job you would like when you-:l^ Ye5/^No/Don't Know 



What do you liM. niost about this job? 




What do, you like least about thfs job? 





iO, Do yoii talk to your parents about what you have done at work? YasyNo 
11.. Do your parents think that the work has been good for you? Yas/No/Don^t Know 
12i Do you think that, the work has bean good for yqu? Yes/No/Dori Vt Know 
13* What job' would you like next? Write down three in the order you prifer' 
1* .2, ' . 3. , 




■r-Street. Publ ie School- 
SutMrl and, 2232 - \ ' 



: It is my Opinion that the Work "ixpsr^iehce. Program which^ evoTying at this. 
/School constitutes one of the most eKcltilig educatfonal ihnovatl^ havSv 
seen>> ■ ■ ' v- . \ . . ' ■ r-^- • ^ = ... ■■ ' ' 

It Is Increasingly becoming a most cornplex operation which involves tf 
"teachers concerned In endeavours "above and beyond the call 'of duty" 

' I am deeply appreciative of, their dedicatlonr It ts important that you* 
too* appreciate their efforts, . \ . v - ^ ' 



In partlculari there are'two prtnts I ^want to bring to your attention;.- 

First, the school *s responsibll ity wtth 'regard to^^^ pro|ramme ^s -to provide 
the cMld with work-expeHence a him concerning r6uc|h' ' 

experiences. It is nojt qur respdnsibil ity *to, place the chi min fuTl'-time^ 
/ employment. This^ 1s> and must remain, the responsihility of |the chnd anC 
his parents, 

JWe are hagp^ to advTse parenti coqcernfpg suitable 

chlldrerr^^^ indeed we will give such advice wheh we believe thf .4Ghoo1 has 
offered all it can to the chi3d. ^But it should n&t be assumaffllBit a child 
wil 1 remain at school until^ is found , 

^We second point I wish to bring to ydUrvattention concerns the with^^ 
drawal of pupil s- from^specifie jpbs. If .we>were to al loW pupiis the right 
to withdravf at: w1l3^ f^ they do %ot llS^e the scheme woulq become 

unworkable. 



I ask, thereforei, that any worries you; may haye concerning your Ichlld's 
wprk-situatidn are first'^dinected to me and that you do njot act Without 
such consultation, - ^ ^ ; 

Pleasf realize that we are in regular contact with pupils and employers and 
that we would not tolerate a situation ih which a child was desperately 
unhappy.^ However^ we cannot be certain, no ^should we expect, tha^ all 
work-experiences will ^be ideal ones/ r * ^ 

Ojne of Life's important lessons ^'s to learn to take the good w^th the 

bad and we believe that this real ization can be fostered via our prqgrain 
if you co-operate. ^ 

Remember also that another aim of our program is to allow pupils to 

experience as wide a range of occupations as possible, * Wg bel feve thby 
need to learn to be adatpable peopljB with the tfbtllty to persevere if' 

they are to become self-sufficient adul-ts^ \ ^-^^^ 

Your co-operation is needed if we are to succeed in this aim. 



Yours sihcerely, 
.PRINCIP'AL . 



ERIC 



y You or your represtntatlve, ane cbrdiany invited to attend a luncheDfi at 
-the school on ^ . commencing at 12 noon^ and 

doncluding at Zp.m. ^ ■ V 

- ^ - ■ " " ' ,• V ^ • ^ . . ' ' ■ ■ ■ ■ ■. • - . 

. Prlmardly, we are anKlous to express our thanks to employers who have co- 
operated In our wprk ex^erlerice program. 

^ Further, It will provide us with an opportunity to outll^ to you our alms 
.and objectives* It will also give you the opportunity to question us, to 
offer suggestions, and to discuss^foblems with fallow employars. . 

We aim, then, for a^ social occa^^^ will prove to be of mutual benefit. 

We kriow'you aire buWpeople, However, the ftfct that you have already cq- 
operated wi th us IridTCfltes your. .appreciation of ;the Jmportance 6f our joint 
^endeavours and we hope you can find the time to. Join us on this occasioh* 

It will ^gjve lis pleasure to wel come you. 

On behalf of partlclp^ 



r PRINCIPAL 





Please return to: 'The Principal, ^ 
^ ^ M1nerv&,St: S*3,P, 
V ' Minerva St.v - " ' 




I will.be 




Ing the l uncheon on 



% 



Replies by 'phone should be directed' to: 



521-3439 



A- 



.Mlnirva: St 
' Suthtrlands 



■ ' ^ ^ WT^ between now and the end of the 

year. ..^ : ■ .' ^ ■■ . ; ^ .-■^'^■'•^ - 

As you are no doubt aware job; prospects are bleak and the situation will 
, rworsen later In the year when school-leavers flood' thevjob market. 

' '* ' ^ ' . " * . ' ^ ^ 

; Your are advj|^Bd, .fhen, to maj^e- every effort to find a job for your son/V 
daaghter before that happens/' ' ^ 

^ ' ' " '-^ ' ' ■ ^ ' ' ' 

jHe can advise^you as to job suitability. We. are happy to talk to employers 
^ i#your behalf. Ycrtjrs Is the respons1bil1ty;Of -finding' the job , ^ 

^ l^- Explore every, avenue,' Ask friends , and relatives to .be on the 

V lookout for suitable jpb openings; Very likely, these will be the' 
. :_ ^ most rewarding contacts you will ^make. — _ ^ 

T 2; Make c£intact with the Commonwealth £mp.lA>*gnt Agency. M Keith ^ ^ 
;™;Pate of our school and it is his function to assist young - 

people such as ours. . ^ . . 

.A 3. Buy the. "Leaderf as soon as It reaches the. riewsagency each Wednesday/ 
It is too J ate to follow-up job opportunities if you wait for it to ^ 
be delivered. ' . . \ 

4* ^Encourage your qhlld to attend everyr job Uitervievi .possible. The , - ^ 
practice will be of benefit- : ^ : 




'5.^ Buy thf Wednesday and Saturday Herald and follow-up vacancies advertised 

; _1n;.it. " - •. . ':■ . : ■ : ■ , . . -^^ ^ 

6, *Seek an tntervliw with your child's teacher and me if you are in doubt 
^ ' about your child's job rsultabllity. ^ ' • 

The schbol win underta'ke to kaep your child - s name officially on the books 
for one month after he cqrmiences work. It is important to let prospective 
employers know Ih is* ' * 

1.. He will be more likely to take a chance lind^r these ' 

■ circumstances. ^ 

' 11. He wil 1 have the opportunity to seek our h^^^ solve any 

" - problems experienced in' this period of empl^ffients^ 

The attendance .of pupils at intervfews will take'pij^edence over other 
school activities. If the interviews ficcur on a day scheduled /for work- 
experience please let the employer knojw your child will not be attending on 
that day. : 



PRINCIPAL 



EKLC 



Minerva street Public School, 
SUTHERLAND. '2232. 



Dear Employer, 1 ; ' - ^ : :^ : \ ' :^ 

Thank you, for he! pin pupiTs become Gompetent riiimbers of our conwnunlty 
by ha^^ing them jn yotir pi ace of imployment each Wednesday for work - 
expertence. \ : ; — ' . 

We have been adyised^ that the Crown will Indermify employars who partici- 
pate in work experj^nte projacts In the following terms: 

; "the'Dept/bf Educatldn Indemniflas employirs who f^rtlclpate 
. in work experltnde programs to^ the full extent of /any amounts 
which they may be legally 1 fable studerits ^ 

- arising aut of work experi^^^ respect 

"v^^ which the employer nray be ind^ any form of; ; . , :^ 

; V* insur^^ statutoy^ or otherwise", :\ - , , f L 

Sihce we Have introduced this Scheme ^w^^ alT puplls liave 

'gainerf:cons1deraMe be^ the experience and they and" their parents 

are most appreclatfVe of the efforts ^f;empldy6r^ ^tcr assis in 
'^hls way.; \ f * 

If you-wpLrld prepare a written reference which coutd be used 1ji. helping 
the student to gain full /employiwnt uVtimatel;ys it would be. greatly 
appreciated^ V ^ ^^^^ ' ' ' 

Such reports will be colWcted bythe supervising teacher at the conclusion 
of the work experience sessionv ^ - 

• . Yours faithfully. 



PRINCIPAL 



" ;MiNEj^vA. si :s;s;r' sutHERLANb 

. ■ '' . ; '■ ... WORK EXPERIENCE. - \ , 

■■' . ; train travel UST -^^^ 



^• NAME^ ■ ^ : - tSTATION ■ 
, i"^" , ;^ :FROM . 


'STATION • 

TO ': : • 


HOME 
ADDRESS 


\ ■- ' ' --. ' 




















- ■ ■ - ' ~ — ' y- \^ ~ ~ ' ■ ■ 
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■ ■ ■ EMPLOVEE PROGRESS REPORT /" ^ 



of Student; : : ^ Date: 

. . - _ ..■ . ^ _ ■ - — ■ J 

Employer:* • \, . : Supervisors 



1. JOB COMPETENCE : How well does this studin:t meet your normal standards of / 
. ' ■ : performance? /h^-'- . : . ~. : ■ ' ■ . % 



'■■'•V 



T ' T ' . . ■- .... 

Ve^r well Average . Below Ayeragp 



2 . PROGRESS ON THE JOB: Does thi s' student show evidence of sat1 s factory progress? 

3. RELATIONS WITH OTHER PEOPLE : ? -Very Well Average- Below Average^ - 

. V How well does thi r s^^ ' ; 

^ respond to supervision? . ' :.v^j:, - ' \ ■: 

. b. How well does this student' ' -^^ '^ , ' , . : , ; .'■'^ 

.>get along with fellow workers? r ^ . ; / . ; ■ .. , - ^ 

■ " c. How well does. thli> student : : 7 . . ? 

; represent your company In ' . . , ' l^r w " 

, public contact? . v „ , t, ' ■ ' ■ W- ^ 

V 4. A TTENDA NCE: Ts student's record of punctuality and regul^lty satisfactory? ,< 

=• ■■ - --.^ / ■ ^^^^-V" -Yes- No ■ - ' / 

5. DEPENDABILITY : How well does student accept respokiblTlty and fo 
. Very well Average Below Average . 



6. INITIATIVE : Does student have constrictive Ide A? . _^ 

i ' Is he- a self-starter? . v ; .-=^i 

■ ■ ' ■ ■•■ " Yes ■ No : ■ ■/ ■ 



?. APPEARANCE : Does this student meet your stahdards of grooming for this job ? 
: ^ Yes No Conwent .v 1 

8. GENERAL COMMENTS : / V 

a, 'Student could profit from suggestions 1t\ these areas: ■ 



b^ - Student appears lbs show strength In these areas; 



(use back for additional conrients; 



_ . • ' ' ' ^ . ■ j. - 
Employer's or Supirvlsor's signature 
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WORK EXPERIENCE \ 
CASE STUDIES " 

MINERVA ST,-^S;S,P, SUTHERLAND 



Job 

PHILLIPS. 
' Stapleton 
Butcher 

Soodyaar 
Tyres 

Benjamin , 
Shoes 



Duties 



Butcher 
Assist. 

Tyre ' 
Fftting- 

Shoe' , 
making 



Employer 
Corrpnent - ^ 

.Very capable 



^Outstanding 
success- 



"^ Student 
CQiTinent 

Tiring/ ' 
ErrJoyabTe 

Dirty/: 
enjoyable 



Parent ...V- 
■ Comment ' ■ '"^ ' 

, Need more time to 
gain e^p^erlence, ^ 



|anera1 Cqirinent:^ Needs work in div1ng.4:haRge, adding. Is competent with-tools. He gets 
on well wth other workers and st^wsM'nitiati ve. Very capable. He has impressed the 
employer at Benjamin Shofes where tie works two days a week ■ - y^^^^^^ uie 



BEVERLY 
Kirysler ^ 



Sutherland 

•Council 

library 



Component 
making 

Repairing 4^ 
Books 



Production 
Tine 



Hotel Cecn ^^V^^^^^ beds 
Process work 



Satisfactory 
Improve^ ' 

^Satisfactory 
Fair 



Tiring/ 
enjoyable 



The^ programme 1 s of 
j'Fmense, value. Beverly v*. 
has matured. Would it- 
be possibTe for a """"^ 
brief report to be' sent 
to .parents on each job? 



Interesting/ 
enjoyable 

Interesting/ 
■enjoyable ; 



Squires 
Bingham. 

|!|nera| Comnerit: . , ,„„,^ 

Jfe lack of concentration a .....^.^ 

mastered it. Has problems with work'that involves a variety 'tasks. Namca were 
interested in taking Beverly on full time but, due tq econoirilc problems, deferred this 
Beverly has not a great deal of skill necessary 1n productive, work. She has gained ' 
^(Ttotionany and is able to concentrate and parsevere for longer periods. She will need 
pUcement in a sympathetic; atmosphere with a low skllVr^ 



mamjal dexterity, nervous, likes tp please, tnain prbbleins seem to- 
ahd stamina, and disintirest with somithipg tedious ft nee she has 



' ^STEPHEN C , 
Jnesler ' 



Stewart 
Car Co, 

■Swanes ■ 
Hardware 



Component 
making 

General 
Assistant 



Poor 

perseverence 

iT^qrked well- 
. immature 

Worked well 
Lacks co-^ 
ordination. 



Noisy/ 

enjoyable 

Noisy/ . 4 
Interest ing 



Pleased with programme. 
Would- like report at - 
end of each job\ Has 
developed ^el f -confidence 



.UnefaT Comment: ; Wears hearing aid, has poor physical co-ordinat1oni relates well ttf . 

^J^' Ask^^empl9yers for full time work. Immature, a poor empioyment risk at this time, 
gj^^ed instruction in travelling and. Is coplw^ quite well with this aspect of the program. 



Job 



Duties 



. Empl oyer 



Student t^. 
CQmnent " 



Parent 
- Comment 



•Sutherland " Gardemng / Enjoyabia ^. 

Couficil ■ ■> " ■ ■ = ^ ^ " ' -i^-^^- 

General Coronent : Jim spent some 6 monthi with the Occupational Jherapist and tried 
number of jobs^on a .short term basis. Lacks concentration and* is- very talkative, He,is 
showing marked improvement. ' ; ' ' -r;: / , 



FIONA H 
Winston 

Textiiles ' ' 

Taylor Real 
Estate - 

^Suthi, Health^ 
Food J 



Process 



Office 
work 

Shop" ' 
Assistant 



Very capable. 
Tiring" work . 

■ ' ■■ ■ ' ■• #■ 
Capable and 
competent 



Tpo 

repetitious 

:*Interestihg/ 
.enjpyabTe- 



Mery. juccessful scheme - 
allows students to find 
out ..what they want to . : 
work at. Motivated her 
towards tfypiftg and 
officecwo»rk. - 



General ConiTient: A capable worker, good memory/ very /pleasant and will Ing^ iAskad. for , 
change from first job. due to trouble with fuMS^^ffecting throat- This was ^a()praved. Has 
good potential forlpffice work as typing is improving. \ 



GtEN H - - > ^ 

KnSer^ - Component 

/ ; ■ maker 

Stewart , Genera^ ^ ^ 

Motors Asslstaht 

Cartngbah - Painting, 

Sheet Metal .Press jvork 

C:.D, - Machine Excenent- v*-^ 

Engineering . Operator ^ _ ^ 

General Comm 
Very persona 
Mother wants 

when be has -^^^ - - - _ . 

initial ly at a reduded rate, this\is being investigated 



Limited 
concentration 

Not quite ^ 
sa t isfca to ry 

Very ^ 
.satisfactory 

Excellent 



Boring ' 

Intaresting/t 
boring 

Interesting/ 
boring . - 



Wants him.to' usi^ his 
musical: talent (?) 
Very successful 
prograi^ 



lent: ^mall physiques Early reports suggested a limited cojicentration span, 
ITe and generaTTy supervisors felt h would be capable of open ernploymant^. 
him to go on pension. Glen Is slow to understand initiany but works well; 
grapsed the idea. CvD Engineering has offered full time prop! oynta Jit but 



LYNDA I 

BlakeTy , ; 

Soul 

Pattlnsbn 
Wool worths 



Office work , Satisfactory 

Shop Excellent 

Assistant : 

Del 1 cattessan Sati sfattory 



Tiring/ ^ 
enjoyable 

' Exciting/ 
enjoyable 



Very successful program. 
Make Lynd^ more 
Independafit > 



General Comment : Lynda, is very ;ta pa ble but Tacked confidence 1 n. her ability to change; 
Ovfer the period of the program she showed more . initiative. Reports were that j he worked 
extremely well, especially when dealing with customers. $he applied for and Obtained a full 
time position at Safeways, Hellensburg, as a general assistant, checkout pp^mtor, A letter, 
from her parents has highly praised the work experience program. 
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bORQTHY b 

, /Sutherland 

Pattirisons,' 
MLC Office 

"WOffTworthi 



Cement; K> ^7 =^ i= Cdmm^Tit ' 



UbraryT: < ; - Work|d : 
G6od " 



"Tiring/ 



Shop 5 
, ■ Asiistant^*'- 

. ; store v' V • 
> Assistant 



-well ;w 

Performed 
' well , A 



: "Excittng/: 
^'"■/Interesting 

Boring"' '^iv 
, - ; Eiijqyed, ■ : ^ 



Comment 



Useful gfrogtiamV^^ SUggtsted 
Voclti&nal Gutdance^^lor 
to Job -placemerit r^.^^ 



Genera 1 Coffwiaftt r 1 s very competent. She has a quTte, retiring preserttatlon She 
?Sl ?f ' Highfleld College forntyplngi but h^s'found; that shr p^ 

^^11^ under pressurejfrom Impatient clients or 

when not understanding rns^tructions, b^t Has made much progress. She began working three 
days,a week, at Soul Pattinson. She obtained a position in the State Public Service 
Mailing Department, but ^w^ to cope wit>i the output requirements ^and the social 

contact with the older girls in the office. She then obrained a position at Wool Worths - 
time where she is working satisfactprllyv;- — - . ; ^ ^ 



STEPHEN W 
Stapletons 

Goodyaar . 

Speedie 
Wheels 

Grace Bros. 



Butchers • 

jAsBistant 

Tyre 

fitt1ng\ 

Wheel Maker 

Parcel 
Pick-up , 



Unsati||actbVy 
but :imRroyedr > 

Went well 
Went well 
Satisfactory 



Interesting/ 
enjoyai 



Noisy/too eAsy 

Too far away/ . 
dirty 



\tery jucceisful pro-am, 
Stephen seems-more • al ert , 
Interested and has gained 
confidence himself. 



general Comment: Is quite capable but rarely works to full capacity unles^ pushed - In his - 
first job he was very untidy, too ^s^^^ no initiative. With 

counsening^he was able to show gradual and%arked i^^ had trouble with a ^ ' 

railway inspector when travel l ing to Speedie Wheel s which upset him OveralT he Has 
benefitted greatly from the, prbgrdm and should^ be able to obtain and adjust to open employment 

RON M ' ^"^ ' - " ■ ■ ■ • ; \ - ^ ' - ^ ■ ■■ ■ 

Glenns 
Hardware 



Wins ton . 
Textiles 

Sutherland 
Hospital 



Store V 
Assistant^ 

Process i 
.work > \ 

Store ^ - 
Asstltaht" 



Only fair , 
Only fair 



Tiring/sometimes 
^orlT^.^r V [ ' 

^^orihg/noiiy 



6g"^^^T Ron spent ;several morvths with the Occupational Therapist before comrnenclnq 

^the Work Experience Program. ;,He is very. quiet and withdrawn . He was able to get on well 
with^ other workers and was capable of changing from Job to job. He needs close supervision 
and is most suited ^o unsk filed manual work / He 1s Tacking in enthusiasm and initiative 
He has Improved somewhat but is still below the standard; required for open employment * 
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Job 

PHTULIP W\ . 

Swanes 

Hardware 

Kent • ' 

I ndustries 

Sutherland 
.Hospital 

General Comment 



Dirties 



Shop - 
AsststaJit 

Store 
Assistant 

Store 
Assistant 



£ni£[oyer 
Comment 



Competent/ 
speech probl em 

Performed 
Well 



Student 
Cbmment 



Too easy 
boring ^ 

Intertsting 



Parent 
Comment 



Very useful program / He is 
quite happy and feels he 1 
doing something worthwhile 
The experience aW 
confidence gained frorn the 
program i s marvel 1 ous > 



_ Phm 1p is a 

He has impressed ...... ^ 

matured considerably sines he Gomnienced the. program. 



hard 



little iminaturi 
hi s supervisprs 



for 



hts age^ 
hi s 



his speech is ;baby1sh. He is 
gence and enthusiasm. He has 



PAUL _H 
GTenns 
Hardware 

Furn1 craft 



Shop 

Assistant 

Factory 
work 



Caltex 

Garage . ' . ^ 

Gens ^ral Comment : 
one ^ing 
work 



Garage 
Hand 



Very 

satisfactory 
satisfactory 



Interesting 
enjoyable 

Interesting 
^enjoyable 



Very .successful 
program * He has become 
rno re grown up* He is 
rnixing with people and 
speaking up, , / 



Paul has perfornied wel V at work al though he becomes bored when doinig the 
atr day. He COTprehends well and shows initiative. He does not enjoy factory ^ 
The enipToyer at Furnicraft felt he could be trained as a 2nd Class Welder, Paul is 
Interested in having his own business one day and shows interest in woodworks although not 
a great deal of ability. ^ ^ 



Shop . 
Assistant 

Assistant 



Performed 
wel 1 

Performed- well 



Too easy 
boring 

Exciting 
1 nteresting 



Useful program. Paul has 
become aware of having to 
do things for himself and 
not rely on us too miich. 
Asked for report^on progre 



PAUL W 

.Swanes 
Hardware; . 

Goodyear 
Tyres ^ 

Winston /oundry v \f- 

Textiles. Work 

General Comnent:. PauT has performed well at work and has impressed his supervisors. The 
second employer was loath to try Paul on more advanced work; but eventually did do and was ■ 
quite pleased with Paul 's efforts- His parents fe^l he should Qbrain work where he can help 
other people. He did. not like ti^ng to ;rnake coffee at one firm. , 



.BRONWYN H 



Kriesier 

Wool worths 

Deeban 

Sutherland 
Art & Craft 



Process , 

Fruit & 
Veg. packing 

Candlemaklng 
Shop 

Assistant 



,Unsatisfacto.ry Tiring/ . 

enjoyable 

Unsatisfactory Enjoyable 



Fai rl^ ' 
satisfactory 

Satisfactory 



Enjoyable 

Interesting 
Enjoyable 



Have not. answered 
questionnaires , Mother 
seems dominating and over 
protective. 



:BRpf^yNjtf. (Cbritd): ' ■ 
Mlrariga Sfiop 
Health Food Assistant 



Warren & Co. 
Pattin sofis 



Office work 

Chemis" 
Assistant 



Cornniier] t j 



E^cenent 



PerfoiT^ed well 



Comment 



Enjoyable 



Parent 
Comment 



G|ri|rVL^^^: Any early commerit was that Bronw3^n should be placed in a job requirlnq 
.-intu no social contact. She'ls fairlj^ compettnt and 1s doing quite well at the 
typing course. Her early ernployers felt ste needed constant supervision as she lacked 
confidence. She was not always careful in her work, especiany when she did not like 
the job. Her appearance was improved by the use of make up. Her work performance has- 
improved considerably since she entered the programfne, . 



ROSS 

GracT^ros -, 



General 

les ^ 



Satisfactory 



too easy/ 



Very . successful program 



Pat Murfet Panel beater 
General Conment: Ross 1s very 



TeJhnTcal" Col lege one day a wee 
found the store work boring ^and 
not perforfT) as well as expected 
and uninspired/ Ross felt that 
received quite a deal of counse 
be able to carry, out a panel be 



Fruit & 
Veg, 

Hal rdrasslng 
Shap 

Assistant 



capable but has behaviour problem?. He is attending Gymea 
k in the Panelbeatirig and is performing very well . He 
prefers to work with his hands. Is rather sulky. He did 
at the Panel beater and was described as being lethargic 
he was not being given panelbeatlng work to do. He has 
lUng, He is doing remedial maths at Gymea Tech. and should 
ng apprenticeship, . ^ . / 



Wool worths 

Jannali 
^ Beauty Salon 

Sutherland 
Art & Craft 

Oohnsons 
Hair Care 

Insurance 
General Coinment: 



Did not 1 Ike 
work 

Unsuitable - 
left \handed 

Pfirforfnend 
well 



Boring 



Very successful program. 
Gail seems more confident 
and As getting along with 
people better \ 



Hairdressing 



ce 



work 



Gail likes to present a tough image but is very competent and willing when 

jobs but became bored » She is 
at the latest job, Gail has 
ity to converse with them. 



Tsn^3^ and feel 1 accepted, •'She was capable of doing her 
a very slow typist and seems bored although she does her best 
shown improvement in her attitudes to other people and her abil 

SHERYL H J 



Winston 
Textiles 


Process 

/• ■ , 
Process 


Too tiring 


Tiring/ boring 


Kriesler f ^ 


Too easy 


Enjoyable 


Wool worths ^ 


Fruit S 
Veg. 


Prefers 
variety, 
workid Well 


Enjoyable 


Sutherland 
Library 


Mending 
books 


Workes ^ 
very well 


Exciting/ 
;enjoyable 


Jimine 
Kriket 
Sutherland 
^•13-ital 

ERIC 


, Shop 
Assistant 

Canteen 


Not suited to 
shop work 

■ ^ y u 


Exciting 



Very successful program. = 
Sheryl has gained more 
more corifidencf . Contact 
with lots of people is 
expanding her,yocabulary. 
It has helped with her hand 
ling of money, She needs 
at least 2 days a ^reek In., 
any position. She is more 
confident 1n travelling bn^ 
trains 



Job 



SHERYL H 



Duties 



Empl oyeiT 

Comment 



Student 
Comment 



Parent 
Comment 



era! 



(contd) 

tdrnnent: Sheryf had dlfflcult^^- in coping with the problems of travelling and of 



TOTRysTcaOtiTiandS'Of work in her first position. She was assesssd as a potentially 
poor iempl oyiiient risk. She has a 1 imited concentration span and needed a super\^1sor that ; 
would keep her workingv She conmiunica ted well and there seenoed to be a marked improvement 
in the speed of Sher^^l 's work at the Li brar)^ where she sat dov^ to work but at the shop 
job she MS unable to cope with the sorting of goods or coimunicatioh with.customers* ' 
It was felt'thit she was not suited to shop work, 



ANGELO D, 
Speedl e 
Wheels 



Factorj^ 



Sl'enns 
Hardv/ard 



Hardwa rd 



Slow 



Undatisfactory 



Tiring/ 
enjoyable 



^ Intere$ting' program, 



Exciting/ - \ 

enjoyable \ 

General Comniervt: Ange to appears far more competent than he allows himself to 'be. ^ He Is 
easilyVprovoked^ and distracted.^ He 1s Irritable and at times disobedient. AV^ork he 
;Wfas slow and had difficulty' in following instructions* He was withdrawn' from the program 
for S weeks in an endeawur to^ improye Kis behaviour. He shows little Inttiative and ^ 
ability &o far in the work situatton. — 



^StapliToni 



Butcher 



Unsat i sfactory Enjoyabl e 



/ Interesting program* . It 
has given me much greater 
confidence In his future 
( ^ employment, 

» Sen era! Comnient: pavid is an emotional a^nd Immature boy with severe family problems. 
This^as greatly hampered his. performance to the point where he failed at his job. Ha 
became dIfficuTt to handle and his cleanliness was not appropriate for the job which he. ^ 
was doing^ He is a capable person and with assistance should be able to obtain. open 
eniploynient. 



BRIAN M 

^TtiF^ervi^ 
Station 

Da veil 

Products' 



Garage 
Hand 

Factory 



Marked 
1mprovefnen-t 



Tiring ^ 
enjoyable 



Very successful program/ 
He Is starting to think of 
a<Job or career for later 
on. 



GeneraJ Coirirnent: Brian improved markedly (jvel" the work experience period to the point where 
lie^waT a bTi to work on Saturday mornings at the garage/ Hi was assessed as being a good 
risk in employment. At the second job he^ses not appear to ^particularly like 1t but he 1s 
prepared to stick with it, 



Canteen 
Assistant 

Sheltered 



Withdrawn by 
parents 



MICHELLE 
Kent 

Industries 
Civic 

Industries 
Sutherland 

Hospi tal ^ . ' 

General Corwent: Michene's parents found the transport problem too difficult to solve 
in a Canteen job we found for her at Kent Industries at Taren Point and was withdrawn, 
after 3 weeks. They would .not allow her to work at Hotel Cecil , At her latest job, she 
sttms happy and competent. She will need to be placed very carefully. \ t - 



Canteen 



ERLC 



Job 

JOHN K 
Knesler 



Greens 
..Hardware 



Duties 



Process 
work 

Store 
Assistant 



Employer 
Cprnfneht 

Very 

, competent ^ 

Wiflong to 
work* Lacks 
Initiative 



Student 
Cormen t 

Noisy 

interesting 



Farent ; . . 

Comment^ " . . 

Very successful pro^anl;-, 
John IS very interesttd^ 
in his work. If possible ^ 
concentrate on^ his . < 
reading and writing 



General Cdtnment r John is a good wrker and dpes not mind repetitive work. His -persistence 
and^capadty for -hard work more than compensates for some of his disabmties, i.e. lack 
of initiative. and poor academic skills. He did not contact the employer when sick and was 
excluded from the program for two weeks as a penalty. ' * 



Del icatessan 



^e^y Interesting^ Interesting program. It 

; ^ . enjoyable has matured Lynne to some 

. ^ degree, 

' Seneral Cormient : Lynne is a very competent girl. She did have problems with the type of 
scales used in the del icatessand and she did'tend to not take .work' seriously at times 
which could account for a few weighing mistakes. Her parents assisted her to obtain a 
full time position at another WooTworths store, where she has. been for 12 rnonths. 



BRADLEY W . 
IfcrksHop 

Kfiesler ; 

Bazzano 

General Comment 



Poor work 
attitudes 



Mowing 

is^ 



Enjoyable/ 
interesting 



Very successful program. 
Feel that Bradley is 
happier doing outdoor 
work. Very grateful to ^ 
schooT for efforts to 
place students in 
employment 

Jradley had been incompetent and disturbed in the school situation. He 
a poor risk in emploimient, . He^ would only^, work on tasks tie en j^^ 



Factory 



Excel lent 

Needed 
Assistance 



was assessed as 

was often rude and made 'strange' comments. The employment at *Kriesfer stemed^t^ 
Bradley's complete outlook, he became more seTf. assured and showed greated perseverance 
iri normal school acti itles. The school sought and obtained a position at Kriesler as a 
gardener, where he has been for 12 months. / ^ ■ 



DAVID R, 
Kriesler 



Assembly 
line 



Excel lent 



Interesting 
enjoyable' ' 



Very suggessful program.. 
Noticeable change -in 
attitudes. 



iiimiiature. 
He worked 
operation. 
He was out 

WAYNE , 
Goodyear 



Gene ral Conm ent: David was poor academically but capable in practical work. He was s 

He did extremely well at Kriesler artd they asked for him to commence full time 
for several months and was then *put bff'.for poor attendance and lack of co- 

On investigation it. was found, that he had been 'led astray' by other workers', 
■ of work for some 3 to 6 months but has since obtained work/ 



tyre 
fitting 



eel lent 



Interesting 
enjoyable 



Seneral Comment: Wayne is consciencious a.nd capable. He did eMtremely wel 1 at the first 
Job, , His father obtained. a position, as a gardener with the Sutherland Council where he has 
been for- 12 months, ■ ■ ' ^ ' - ; / { 



EKLC 



job 

JOHN S . 
Goodyear 

Amoco 
Garage 

Pat Murfitt 

General Comment: 



Duties 

Tyre \ 
fitting 

Garage 
Hand 

Panel 
Beater 



Employer 
^COfTinent 

Very pleased 
Very good 
Very good 



Student 
Comnent 



Parent. 
ComrnVnt 



John was assessed ai being immature and needing socialising experiences, 
money At all positions he did extremely well but was rather b^rash 

He obtained iSteady part-time work at -the- Amoco 



He is capable 

arid over-confident of his own abilTty 

Garage (a job he obta^lned for himself) but lost this due to disagreement with the 
proprietor. He applied for and obtained a position at Jildi carpets where he- has worked 
as a^*machine oeprator for 6 months, ' ^ * ' ' 

' . ■ ' - » * 

CARL V. ' ■ , - • . ' , ■ 



American 


Venetian 


Worked m 1 


Vogue 


' blind 


, Failed on . 


washing * ' 


ful 1 week 


Kent 


Store 


Worked well 


Industries 




Enjoyable 


Cronul 1 a 


Aluminium 


Failed 


Al umlnium. 


^ window 






'washing 




Berts Soft 


Production 


Worked wel 1 


Drink 


aine 





Boring 
Interesting 



Very s^uccessfijl .program. 



as one would 
a p pea red t o be 



Interesting 
Enjoyable ^ 

General Comment : Carl In Inclined to be vague^, and does not perform as well 
expect sometimes. He lacks Initiative and common sense to some degree. He 
doing well at his first job but failed when 1t was extended to full time duetto laziness^ 
pheekinesSs cunning evasions^ etd. He coped quite well with complex store work at his 
next Job and wa$ offered full time work wben he turned 16. At his next Job he asked to 
be moved and upon Investigation his supervisor said that he seemed unable to change 
easily from gob to job and may be "better suited to repetitious work. He also lost a 
part-time job at the Fruit Market due to "slowness"^ He seems immature and 
ridiCDUsly impressed with being able to get free soft drinks. He obtained permanent work at 
Berts Soft Drink where reports are that he Is satisfactory but he lost 5 weeks work from 
blood poisoning due to a cut hand which was not treated at home. Still seerns inrinature. 



PAUL M 



Furni craft 

Fl sonic 

SwaineS' 

Sunrise 
Furniture 

General Comment: 



Factory 

Assembly work 

Hardware 

Cabinet- ; , 
maker ^ 



Good effort 
Worked well 
Worked well 
Good 



Enjoyable 
Enjoyable 



Very successful program- 
Jt has given Paul a new 
Interest and sense of 
achievement. He also has 
something new to talk 
about. Children should 
receive a token payment. 

I moving and over careful . He is a 

neat worker and has an understanding of technical %imng and spacial relationships.. He : 
shows ability to carry out tasks but does not like dirty work. His speech impfoved 
considerably during the program although it becomes more noticeable when he Is under pressure. 



Enjoyable 



Paul has speech difficulties, is 
has an understanding of technical fi*!i 



He, showed a real interest in woodwork and his confidence and abil ity to communiq ate Improved 
greatly. He was enrolled at Gymea Technical College one day a week in the joinery course. 
He was offered a, full time position at Sunrise Furniture leading to an apprentlcesMp after 
p/orking there several weeks full time on trial. Reports are sati^actory. ^ 



THERESE H. 
WooTwortIs" 



"''Eden Press 



Fruit & 

VegetabTe^ 

Table hand 



Cdmrneht , 

well / " ' 

Worked well 
but coul ^ . 
not be left 
alone 



Corrmei^ 

*.- 

^Enjoyabie 

p. 

NQisy / , 
enjoyable' 



Corrment: / .^. Z 

^Useful pragram* .She, has 
more self-confidence. -. " 



V 



* Caltex; . Driveway Tried hard" ; 

'\ SierviceC Attendant ^ vTrouble with/ - ;/ ' V 

iw; ' . ^ . petrol discounts \ " . ■ 

.General Comment: Therese %howed thrt she was a willing worker. and 
as difficult weighing^ pric1ng,''^gi'ving. change, etc., 



^pressur^s s 

^ worRer. She had difficulty coping with vi/ork^hat requifed Initiative a 
' Therese obtained full time empTo^ent with a.^cfotfiing factory, 



providing there were no 
she/was efficient 
' gpflstant' change. 



BRUCE Y' 



Sunri se : - 
Furniture—^ 



EKcel lent 



Enjoyable 



5* 



^ Cabtnet: 
making 

general Comment r Bruce jhowed considerable^ ability ^^n woodwork and his tapproap^h to school 
worr was meticulous, * Vocational Guidance reports indicated that hiS rate of performance 
was slow but the quality of work was good, At his first job the employer vim extremely 
pleased with his efforts and after a trial full time period, Bruce was taken m as an/ 
apprentice cabinetmaker. Soon after he bacame agitated and obsessive about work 
performance. The employer contacted the school and after counselling of Bruce and his 
parentSj the problem was overcome. Reports on his Technical College perfonnarice are 
encouraging. ... 



NICKQLA5 A . 

Swanes 

Hardware 

Grace Bros. 



Hardware 
Assistant 

Parcel 
pick-up ^ 

Factory 



Ve>y 
satlsfa 

Satisfactory 



Enjoyable 



Brunker Factory ■ Very. 

Electric sati|factory 

General Com ment: Nickoias had considerable practical ability alt^hough he was poor 
academically. He performed very well, at eacfr work experience position. The employer at 
Brunker Electric offered Nickoias fuTl time employment. He performed well for> * 
approximately one month until he was '-led^tray" by two young apprecntices worrkihg there, 
He began to swear and his performance^w^^red. ^The employer was unable /to^ ov^fcome the 
problem despite contact with Nickoias' faT^y and/he was forced to put hint off v This was 
an /Unfortunate action due to the employer's failure to contact the sthool . Nicholas' 



efTiployment situation 'is unknown at this stage 



PETER G 
Kriesler' 



Process 
work 



Very ^low 



He 



General Comment : Peter is a very slow and uncerta'fn boy. He has poor coimuniifiitiop. 
was assessed as a poor employment risk and efforts were made to ^place him In an Ideal 
situation fqr his abtlittes with the Public Service but this ftas unsuccessfuK ; He was 17 
years of age when his parents decided to terminate his school ing.; They obtains a factory 
position but Peter was unable to hold his Job'^due to his slownessV ^ 



EKLC 



joB ■ Duties Emplo^^er ' . Student 'iyi Parent ^ 

^ Conine nt . Comment ■ ^: CojMent 

'Berts Soft ^ Assembly Satisfactary. Noisy/ \ ^^ Very successful pfograin. 

Drink Line ■ " - enjoyable Mark has gained more 

■ . ^ \. J. ^ ^ confldencr In Himself and 

Glens. Hardware , Satisfactory ^ looks forward to it each 

■.Hardware Assistant - _ week/, . 

General' Comment I Mark performed well at both work eKperience.s. He showed persiverance and 

energy! He did have difficulty coping with a series of Instructions, He was offered * 
/^ployment as a cleaner at NahiCQ due to school contact. He has been there for 12 months and 

Reports are good although he wou*ld like to be given more Involved tasks. 

' LINDA G . ' ■ 

:Kr1esler . .Process .r Satisfactory - - . - 



^ & K 'Bruce Process'-^ Very satisfactory^ , 

, . ' . . work ' ' . ^ ' ' ^ 

Woblworths / Fruit & Veg*u Satisfactory 
" - ^ Packing - ' • \ 

. Generafl Comment s Linda had severy family p^M^s, She worked well at each position • 
The family situation eventuany collapsed and^Llnda moved to Parramatta where she was - 
enroned at Hassatl Street School for Specific Purposes* 

WILLIAM H ' ... • V 

Bt^apleton Butchm* Very Noisy 

V SAtlsfactory " 

Grace Bros. General ^rtExcenent • Enjoyable 

/ . duties ^ : , . , 

general- Comment: WilTi am worked very well at Mart^posi*1on.^ H and tidy.. The 

reference from Grace Bros, stated, that "so many af -the Supervisors ham/coniTiended him for 
his enthusiasm* speed with which he learns a Job, and ^attitude towards work'V that it 1s a 
pleasure to have him working at Grace Bros." William ms offered full time employment at 
Grace Bros, where he has been performing well for approximately 12 months. * 

ROBERT H = - ■ •■ , ^ ■ . .;■ ■ ^ y- .j: 

"Deebans Candle - Very ^ Enjoyable Very successful program, 

^ making . satisfactory . _ 

Caltex .Garage Satisfactory ^ , 

Service Station Hand - 

general Comfnent : Robert is a capabl e worker. He showed flair for wrking on candles 
and was assessed as being capable of learning trade. He appeared vague on some days and, 
on inyestigation j he was found to be sampling drugs. Due to problems at homf- his mother 
requested that he be allowed to leave school/ He h^s found employment at a Cl^r Wash, 
The Service Star-on proprietor offered, to- t^ Robert on full time- for a week Mth the aim 
of "getting him going*-* ' 



Stewart , Car ' Excellent , Exciting Very successful program, , 

Motors ' DetaiTing / Enjoyable It gives him a sense of 

■ - ■ responsibility to be more 

Swanes .Assistant Very ^ , V independent. It lias 

Hardware ^ satisfactory irnproved his interest ih 

^- ^ ' ; general , ' 

General Coment : Although assessed as of low potential at school* he showed that he was an 
excellent performer at workV He was quick td learn and pfrformed af a high level of 
efficiency. He was offered full time empll Went at Stewart^Motors where he worked for 12, ; 
mbnths until his family left for a trip overseas for 12 months.,. His pirformahce was 
^^o"^ as good. . V ^ . ' v 

ERIC"'" ' : ■ ■ ■ ■\--3^4%: ■■■■■ : . 



. SUMMARY OF gRQUP ASSESSED 

Number of Stucl|nts 

joys 27 Girls 11 

Number of Positions Held: 108 



er ot jobs ra^ed by Stucjents not enjoj^able ^ 14 

Parents Rating of Progranrne : 'Very Successful 19 . ^ ^ : 

W ; - - \ Useful 7 
, '\ \ ' Other 2 . 

Useless • ^ ^ . 
Not answered |:1^ 

Parents Comments :^ There was a general feeling that the programrie has matured the 
^ students -and; had^ given them more self-confidence. 

Some parents emphasized the value to the 'student in selecting suitable employment. 

Some parents asked for reports at the end of each Job. 

NOTICEABLE ITEMS FOR CONSIDERATION IN THE SC HOOL PROGRAMMES 

1) Giving change 

2) Adding , . ; ' . 

3) Manual Dexterity ^ . ^ 

4) Nervousness . . _ 

5) Lack of concentration , 

6) Lack of stamina , . ' 
^^7) PerieVerdnCe . ; . 

8) Lack of confidence in ability to change from Job to job. _ 

9) Handling impatient clients. " - . ^. 

10) Tidiness - ^ ^ 

^11) Speed of perforfnance ^ ^ 

12f' Manners ^ ' . ' ' - " ' : - ^ 

13) Lack of enthusiasm ' ^ 

14) Ability to communicatee v \ - 

15) Carefulness 

17) Travell ing : . 

18) ^ Understanding of rules of employment, i .e,:-rHngJ^ sick ^ punctuality. 

19) Common serise V ^ ; : / ' :i ^ 

20) Weighing (using ^different types .'df. sea 1^^^ ; / - ■ : 

•21)^ Using- cash registers ^ \ ; 'U' ;.r 

22) Coping with fellow workers, ; • j . . ^ , \. ' ^ ' 
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■Enters Room Appropniatfely 














Introduces Oneself 














Shows Interest 




• ! ■ 

1 ■ - - - 




f 








Has Suitable mannerisms 






1 - ' 












Uses correct etiquette ; 




J . ^. - 












Answers questions appropriately 


; • ■ i 

--4= 1 ^ 












' - - f . T. 

Asks appropriate questions 


• . 1 " 

' : ' 1 ■ 










After Interview - asks what 
action 1s to be taken 














Thanks interviewer 














Leaves appropriately 


. : ■ 1. 1 

1 

i ^ I 

) ■ 










Introduces self to office 
girls appropriately 














Able to wait appropriately 




I - j 










Able to phone for an Interview 

r 4. _ _ - ■ ' 












Able to estimate time needed to 
travel 




] \ - ^ 

i ' 
^ - i" ' - - 










Uses references appropriately 






f.- « ' . = 










Able to apply at the C^E.S. 






' f " - - 










^iji to travel to place of work ^ 


















Able\to use Street Directory ^ 


-> 




1 ' 

i 
i 
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! 

i 




Underfftinds various ways of 
f 1 nd1 ng ilbrk^ ^^-^ 




















Understands appr.Gptlate^^tire^S'^^^ , 








J 










Takes du^e care with personal 
appearance ; 
















Able to speak about^ sel f ' 
confidently 


















Aware of strength and weaknesses 


















Understands var^tdbs mean of 
obtaining 'work i' !^ - 


















Understands appropriate papers 

to get - ■ V vV;^-;^;,,,;^;:-^';, 














- - 




Able to I'^iaie a^ \- 
sections' ^ i 












1 






Able to. read newspaper ads, | 


















1 e Lu iiiLcrpretp inosu ^us^ ) 


















iSlfa£?e*lii!l^*®' ^""to action ; , 


















Able to locate areas from 
telephone Nos, 


















Able^to assess luiTabillty of ad 
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MrNERVA ST-. HIGH SCHOOL^ 
. APPLICATION FORM 



SURNAME: • 



CHRISTIAN NAMES r.^ 
ADDRESS: ' . 
PHONE: ____ 
MOTHERS NAME: , 
FATHERS NAME: 
NATIONALITY: 
MARITAL STATUS: 
BIRTH PLACE: 
HEIGHT: 



1 



MOTHERS OCCUPATION : 
FATHERS OCCUPATION: 



POST' CODE; 



SEX: 



DATE- OF BIRTH 
AGE: 



WEIGHT- 



LAST SCHOOL ATTENDED: 
LEVEL ATTAINED- 



OTHER COURSES ATTENDED: 
LAST EMPLOYER: ' 
ADDRESS: 



TYPE OF BUSINESS: 
POSITION HELD: _ 
SALARY ON LEAVING: 



OTHER EMPLOYERS 


ADDRESSES 


TYPE Of BUSINESS 


POSITION HELD 








% 




' : — ■ , 




















i 



HOBBIES OR CLUBS; 
OTHER SKILLS: * . ' 



GIVE THREE R EFERENCES 

NAME , . • 

1. . " ' 

2. - 

3. , 



ADDRESS 



OCCUPATION 



SIGNATURE: ;/ h . 



5p 



-<3 



r 



'SURNAME 



CHRISTIAN NAMES 



ADDRESS 



POST CODE 



HOME PHONE 



m 

m 



# . 
t3 



MOTHERS NAME 



fttfTHERS OCCUPATION 



FATHERS NAME 



FATHERS OCeUPATlbN 



NATIONAL I TY 



SEX 



MABITAL STATUS 



DATE OF BIRTH 



age: 



BIRTH PLACE 



iHEIGm 



I WEIGHT 



SCHOOL ATTENDED 



LEVEL ATTAINED 



OTHER COURSES 
: ATTENDED 



LAST EMPLOYER 



ADDRESS 



■TYPI OF BUSINESS 



POSITION HELD 



SALARY ON LEAVING 



OTHER EMPLOYERS 



ADDRESSES 



TYPE OF BUSINESS 



POSITION HELD 



HOBBIES OR CLUBS 



OTHER SKILLS 



GIVE 3 REFERENCES 



SIGNATURE 



3»" 
1Q 



(TIN 



m 
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rNERVA STREET S/S.P-.-N,E;A.T. ^Schools' Work Program 



EMPLOYER FEEDBACK - RECORD OF VISITS - COMMENTS = NEEDS ^ 



ERIC 



MINERVA STRIeT S.S. P. N.E,A.T. Schools' Work Proaranf 
SCHOOL programme; RELATED TO VOCATigNAL SKILLS i""- " . • 



FOLLOW-l# 



/•A 



it ^^ 



. . NEAT SCHOOLS' WORK PROGRAMME .. 
' . ■ MINERVA STREET S.S. J . 
WORK PROGRAMME RECORD AND EVALUATlOf^ SHEET 



NAME: _ 



(Family Name) 



(Given Names) 
HOME- PHONE: . 



DAY CONTACT: 



OF REFERRAL: 



DATE EMPLOYMENT. COMMENCED: 



D-.E.I.R. OFFICER: 



EMPLOYMENT RECORD 
Wofe POSIHON NUMBER: 



SPECIAL INSTRUCTIONS: 



WORK GOALS: 
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